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ABSTRACT

This MSc thesis – Farmers and Farmers: Contributions and Implications of Escola

Família Agrícola in the Brazilian Countryman’s Life – investigates whether and

to what extent the innovative, although not new, system of the Agricultural

Family School (EFA) prepares people more adequately for life. Differently from

conventional public schools (CSs) in Brazil that still have the characteristics of

“banking education” as Paulo Freire (1970) called it,  EFA aims to build

knowledge from students’ reality using the alternate pedagogy which originated

in 1935 in Southeast France. Students stay one period at school and another in

their community and both are part of the learning process for EFA. In Brazil,

the experience is more than thirty years old and exists in more than 100

municipalities. What have the results been? A possible answer is found in this

work.

The research uses two “Development” theoretical frameworks, capability

approach (CA) and livelihoods approach (LA), and chooses four main themes in

order to assess the level of people’s wellbeing and the role EFA has had: (i)

work; (ii) social participation; (iii) political participation; and (iv) family

environment. Methodologically, it is a case study of one municipality with two

EFAs, called Riacho de Santana, in the state of Bahia, which compares the

livelihood trajectories of EFA graduates and CS graduates most of whom attended

school in the 1980s and 1990s.

It is concluded that EFA has contributed to the acquisition of valuable

capabilities by its graduates in most of the aspects analyzed. This fact has

widened their livelihood opportunities and had implications in their strategies.

With regards to work, former EFA students are better farmers, have more

chance of having a job outside their properties and do not migrate to

metropolises as much; nevertheless, they lack entrepreneurial capabilities.

On the social participation issue, the experience at EFA awakes people’s initiative

to be members and coordinate communitarian groups, increasing social capital.

Regarding political participation, the capabilities acquired through EFA have

not been enough to launch political leaders that represent their communities.

Finally, EFA has contributed to improve gender balance within the families

since machismo has diminished and decisions are taken by both husband and

wife.

V
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RESUMO

Esta dissertação de mestrado – Agricultores e Agricultores: Contribuições e

Implicações da Escola Família Agrícola na Vida do Homem Brasileiro do Campo

– investiga até que ponto o sistema inovador, apesar de antigo, da Escola Família

Agrícola (EFA) prepara as pessoas para a vida de maneira mais adequada.

Diferentemente da escola pública convencional (EC) no Brasil que ainda tem

características da “educação bancária” como Paulo Freire (1970) ensina, a EFA

tem por objetivo construir conhecimento a partir da realidade dos alunos,

utilizando a pedagogia da alternância com origem em 1935 no sudeste da França.

Os alunos passam um período na escola e outro em suas comunidades e ambos

fazem parte do processo de aprendizagem para a EFA. No Brasil, a experiência

tem mais de trinta anos e está em mais de 100 municípios. Quais foram os

resultados? Uma possível resposta é encontrada neste trabalho.

A pesquisa utiliza dois marcos teóricos do “Desenvolvimento”, a

abordagem das capacidades (AC) e a abordagem dos meios de vida (AMV), e

escolhe quatro temas para acessar o grau de bem-estar das pessoas e o papel

que a EFA tem tido: (i) trabalho; (ii) participação social; (iii) participação política;

e (iv) ambiente familiar. Em relação à metodologia, trata-se de um estudo de

caso de um município com duas EFAs, chamado Riacho de Santana, no estado

da Bahia, que compara as trajetórias dos meios de vida de egressos da EFA e

egressos da EC que, em sua maioria, estudaram nos anos oitenta e noventa.

Conclui-se que a EFA contribuiu para a aquisição de capacidades com

valor local pelos egressos na maioria dos aspectos analisados. Tal fato ampliou

suas oportunidades de meios de vida e teve implicações em suas estratégias.

Com relação a trabalho, os ex-alunos da EFA são melhores agricultores, têm

mais chances de conseguir um emprego extra-familiar e não migram tanto

para metrópoles; entretanto, lhes falta capacidades relacionadas a

empreendedorismo. Na questão da participação social, a experiência na EFA

desperta a iniciativa nas pessoas de serem membros e coordenarem grupos

comunitários, aumentando o capital social. Em relação à participação política,

as capacidades adquiridas através da EFA não são suficientes para lançar líderes

políticos que representem suas comunidades. Finalmente, a EFA contribui para

melhorar o equilíbrio em relação a gênero nas famílias porque o machismo

diminui e as decisões são tomadas por ambos marido e esposa.

VI
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CHAPTER 1

INTRODUCTION

“I was born in this community and stayed here until I was ten years old. ... I was raised illiterate.

… We [were] ten children, but one died. … At that time, you know, there were no public schools [in

Brazilian rural areas]. So, I was illiterate, but I have always liked to chat. Then, [my family and I]

went to this farm [in a neighboring community] which I told you about from 1970 until 1973.

From there, [my whole family] went to Paraná [(a state in the Southern region of Brazil)]. … My

mother did not get used to the weather. Ninety days later, my father came back [with everyone]

and I stayed there [with my uncle]. Working, that struggle… and sending money to my father to

raise my brothers. I was acting as a head of family. … I stayed there for two years. Working and

sending aid to my father.

[While I was there, an episode] made me cry. Once, I arrived at an Italian gentleman’s grocery shop

and it was full of German people and people from other nations. For them, hearing about an

illiterate person was like a dream. (When one bought something [there], one [was supposed] to

sign a promissory note.) … My uncle asked me to go there to buy some food and I went very quickly.

I arrived there and it was full of people. Brazilian national soccer team had just played a match. …

The grocery shop’s owner had a TV set (at that time, even in Paraná [which is supposed to be a

‘developed’ state] there weren’t TV sets everywhere). Then, when I finished ordering everything I

said: Mr. Alicio, could you please write down [what I bought]? My uncle will come to pay. He wrote

it down and said: ‘now you sign here, my son’. I was thirteen, man. Then, I said: ‘I don’t know how

to write my name’. He said: ‘but my son, where are you from’? Then, I told him [that I was from

Riacho de Santana, a small community in the countryside of Bahia (state in the Northeastern region

of Brazil)]. He called all those people and said: ‘Guys, look at the situation of this poor boy here’.

They asked: ‘what about him?’ He said: ‘this boy… (I was short, but I was strong) look what a big

man we have here! And he cannot write his name’. Man, that was something that made me cry [all

the way from there] to my uncle’s house. [Cry] from shame and sadness.”

(Zé Russo, Pau Branco community, former EFA student)

Zé Russo’s case was not unique, until the 1990s when Brazilian public education was

expanded, achieving almost universal access in the 21st century, pushed among other reasons by

UNESCO’s “Education for All” initiative. However, this hides a crucial aspect which refers to

what is taught at schools and what students are prepared for by schools. Should Zé Russo, the

son of a farmer living in a rural community in the Northeast, learn the same as João Vitor, the

son of a bus driver living in the city of São Paulo? Do they need to develop the same abilities in

order to pursue their wellbeing considering the extremely different contexts they live in? Although

it is quite unanimous that negative answers to these questions make more sense, reviewing the
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history of educational policy in Brazil, the answers to these two questions are affirmative.

Conventional school’s (CS) methodologies and curricula are very similar in rural and urban contexts,

thus students theoretically learn the same and develop similar abilities. Escola Família Agrícola

(EFA) (Agricultural Family School) emerges as a model that tackles this reality, offering “local-

relevant” education rather than simple schooling.

This research investigates to what extent two EFAs of a rural municipality in the Northeast

of Brazil, Riacho de Santana, have contributed to their graduates’ capability acquisition as well

as the implications in their livelihoods opportunities and strategies. In other words, it looks into

the appropriateness of the agricultural school in order to prepare people to pursue their wellbeing,

contrasting to the conventional school. Capability here is not understood in the ordinary sense

of capacity or ability. It has a broader meaning, related to the freedom one has to make choices

in the society where s/he lives, following the concept developed by Amartya Sen, as will be

discussed in chapter 2.

This introductory chapter is divided into three sections. The first discusses the study

rationale upon which the research is based. The second presents the research question, sub-

questions and hypothesis. The final section deals with the structure of the thesis, briefly describing

each chapter.

1.1 STUDY RATIONALE

EFA is an example of how rural communities can organize themselves in order to set up an

education system that prepares their children and adolescents for a life that makes sense in

their socio-economic context. Its main characteristic is the use of the “alternate pedagogy”,

which has its origins in the Southeast of France in 1935 with the Maisons Familiales Rurales. The

principle on which the model is based is that knowledge acquired exclusively at school does not

give thorough formation needed by youth to be prepared for life. This methodology allows the

student to interchange and complement learning experiences of the school with the family and

vice-versa, focusing on the community context within which they find themselves. During the

education process, children and adolescents divide their time between their school and rural

family.

Theoretically, it is a very good model that uses both local and scientific knowledge and,

with dialogical approach based on Paulo Freire’s ideas (see Freire, 1970; Shor, 1993), helps

students acquire a variety of skills for their present and future. Nevertheless, one could argue

that the alternate pedagogy in the rural context limits the students to other opportunities that

they could have outside their original environment. This appears not to be the case. Although

one of the main objectives of the EFAs is indeed to keep the farmer in their land, this kind of

education does not seem to close the doors to people’s decisions to pursue their lives in the

urban settings (Moura, 2003: 112-113). Moreover, one of the main features of this school is to

promote critical thinking allowing the students themselves to draw conclusions on what is

CH A P T E R  1   I N T R O D U C TI O N
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appropriate to their lives. This is, by the way, completely absent in the public conventional

school system in Brazil. The channels to the non-agricultural world are not closed up by the fact

that someone attends EFA. There are many non-school mediums such as radio, television and

even relatives who live in big cities that add up to one’s education process and are actually

brought to the rural school to be discussed.

 Empirically, EFA’s operation seems to work well in general, although Pessoti (1995) has

argued otherwise. This is shown by academic research that has been conducted, especially

within the school boundaries and with current students or recent-graduates (see Queiroz, 2004).

A major objective of parents, teachers, students and the community is to promote “Development”

through EFA. Recent investigations (Caliari, 2002; Monteiro, 2000; Moura, 2004) and articles

(Calvo, 2002; Forgeard, 1999; Mânfio, 2006) that dealt with EFA and Development have focused

on contributions of the model to sustainable development of the community as a whole.

Nevertheless, another perspective can be considered. EFA also aims to offer the pupils themselves,

as individuals, the opportunity to achieve a “good life” in the future (or at least increase its

possibility). This research deals with this last notion. It investigates to what extent EFA contributes

to people’s wellbeing, analyzing individuals rather than communities.

The findings bring arguments to the debate on rural development and specifically on the

chaotic rural reality of education in Brazil. Evidence about the alternate pedagogy in the country

allows rural education activists to take proposals to policy makers in the local, regional and

national levels. Historically, education policy has neglected the countryside. The consequence is

an enormous disadvantage if compared to urban areas in indicators such as access to education,

education quality, school infra-structure, and teacher education (Furtado, 2005: 52-66). Moreover,

the content of the public conventional rural schools are inappropriate because they are a copy

of the curriculum developed for urban pupils. Within this scenario, the EFA initiative might have

a lot to contribute if multiplied. Regarding theory, this research is also a contribution to the, still

quite unexplored, application of the “capability” notion to empirical analysis of wellbeing,

especially in the field of education (see discussion in section 2.1).

In order to assess the relationship between people’s experience at EFA and the wellbeing

in their post-school life, a comparative study was carried out, involving two groups: former EFA

students and former public conventional school students. Both groups have the same background,

sharing similar social, economic and political characteristics. The municipality of Riacho de

Santana in the state of Bahia, Brazil, was the locality chosen for the case study that included a

fieldwork. Most of the municipalities where EFAs exist share similar social, economical and

cultural characteristics. The majority of the population is considered rural and the predominant

economic activity is subsistence agriculture (crops and livestock). The production has two

destinations: family’s own consumption and trade in local or regional markets.

CH A P T E R 1   I N T R O D U C TI O N
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1.2 RESEARCH QUESTION, SUB-QUESTIONS AND HYPOTHESIS

When the nature of the EFAs providing rural-relevant education for local sustainable development

is contrasted to the chaotic scenario of rural education in the country; it is suggested that the

non-conventional school has a lot to offer for Brazilian development. More than pedagogical

assessments to verify how EFAs are working, evaluation of people’s after-school lives is needed.

With these ideas in mind the following research question is posed:

The sub-questions that helped addressing the main question were:

§ What capabilities of the research capabilities set do former students have?

A research capabilities set was defined during the fieldwork from the local perspective. The

investigation used different methods in order to verify whether these capabilities were

enjoyed by people in the sample (including former students from both EFA and CS).

§ How were they acquired?

§ To what extent did the school contribute to their acquisition?

§ To what extent did the family background contribute to their acquisition?

§ What other factors contributed to their acquisition?

This sub-question can be broken up in many others because capabilities are acquired

through many different means. Moreover, one capability is usually the result of a

combination of sources. For example, the capability of using organic defensives: one

can have learned it at a workshop promoted by a governmental program, at EFA or

simply watching her/his parents work. Another possibility is that s/he learned how to

use one kind of organic defensive at EFA, became interested in the theme, and attended

NGOs’ sponsored workshops afterwards. Exactly knowing the source and the amount

of the sources’ contributions to the acquisition of a certain capability is not central in

this research. What crucially matters is whether EFA participated (directly or indirectly)

in the acquisition of a specific capability. This participation can be due the school’s

social network, its methodology (field trips, alternation, group discussions, etc.) or

the contents themselves among others.

§ How do the capabilities relate to their livelihood opportunities?

As discussed in chapter 2, the capabilities and opportunities are closely related. An

opportunity might exist, but be out of someone’s spectrum because s/he lacks the

capability to access it. This sub-question deals with this issue, indicating whether the

fact that one enjoys a certain capability widens the access to relevant opportunities.

Organic defensives might be easily available in the community. However, the fact that

“What are EFA’s contributions to its graduate’s capabilities acquisition and what implications

has it had on their livelihood strategies?”

CH A P T E R  1   I N T R O D U C TI O N
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an individual does not have the ability to use them in her/his crop might make this

opportunity invisible and inaccessible.

§ How do these capabilities relate to their livelihood strategies?

The relationship between capabilities and strategies is also debated in chapter 2. While

the opportunities refer to what is available for one’s choice, the strategies are choices

themselves. This sub-question explores which choices are made considering the

accessible opportunities. The findings will point out whether the research capabilities

set and the capabilities enjoyed by the people really matter when they choose their

livelihood strategies. This is the closest question to the notion of the individual’s wellbeing.

In case there is a relevant difference between EFA and CS former students’ capabilities,

the answer of this sub-question will indicate if they make any difference in people’s

choices on pursuing a “good life”.

Following the ideas emerged in the last sentence, the working hypothesis is:

1.3 BRIEF DESCRIPTION OF THE CHAPTERS

This work is structured in six chapters. They are all divided into sections and some of them into

sub-sections in order to facilitate the readers’ comprehension. This introductory chapter briefly

explained what the research is about, exposed the rationale behind it as well as presented the

research question and sub-questions.

Chapter 2 discusses the theoretical framework that serves as a basis for this work, namely

the capability approach, livelihoods approach, alternate pedagogy and Paulo Freire; and shows

the conceptual scheme.

Chapter 3 explains the research methodology. It presents the timeline and main activities

of the research. The first section explains the reason why both qualitative and quantitative

approaches are used. The next one deals with the population and sample followed by the

presentation of the “research capabilities set”, variables and indicators. Section 3.4 is about

research methods and describes with details the conduction of each phase of the research:

exploratory, quantitative and qualitative. The fifth section is about data analysis and the final

one argues about quality control.

 Chapter 4 informs the reader about social, economic, political and natural characteristics

of Riacho de Santana in its first section. The second details the origins and main features of the

two EFAs considered in the research, ABEPARS and ETFAB.

“EFA considerably contributes, through many different ways (directly and indirectly), to its

graduate’s capabilities acquisition and influences their decisions regarding their livelihood

strategies by providing access to a wide range of opportunities.”

CH A P T E R 1   I N T R O D U C TI O N
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Chapter 5 is the main one because it presents the research results, discussing the findings.

It is divided into five sections some of which are sub-divided. The first section is about the

sample characteristics and it is important to situate the reader regarding who is being researched.

It also includes a sub-section that discusses people’s dreams about the future. The other four

sections correspond to the four main themes of the research analysis namely work, social

participation, political participation and family environment. Section 5.2, about work, is the

densest of the report and discusses the theme taking four different approaches: work within and

outside one’s property, entrepreneurship and migration.

Finally, chapter 6 concludes the thesis and makes some recommendations to be used by

EFAs, AECOFABA and other actors that deal with alternate pedagogy and general educational

policy.

CH A P T E R  1   I N T R O D U C TI O N
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CHAPTER 2

THEORETICAL FRAMEWORK

The associated theories used as background to the research are capability approach (CA),

livelihoods approach (LA), alternate pedagogy and Paulo Freire. This chapter, divided in five

sections, discusses one by one and is concluded with the research conceptual scheme showing

their inter-relationships.

2.1 CAPABILITY APPROACH

The capability approach (CA) has originally been developed by Amartya Sen and, more recently

Martha Nussbaum has made contributions specifically associated with Theory of Justice (Nussbaum,

2003; Robeyns, 2003: 94). There are two main ideas emphasized in this approach (Saito, 2003: 21;

Sen, 1997: 1959; Robeyns, 2003: 95). The first is the focus on people being able to be and to do,

in other words, having capabilities, or the potential and liberty to perform and achieve something

they want. The second is the idea of functioning which is actually the being and doing. If an

individual is functioning in a society, it means that s/he has the capabilities to perform what is

desired by him, including resting, working, being healthy, etc. Robeyns (2003) sees capabilities

approach as a tool to conceptualize and measure poverty, inequality and wellbeing rather than

a theory that explains these phenomena. Therefore, according to her, the approach, while

analyzing a society, demands that people have the capabilities to function. In the real world, it

means that individuals have access to food, quality education, political participation, and many

other aspects related to wellbeing. (Ibid: 95-96)

Concerning the association between CA and education, Saito (2003: 29), in one of the very

first critical explorations that includes both ideas, states that the relationship is “strong but

neglected”. The author writes that “education can play a role in the expansion of capabilities”

in two ways: developing abilities and broadening the range of opportunities. (Ibid: 27) These

two ideas are central to this research. First, the abilities acquired at school actually become

capabilities themselves. For example, an EFA student who learned the benefits and how to use

organic defensives in her/his crops automatically has the capability to use such defensives.

Secondly, these abilities, or capabilities, widen one’s opportunities. Following the same example,

the fact that s/he knows how to use organic defensives increases her/his opportunities such as

being hired by other farmers, teaching the techniques in workshops or simply augmenting the

productivity in her/his own family’s agricultural activities. Another example, more familiar in

urban contexts, is given by Saito (2003: 27): “Lisa learns mathematics and as a result, she has

wider opportunities to become a mathematician, a physicist, a banker and so on”. (This relationship

between capabilities and opportunities will be further discussed in section 2.2).
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Another very important issue in this research is the discussion about the “valuable capability

set” that ultimately leads to people’s wellbeing. (See Alkire (2002) for discussions on valuable

capabilities). Nussbaum (2003: 40) offers a list of ten central capabilities that any society should

guarantee to its citizens to avoid “fall[ing] short of being a fully just society”. Although her

position is flexible, since she accepts that someone may differ on the centrality of the capabilities

chosen by her (ibid: 40), it contrasts with Sen’s (2004) opinion on this issue. He refuses to narrow

down the CA defining an immutable capability list (or set) because this would deny the potential

of democracy and transfigure the applicability of the approach as a theory of evaluation. (Ibid:

78) He does believe that lists should be defined, but for practical purposes and exercises, as he

has done himself for the Human Development Index (HDI), for example. (Ibid: 79) Although

these two main authors on the CA have discussed this question, there is a gap in academic and

practical development work regarding the operationalization of the CA.

For Pinglé and Houtzager (2003: 4), there is a lack of “guidance on how to conceptualize

the link between … abstract dimensions [of the capabilities lists, for example Nussbaum’s,] and

their concrete expression in specific social contexts”. As a response to that, they attempt to

conceptualize the relationship of the local contexts and capabilities, which is important for the

proposed research. A central contribution is the notion of the overlapping capability sets as

shown in figure 2.1.

The “perceived capabilities” (B), for example, are related to what people recognize they are able to

be and do and is a sub-set of their “full capabilities” (C); the “desired capabilities” (D) refer to what

the local population values and would like to have in their lives; and so on. (Ibid: 14)

CH A P T E R  2  THEORETICAL FRAMEWORK
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Methodological details will be given in chapter 3, but it is relevant to mention here that a

“research capabilities set” was defined and served as basis for the research analysis. In figure

2.1, it is represented by the ellipse R. It includes different valuable capabilities for the context

of Riacho de Santana from the perspective of (i) the municipality’s inhabitants, (ii) EFA (staff

and school objectives) and (iii) the researcher. The choice of the beings and doings followed a

conception developed by John Finnis, presented in Alkire’s (2002: 27) work, “that (i) enables

and requires participatory dialogue in application, but also (ii) has objective foundations”.

Moreover, the set did not involve all aspects of wellbeing. Since the investigation is focused on

rural education and more specifically EFAs, the research capabilities set contains those capabilities

that are important in the context of Riacho de Santana and fall within the scope of possible

acquisition (directly and indirectly) through school (CS or EFA).

2.2 LIVELIHOODS APPROACH

Comparable to CA, the Livelihoods Approach (LA) is also a framework for analysis of wellbeing and

has a very close relation with capability concepts (Chambers and Conway, 1991; Haan and Zoomers,

2005: 31). Its origin dates from the beginning of the 1990s with a paper by Robert Chambers and

Gordon Conway (1991). “A livelihood refers to the means of gaining a living, including livelihood

capabilities, tangible assets … and intangible assets”. (Haan and Zoomers, 2005: 27, citing Chambers

and Conway, 1992: 9-12) Figure 2.2 portrays the main components of the approach.

a. Livelihood assets are central in the approach. They refer to people’s capitals that ultimately

allow them to make decisions regarding their livelihood strategies to pursue their wellbeing.

The five capitals, human, natural, financial, physical and social, that an individual,
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a household or a community has will determine the level of influence received from and/

or exerted over the other components of the LA. For example, if someone has a brick

house (physical capital), s/he becomes more protected in case of a storm (vulnerability

component). Although the classical diagrams of the livelihood framework do not explicitly

include “capabilities” (as figure 2.2 does), one’s capabilities lie within this part of the LA.

Each of the five capitals might be related to capabilities. Rakodi (2002: 10) associates, for

example, human capital to capabilities when explaining the importance of this asset

regarding people’s wellbeing. Even though it is known that the human capital definition is

much narrower than the capabilities’ (see, for example, Sen, 1997), Rakodi’s note supports

the argument that capabilities are correctly located if placed within the livelihood assets

component.

b. Vulnerability refers to “the insecurity of the well-being of individuals, households or

communities in the face of a changing environment. Environmental changes threatening

welfare can be ecological, economic, social or political.” (Rakodi, 2002: 14 citing Moser,

1996: 2). Crises (e.g. economic), stresses (e.g. time spent to go to work) and shocks (e.g.

drought) directly or indirectly affect the individual’s means of living by reducing their

assets.  As mentioned above, a strengthened set of capitals reduce the vulnerability. (For

the relationship between assets and vulnerability, see Moser, 1998: 2-5)

c. Policies, institutions and processes basically refer to public and private organizations as

well as formal and informal rules, norms and values existent in a society. They influence

people’s livelihood in two ways. First, the capitals (assets) people can accumulate also

depend on them, and not exclusively on the individual. Second, many opportunities available

for an individual to decide on her/his livelihood strategy are created by policies, institutions

and processes. Another important insight is the fact that the relationship of the individuals

with them is not passive. Rakodi (2002: 16 citing Bebbington, 1999) writes that “depending

on the assets and capabilities people have at their disposal … the relationships that secure

access and the mechanisms through which resources are reproduced, changed and

distributed can be renegotiated”.

d. Infra-structure and services could be part of the physical capital within the asset component.

Nevertheless, due to its collective and usually public nature, rather than individual and private,

it is better if considered separately. (Rakodi, 2002: 11) They refer to public transportation,

electricity, and roads, for example. They are “important for health and social interaction, and

thus contributing to human and social capital” (ibid: 11).

e. Livelihood opportunities are the set of options one has to pursue a life in the most

adequate way to her/him. Although Rakodi (2002: 16) associates the livelihood opportunities

with labor market, the perspective is broader. In the rural context, for example, they can

refer to the options the producer has to diversify agricultural production, reducing the

family’s food insecurity and/or decreasing the risk of commercial activities. This component

of the LA is the most important for the research. It will be further explained below.

f. Livelihood strategies refer to the combination of choices one makes to pursue a life in

CH A P T E R  2  THEORETICAL FRAMEWORK



11

the most adequate way to her/him. The aims of the strategies are not exclusively

individualistic and with a short-term time frame. Rakodi (2002: 6-8) emphasizes the

household nature of the strategies, rather than individual. Among the strategies’ objectives,

she mentions “to cope with and recover from stress and shocks …; to maintain and enhance

capability and assets; and to provide sustainable livelihood opportunities for the next

generation” (ibid: 6).

Even though the six components of the LA are fully inter-related, it is not always convenient

to use them all for operationalization of a research. They can be combined with other theoretical

perspectives as well. This is what was done here. Comparing the richness of the LA and the

nature of this investigation, it was appropriate to use mainly (i) livelihood opportunities and (ii)

livelihood strategies components as well as (iii) part of the livelihood assets due to the relationship

with capabilities. Naturally, due to the components’ inter-relationship, others have also been

used as a supportive aspect rather than central. The LA allowed the study to go beyond the

contributions of EFA to peoples’ capabilities. Based on the LA, the way the individual pursues

her/his means of life (opportunities and strategies) were analyzed, in the light of the capabilities

enjoyed by her/him.

Capabilities (assets in the LA), opportunities and strategies are very closely related. Firstly,

there is the fact that a livelihood strategy can be defined by the combination of capabilities and

opportunities. A different set of capabilities and/or opportunities results in different possible

strategies. Secondly, the opportunities might exist, but capability is necessary to access them

and eventually use them in a strategy. Thirdly, as mentioned above, a strategy can also aim to

build one’s capability set. This view is shared by Rakodi (2002: 10) as well as Chambers and

Conway (2001: 4). The later authors state that

“[w]ithin the generality of Sen’s use of capability, there is a subset of livelihood capabilities that

include … being able to find and make use of livelihood opportunities. Such capabilities are …

proactive and dynamically adaptable. They include gaining access to and using services and

information, exercising foresight, experimenting and innovating, competing and collaborating with

others, and exploiting new conditions and resources.”

2.3 ALTERNATE PEDAGOGY AND PAULO FREIRE

The root of the alternate pedagogy is in France in the 1930s. The first Familiar Center of

Alternate Formation (FCEAF), name given for institutions that follow the alternate pedagogy,

was set up in 1937 in Lanzun, France (Queiroz, 2004: 90 citing Chartier, 1986). As Gimonet

(1999: 40-43) explains, the development of this pedagogy was a long-term process of constant

research-action that had both internal experiments (the work of the FCEAFs themselves) and

external use of educational theories. The main influences were the “New Pedagogy” and the

“Active Pedagogy” and educators such as Maria Montessori, Célestin Freinet, and John Dewey. It

CH A P T E R 2  THEORETICAL FRAMEWORK
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can be stated that the “pédagogie de l’alternance” was effectively created in the last years of

1940s (MFR website), having André Duffaure, director of the National Union of the FCEAFs at that

time, as the main “artisan” of the alternate pedagogy (Gimonet, 1999:42-43).

As briefly explained in chapter 1, one of the main characteristics of the alternate pedagogy,

explicit on its name, is the fact that the students alternate time and space during the learning

process (at school and at the socio-professional environment). This suggests its second feature,

that theory and practice are complementary. So far, nothing very innovative, since many

conventional secondary and tertiary education programs include internships and practical sessions

that fulfill these components. What is crucial and revolutionary about the alternate pedagogy is

that it is “a way to learn through life, starting from the daily life itself [and] from the experiential

moments, thus placing experience before the concept” (Gimonet, 1999: 45), in other words,

practice before theory. This pedagogy recognizes that the student’s and the community’s

experiences and knowledge are central in the education process. (Ibid: 45; Mânfio, 1999: 53;

Caliari et al., 2002: 5-6) Therefore, the role of the school and its staff is to facilitate knowledge

production, rather than transmit it. Using a range of pedagogical instruments, the concepts and

theories emerge naturally in the process of confronting the students’ experiences. (Annex 1

shows a table with EFA’s main pedagogical instruments). In practice, students alternate periods

(of fourteen days in the case of EFA) boarding at school and periods (of fourteen days in the case

of EFA) with their family or doing internships, etc. Figure 2.3 illustrates the educational process

of the alternate pedagogy.

At the socio-professional environment, that includes the family, community, civil society

organizations, companies, governments, etc., the student conducts several activities such as

observations, interviews and experiments during a certain period of time. This is the “action”,

the experiential time. During the next period, at school, the findings from the previous phase
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are shared with fellow students and monitors. From the discussion promoted, the conceptualization

emerges. This is the “reflection” moment, when knowledge is built and theory discussed. During

this period at school, the preparation for the next research is also necessary.

In the 1960s, Brazilian educator Paulo Freire started an adult literacy method (with

“liberating education” ideas behind) that would be spread all over Latin America and later be

recognized in the whole world. Although Paulo Freire’s method is not the core of the agricultural

school, alternate pedagogy and Freirean ideas are clearly inter-related, reason why these two

approaches are presented in the same section.

In Pedagogy of the Oppressed (1970), Paulo Freire used the metaphor “banking” to

characterize the kind of education he criticized and build up his argument supporting a “liberating

education”. The “banking education”, according to him, is a synonym of domination. The teacher

possesses the knowledge and her/his simple role is transmitting as much as s/he can to the

students. The process is alienating and domesticating since students are not encouraged to

question. (Freire, 1970: 57-68) On the opposite extreme is the “liberating education”. It is

based in a dialogic process in which both, teacher and student, learn and teach. A problem is

posed and the teacher encourages students to ask questions and build up on the theme. The

teacher, as part of the horizontal dialogue, also expresses his opinion while conducting the

process. While “banking education” merely allows knowledge acceptance, “liberating education”

gives space to knowledge production, ultimately humanizing the students and promoting “critical

thinking”. (Ibid: 68-75; Shor, 1993) The themes around which the liberating process takes place

are very important in Freire’s pedagogy. For him, “culture”, as Shor writes, is not pre-defined by

specialists or members of the elite. It is rather “what ordinary people do every day, how they

behave, speak, relate, and make things” (Shor, 1993: 30-31). Similarly, knowledge is not pre-

given or based on outside realities. It is the result of a dialogical process between the teacher

and students considering their environment. Situations of the students’ realities are selected

and become “generative themes” to be reflected upon and produce relevant knowledge. (Freire,

1970: 77-120; Shor, 1993: 30-31)

Alternate pedagogy and Paulo Freire’s ideas are the essence of the EFAs. The use of such

learning process suggests that EFA’s girls and boys have the opportunity to acquire different

capabilities when compared to their community fellows who attended the conventional school.

Taking the process of action-reflection as an example, if it is well assimilated by the individual

during the school years, s/he can carry the capability of being able to bring a specific practical

phenomenon to a conceptual level and apply it to other problems s/he may face throughout

her/his life. Similarly, because the student becomes used to the Freirean horizontal and dialogical

way of building knowledge, the former EFA student may have the capability of being able to

question “truths” imposed by political, economical and social powers.
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2.4 CONCEPTUAL SCHEME

Based on the theories discussed above, the following conceptual scheme (figure 2.4) can be
drawn.

The rectangle on the top refers to the capabilities, within the research capability set, enjoyed

by an individual. The acquisition of each capability might have been influenced (directly or

indirectly) by EFA; by general factors, such as family, church, community; or by both. The

central rectangle corresponds to the opportunities one has throughout her/his life. They depend

on the capabilities they enjoy as well as the social, political and economic environment (rectangle

on the right) where s/he lives. Considering the opportunities available and perceived, one will

make their choices; in other words, define their livelihood strategies, represented by the rectangle

on the bottom.
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CHAPTER 3

RESEARCH METHODOLOGY

The core of this research, as mentioned in chapter 1, is the comparison between two groups:

former EFA students and former CS students, who were the actual unit of analysis. Besides the

period of about six weeks in Amsterdam to prepare the research proposal, there was a fieldwork

period of fourteen weeks (starting on 15 August 2006 and ending on 20 November) to collect

data, followed by sixteen weeks to analyze the data and write the thesis (ending on 15 March

2007). During this seven-month period of fieldwork and writing, there were three ten-day breaks,

one during the fieldwork and other two during the analysis and writing. Table 3.1 shows the

detailed timeline and main activities of the research.

Most of the fieldwork time was spent in Riacho de Santana, but there have also been visits to

Brasília (to attend a national EFA seminar), Andaraí in the state of Bahia (to visit another EFA)

and three visits to Salvador (for meetings with the local supervisor).

The predominant methodological approach in this research is qualitative and complemented

with quantitative methods and analyses. This chapter starts with a discussion on these two

approaches and attempts to justify the combination of both. The following section, 3.2, explains

the research population and how the sample was selected. Section 3.3 presents the research

capabilities set as well as variables and indicators. The following section, 3.4, deals with research

methods, starting with the research’s exploratory phase and moving to the qualitative and

quantitative methods. Section 3.5 discusses how data analysis was conducted. Finally, quality
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control points are debated in section 3.6, which include concepts related to consistency, “truth”

and applicability.

3.1 QUALITATIVE VERSUS QUANTITATIVE

Both approaches, qualitative and quantitative, have advantages and disadvantages. The

quantitative perspective usually produces objective conclusions and can be easier generalized

to a wider population; on the other hand, it tends to oversimplify complex nature of social

phenomena and its methods are rigid (i.e. survey/questionnaire). Therefore, it is adequate

when the problem to be analyzed is well known and very specific questions can be posed. In

contrast, the qualitative methodology can much better explore relatively unknown grounds;

analyze complex phenomena (often the case in Social Sciences); and understand how people

give meaning to their lives. Nevertheless, the results cannot be easily generalized to a wider

population and carry a high level of subjectivity. In order to reduce their limitations and exploit

the advantages, both approaches have been used in this investigation. The socially complex

phenomena such as capabilities’ acquisition and relationships between capabilities, opportunities

and strategies were examined through a qualitative perspective. In order to cross-check and

verify whether the qualitative findings tend to be confirmed in a wider population, quantitative

methods have been employed. Some authors, such as John Harriss (2002), support that this

combination enriches the research results. In his article about cross-disciplinary approaches in

International Development (Harriss, 2002), he emphasizes the complementarity between

Economics, known as “hard” or quantitative; and Anthropology, known as “soft” and qualitative.

In the conclusion, he states that “[r]igor is not the exclusive preserve of … quantitative research”.

Then, he exemplifies writing that “[c]ompetent ethnographic research … demands that researchers

very carefully crosscheck their interpretations … by checking the connections between what

they say and what they do”. (Ibid: 493)

3.2 POPULATION AND SAMPLE

Defining the population of a research means that the findings withdrawn from the analyzed

sample (a sub-set of the population) are generalizable to all the people considered in the

population. (Gilbert, 2001: 59) As discussed above, in qualitative research generalizability is a

problematic issue since the specificity of the cases studied may not apply to a larger group (see

section 3.6 for further discussion). With this in mind and considering this research as a case

study of EFAs in Riacho de Santana, the population was defined as people who meet all of the

following criteria:

§ was over twenty-two years old on 1 January 2006;

§ exclusively attended an EFA or a public CS in Riacho de Santana from the fifth to eighth
grades;

§ had exclusively lived in a family-based agricultural rural community in Brazil when fourteen
years old.
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It could be argued that the comparative character of the research represents a weakness,

since the two groups (EFA and CS) might not be comparable because people from each group

may not share similar social, economic and political characteristics. The fieldwork has proved

that this is not the case. The fact that one attended EFA or CS did not follow any pattern

regarding social class, economic situation, family background, etc; even though EFA has a defined

religious and political orientation. The fact that it is common that brothers and sisters attend

different type of school supports this idea. In the research proposal, it had been defined that a

minimum of thirty individuals from each type of school (EFA and CS) would compose the sample.

As table 3.2 shows, these numbers were surpassed.

The research sample method chosen was purposive rather than probability, not only for the

evident logistic and list availability reasons, but also because this method is more appropriate

for investigations of qualitative nature. (Ibid: 61-63) During the first few weeks of the fieldwork,

some communities were visited and many informal interviews with EFA staff, students and people

in general were conducted. This exploratory beginning was crucial to anticipate future challenges

that could be faced during the fieldwork especially regarding logistic aspects such as finding the

individuals of the sample, access to the communities, etc. The most efficient and effective way

to come up with the sampling frame (list of former students who meet the population criteria)

seemed to be through the current EFA students to which I had easy access every day, since I lived

a few meters from both agricultural schools and had all my meals there. Indeed the students

were extremely helpful and without them this research would have been much more difficult.

Some of them were kindly asked to write down a list with name, age, educational level, kind of

school and occupation of all people from their communities who currently lived in Riacho de

Santana and met the population criteria presented above. Their data as well as other collected

during the exploratory community visits were collated in a worksheet, resulting in about 200

potential interviewees from about fifteen different regions in the municipality.

The next step was selecting the sample from the frame. Considering all the regions in the

sample, the eight with the highest concentration of potential interviewees and logistically feasible

(up to fifty km distant from town, transportation available, a housing opportunity, etc.) were

selected; thus, their inhabitants, totaling more than the sixty people planned, automatically

became the potential sample. When each selected community was visited for the

interviews,people whose names were in the list were searched. If they were found, they effectively
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became part of the sample; otherwise, they were excluded from the sample frame. At the same

time, people who met the criteria but had not been included in the sample frame could become

part of the sample if they were available for the interview during the visit. Table 3.3 shows the

regions and respective communities where the sample was selected and the amount of interviewees.

(See map 4.3 in section 4.1 for the location of the regions within the municipality).

Besides the type of school and logistic criteria, the sample selection also had gender and school

level as important factors to be considered. With regards to gender, the aim was to have a

balanced sample of men and women. Concerning school level, a balance between EFA graduates

that stopped after completing the eight grade and the ones who completed high school was

sought. In the proposal, the research had been planned to consider people who graduated from

eighth grade (from both, EFA and CS) and stopped (did not attend high school). Thus, only

ABEPARS would be included in the research. However, in the first weeks of the fieldwork, helped

by the sample frame, it was realized that the number of CS graduates who stopped after eighth

grade was extremely low in Riacho de Santana. It was possible to find people who had either

stopped at fourth grade or who had completed high school. Therefore, it was decided that the

investigation would include people who had at least concluded eight grade (possibly studied

further) never mixing the two types of school after fifth grade. Thus, both ABEPARS and ETFAB

were part of the research. (See section 5.1.1, “Survey Sample”, for the characteristics of the

selected sample).

From the sixty-four individuals who composed the survey sample, fifteen were selected

as the sub-sample for the semi-structured interviews, the “livelihoods trajectory sample”. As

shown in table 3.2 above, they were nine former EFA students and six former CS students. It was

possible to select the most adequate sample for the livelihoods trajectories during the application

of the questionnaires. Besides the search for the same sample balance noted above, other

CH A P T E R  3  RESEARCH METHODOLOGY

TABLE 3.3 – SAMPLE’S REGIONS AND COMMUNITIES OF ORIGINS 

REGION COMMUNITY/VILLAGE # OF INTERVIEWEES 

Agreste Agreste, Lagoa do Meio 10 

Mata Pajeú de Santa Isabel, Santa Isabel, Mata, 
Santaninha, Riacho Dantas 

15 

Barreiro do Bom 
Sucesso Barreiro, Bom Sucesso 10 

Pau Branco Barreiro Vermelho, Pau Branco 7 

Cedro Cedro, Santo Antonio 4 

Barreiro da Caatinga Barreiro da Caatinga 5 

Botuquara Laranjeiras, Lava-pés, Olho D’água, Botuquara 10 

Other Cigano, Cavalo da Marinha, Bananeira 3 

TOTAL 64 
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important criteria for their selection were that (i) the interviewee was married, otherwise, the

variables related to family relationship would make no sense; and (ii) there was personal empathy

(researcher and interviewee) acquired during the previous meetings, crucial for an open rapport.

3.3 RESEARCH CAPABILITIES SET, VARIABLES AND INDICATORS

The ease of identifying variables (characteristics of an individual, object or phenomena) and

determining indicators (what gives value to or measures the variables) for qualitative and

quantitative approaches differ. In quantitative investigations, the variables are usually evident,

whereas qualitative studies may have the identification of the variables themselves as the main

purpose. (Varkevisser, 2003) In the case of the present essentially qualitative research, the

variables derive from the research capabilities set, built during the whole experience in the

field from inputs of the observations, informal interviews and application of the questionnaires,

presented in box 3.1.

This set is the final work of a process that began when the thesis proposal was being developed

and only ended immediately before the semi-structured interviews started. As mentioned insection

2.1, the set is composed of “valuable capabilities” from the perspective of (i) Riacho de Santana’s

inhabitants, (ii) EFA (staff and school objectives) and (iii) the researcher. (See figure 2.1 and2.1

and discussion in section 2.1). The phases of building the set developed as follows. Initially,
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BOX 3.1 – RESEARCH CAPABILITIES SET

THEME 1 – WORK
1.1. Being able to diversify activities for nutritional and income improvement and food security
1.2. Being able to use agricultural techniques for production improvement
1.3. Being able to have a non-family-based job
1.4. Being able to sell production
1.5. Being able to develop and implement projects
1.6. Being able to access credit
1.7. Being able to have own business
1.8. Being able to migrate

THEME 2 – SOCIAL PARTICIPATION
2.1. Being able to get along with people in the community
2.2. Being able to participate in groups (formal and informal)
2.3. Being able to influence collective decisions
2.4. Being able to have executive positions in groups (formal and informal)
2.5. Being able to contribute in collective actions
2.6. Being able to participate in prayers and masses
2.7. Being able to participate in prayers’ organization

THEME 3 – POLITICAL PARTICIPATION
3.1. Being able to participate/influence in government’s decisions
3.2. Being able to run for government positions
3.3. Being able to choose candidates in elections (rather than “selling” the vote)
3.4. Being able to have personal or community representatives in government

THEME 4 – FAMILY ENVIRONMENT
4.1. Being able to participate/influence in family decisions
4.2. Being able to perform domestic tasks
4.3. Being able to promote harmony/dialogue among family members
4.4. Being able to do family planning
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 the capabilities in the set were chosen from the literature review on Northeast and EFA’s objectives

(see the objectives in section 4.2). During the first two weeks in the field, the research proposal

was presented to EFA staff (about ten people) and the original capability set was slightly altered

with their inputs. Later, but still during the exploratory phase of the fieldwork when visiting the

communities, a quick questionnaire called “Valuable Capabilities in Riacho de Santana” (see

annex 2) was answered by five local people and discussed with the researcher. Important inputs

also came from both supervisors, Dr. Lordêlo and Dr. Zaal. Lastly, observations, informal interviews

and application of the questionnaires contributed with information for developing the final

version of the research capabilities set.

Table 3.4 presents all research variables that have been used in the questionnaire and/or

in the livelihoods trajectories and the respective indicators.

CHAPTER 3  RESEARCH METHODOLOGY

 

TABLE 3.4 – RESEARCH VARIABLES AND INDICATORS 

GROUP OF 
VARIABLES 

VARIABLES 
(marked in bold main variables analyzed) 

INDICATORS 

BACKGROUND 

sex, age, original location, current 
location, rural frequency,  marital status, 
position within the family, number of 
household members, religion, race, school 
level, type of school attended, school age, 
educational level, occupation. 

sex, age, original location, current location, rural 
frequency,  marital status, position within the 
family, number of household members, religion, 
race, school level, type of school attended, 
school age, educational level, occupation. 

WORK 

general knowledge about crops and 
livestock, diversification of crops and 
livestock in the property, kind of work 
performed, property produce sales, property 
produce consumption, family income sources, 
crops and livestock techniques, 
entrepreneurship (sub-variables: project 
planning and implementation, accounting, 
credit), non-family-based jobs, migration. 

knowledge about crops and livestock, source of 
knowledge about crops and livestock, 
diversification of crops and livestock in the 
property, kind of work performed, property 
produce sales, property produce consumption, 
family income sources, knowledge about crops 
and livestock techniques, source of knowledge 
about crops and livestock techniques, usage of 
techniques, knowledge about project planning, 
source of knowledge about project planning, 
project implementation, knowledge about 
accounting, source of knowledge about 
accounting, knowledge about credit, motivations 
about credit, usage of credit, occupation 
consideration in lifetime, occupation in lifetime, 
migration. 

SOCIAL 
PARTICIPATION 

communitarian relationship, formal group 
participation, informal group participation, 
participation in coordination and board of 
groups, influence in collective decisions, 
participation in religion-related activities. 

participation in collective communitarian actions, 
communitarian influence, formal group 
membership, informal group membership, 
informal group influence, formal group influence, 
prayers and masses participation, organization of 
prayers. 

POLITICAL 
PARTICIPATION 

participation in local governance, 
democratic consciousness. 

 

attendance to Friday meetings at the council, 
attendance to meetings with councilmen and 
mayor, membership of political party, local 
government candidacy, voting consciousness 

FAMILY 
ENVIRONMENT 

family planning, family relationship, 
domestic tasks   

family influence, children planning, relationship 
with children, relationship with wife/husband, 
ability to perform domestic tasks. 
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The first group of variables pertains to the individual’s background and is quite straight forward

to be collected. The other groups relate to the ones derived directly from the research capabilities

set and represent the core data collected by the investigation. The reader will realize that this

is an extensive list of variables and not all of them have been used as main variables in the

analysis. The inclusion of more variables, especially in the questionnaire, can be considered

natural because (i) the survey was conducted before the semi-structured interviews; and (ii) in

qualitative research, pre-definition of variables is not always possible and their identification

can actually be one of the investigation’s objectives, as mentioned above.

3.4 RESEARCH METHODS

The investigation was basically divided into three complementary phases: (i) exploratory, (ii)

quantitative, and (iii) qualitative. Different methods were used in each to attend their specific

objectives. The following sub-sections discuss each phase and the application of the research

methods.

3.4.1 EXPLORATORY

The research started with an exploratory phase that included the period still in Amsterdam

preparing the research proposal and the first four weeks of the fieldwork in Riacho de Santana.

The main methods used in this phase were literature review, direct observation and informal

interviews. AECOFABA and EFA staffs were extremely important gatekeepers and support since

the beginning of the fieldwork.

Upon the arrival in Riacho de Santana, Isabel

Xavier, AECOFABA’s pedagogical coordinator, was in

charge of the reception and also indicated the house

that was provided by AECOFABA for the three-month

stay, free of charge, following Riacho de Santana’s

traditional hospitality. The house was one of the seven

that had been used to host visiting teachers during

the three years of existence of FAPA (Faculdade

Agrícola do Pequeno Agricultor) (Agricultural College

of the Small Farmer). Now, it is part of the quite big

structure that AECOFABA has, in the same property

where both schools, ABEPARS and ETFAB, are installed, located about one km from the town

“center”. Picture 3.1 shows the house in AECOFABA’s property. Since meals were eaten with the

current EFA students and monitors at the agricultural schools (breakfast and lunch at ETFAB and

dinner at ABEPARS), the integration in EFA environment was quite fast. Total access for the

direct observations and interviews was given, easing the process of understanding the alternate

pedagogy, its instruments and Riacho de Santana’s EFAs’ characteristics.

Picture 3.1 – Teachers’ houses at AECOFABA
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The exploratory phase in the communities was

mainly helped by three monitors: Manuel from

ABEPARS who took me to Cedro region by car and

introduced me to some former EFA students; Joaquim

from ETFAB who also took me by car and introduced

me to some graduates in Botuquara region; and finally

Elizete from ABEPARS who asked her family to host

me for a couple of days in Pau Branco community.

During all these visits, transect walks in people’s

properties and informal interviews were carried out,

thus the dynamics of social, economic, political and

environmental characteristics of Riacho de Santana could start being understood. In Pau Branco,

sharing full days in Seu Juraci’s family context was crucial for comprehending many features,

especially the importance of collectiveness in their lives. Since the first night of the fieldwork,

the most relevant passages of the day as well as important reflections were registered in the

“electronic” field diary in the laptop.

These exploratory experiences supplied the following phases of the investigation with

relevant data and information: (i) the research capabilities set had significant influence from

these observations and informal interviews, as already mentioned; (ii) the sample frame was

organized; and (iii) methodological instruments such as the survey questionnaire was mainly

built based upon the exploratory phase.

3.4.2 QUANTITATIVE

Chronologically, as shown by the timeline in table 3.1, the following part of the research was

quantitative, gathering information exclusively through a survey. An extensive questionnaire

was developed and included nearly all the variables and indicators mentioned in the previous

section. It was divided into five parts with different themes, namely (i) background information,

(ii) work, (iii) social participation, (iv) political participation and (v) religion. All, except for the

last, had sub-parts. (See the questionnaire in annex 3). The five parts of the questionnaire do

not exactly match the groups of variables for two reasons: (i) it was decided that the theme

“religion” would be merged with “social participation” for analytical and presentation purposes;

(ii) no good indicators had been developed concerning “family environment”, except for question

11.1, influence in the family, thus this theme was not included in the questionnaire.

It was designed to be applied as a personal interview in which the interviewer read the

question, the interviewee orally answered it and the interviewer checked the respective box or

wrote the data in the questionnaire’s hard copy. For most questions concerning ordinal variables,

cards with the options were shown to make the interviewees’ understanding easier. Jacson

Lima, a student in the third year of History at UNEB (State University of Bahia) from Riacho de

Santana, was hired as the research assistant for the application of the questionnaires. After two

Picture 3.2 – Myself, Seu Juraci and Dona Maria
in Pau Branco community
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days of training on the research and survey application, Jacson did a couple of interviews under

my supervision and we started going to the communities together to apply the sixty-four

questionnaires, as pointed out in table 3.3 above. The means of transportation we took to the

communities were usually buses (school or regular), and on occasion we also rented a motorcycle.

People who lived in the town were always within walking distance. Most of the visits to the

communities were helped by EFA current students who hosted us in their own houses and indicated

where the potential interviewees lived1 . Before the interviews, the interviewers would approach

the potential interviewee selected from the sample frame, explain the main purposes of the

research and ask whether the person would like to voluntarily participate on it. Many people had

already heard about our work from others in the community and nearly everyone was quite

happy to contribute with the research. Jacson interviewed thirty people and I thirty-four. About

¾ of the interviews were at peoples’ houses and about ¼ their work. Each interview lasted an

average of about sixty-two minutes. Picture 3.3 and 3.4 respectively show Jacson interviewing

Jair; and Jacson and I holding the interview cards.

3.4.3 QUALITATIVE

Although the two previous phases and their respective research methods were essential for the

research, this was the densest and most important. It basically consisted of (i) a semi-structured

interview that followed the path of the “livelihoods trajectories” methodology proposed by De

Haan and Zoomers (2005: 43-44), combined with two other ideas; (ii) other methods of interaction

with the fifteen interviewees such as transect walks in their properties, informal interviews

when they were met in the communities or in the market and direct observation of their routine

since some interviewees hosted me in their houses; and (iii) a focus group with five EFA monitors.

1 Without their help, the research would have been much more difficult. Many students were helpful, but I would like

to thank especially Rosana (Agreste), Drika (Duas Lagoas), Diego (Mata) and Edcarlos (Pau Branco).

Picture 3.3 – Jacson interviewing Jair

Picture 3.4 – Jacson and I holding interview cards
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The livelihoods trajectories are similar to life histories, but differ from those in the sense

that they “try to penetrate into a deeper layer of beliefs, needs, aspirations and limitations and

especially need to be contextualized in relation to power and institutions” (ibid: 43). The goals

and analysis made by these authors to come up with this technique was very similar to the ones

posed on this research, regarding access to livelihood opportunities2 . The first approach that

was added to the trajectories during the interviews explored their memories about the school.

Some questions were formulated in such a way that the interviewees brought facts from their

student times and elaborated on how their experiences back then have contributed to what they

are able to be and do today. The second perspective that was included concerns to assessing

their perceptions regarding people who attended the opposite type of school. In other words,

people who went to EFAs were inquired about the conventional school’s role in the lives of

people who attended this kind of school and vice-versa. Regarding specific constraints on livelihood

trajectories, De Haan and Zoomers (2005: 44) highlight the necessity of an open rapport in order

to explore all the opportunities (reported and hidden) throughout one’s life. This is also true for

capabilities and strategies.

As mentioned before, one of the criteria to select the semi-structured interviewees was

their good personal relationship with the researcher developed by previous meetings such as the

application of the quantitative questionnaire, thus the rapport tended to be good. Similarly to the

survey, the semi-structured interviews were usually done in people’s houses or work and lasted an

average of about fifty-six minutes. Except for the couple Jair and Almira who were interviewed at

the same time, all other interviews were individual, even though some had the presence of other

members of the family in the same room. All the interviews were recorded and transcribed later,

except for one person who preferred not to be taped, thus notes were taken. With the exception

of two people who opted for anonymity, names mentioned in this report are real and had

interviewees’ consent. The semi-structured interview guideline is in annex 4. It was directly related

to the research sub-questions, aiming to explore the following:

§ the capabilities enjoyed by the interviewee;

§ the way such capabilities were acquired;

§ the influence (direct and indirect) of EFA in their acquisition (exclusively for former
EFA students interviewees);

§ the livelihood opportunities;

§ the relationship between the opportunities and the fact of enjoying certain capabilities;

§ the livelihood strategies;

§ the relationship between the strategies, opportunities and capabilities

2  
In the paper, De Haan and Zoomers (2005) wanted to understand the relationship between decision-making and

livelihood opportunities. The approach they took had a theoretical perspective and they concluded that “access to
livelihood opportunities is governed by social relations, institutions and organizations, and it includes power as an
important explanatory variable” (ibid: 44). This investigation recognizes such influences and focuses on a question
which is consequent from their conclusions: whether the fact that one enjoys certain capabilities increases access to
livelihood opportunities.
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In order to achieve the research’s goals, the interviewee performed two different roles during

the interview. In the first part (up to question 10 of the guideline) the conversation led her/him

to talk about her/himself starting from childhood, moving to the school experience, until present

days. All four main groups of variables (see section 3.3) were naturally discussed. Before the

second part, they were told about the specific objectives of the research (investigate EFA’s

contributions for people’s capabilities acquisition and the implications in their opportunities and

strategies). Then, they were invited to act as researchers themselves, helping the researcher to

find out whether and to which capabilities acquisition EFA contributes. After that, questions 11

through 14 were followed. Since the survey answers of each interviewee had been previously

studied, some specific questions were also posed during and at the end of the semi-structured

interview in order to deepen the understanding of some themes, further exploring the capabilities

enjoyed, the opportunities created and the strategies taken.

Besides the qualitative methods presented above, a focus group with five EFA monitors

who taught technical courses (Agriculture, Zootechny, etc.) was carried out in the week before

the end of the fieldwork. The idea of doing this exercise was to clarify some points regarding the

contributions on the acquisition of some capabilities, mainly related to knowledge of crops and

livestock as well as techniques, since I lack background in Agronomy. It was also interesting to

have the perspective from the monitors regarding the schools’ contribution to capabilities

acquisition, although they were secondary in the analysis since the research was designed to

have the results from the former students’ perspectives. The focus group took place in one of

ABEPARS’ rooms and lasted about 150 minutes. It started with a presentation on preliminary

results of the survey followed by discussions of questions divided in four issues. The questions

are in annex 5.

3.5 DATA ANALYSIS

As shown in the research activities and timeline (table 3.1), after the fieldwork in Riacho de

Santana was over, transcriptions of the semi-structured interviews started, lasting about two weeks

for the thirteen hours of interview. Then, the data analysis and writing of chapter 5, “Results and

Discussion”, was accomplished in about seven weeks. Evidently, qualitative analysis has been

prominent, but complemented with quantitative findings for the reasons extensively discussed in

section 3.1. In order to answer the research questions, main focus was given on the comparison

between data of former EFA students versus former CS students. Therefore, the background variable

“type of school attended” was the independent variable most of the time for both qualitative and

quantitative analysis. The dependent variables used in the analysis were the ones mentioned in

section 3.3 (see table 3.4). The groups of variables correspond to the different sections of chapter

5 and some of the variables became its sub-sections.

The qualitative analysis software ATLAS.ti (demo version) was used to support this work.

About forty-five codes, matching most of the variables, were created. The interview transcriptions
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were loaded as primary documents in the program and the relevant quotes of all the interviews

were coded one by one. Then, using one of the software’s tools, quotations were retrieved by

theme (e.g. social participation, entrepreneurship, family environment, etc.) and reports including

passages from all the interviewees were generated. As explained in section 3.4, the semi-

structured interviews were organized in two parts; the first was more directly concerned to the

interviewees’ livelihoods trajectories, and the second to their opinions about the issues

investigated. Consequently, the statements of the reports included these two sorts of data. The

next step was reading the reports, comparing livelihoods trajectories (first type of data) by type

of school (EFA or CS) and searching patterns in peoples’ capabilities, opportunities and strategies.

Eventually, in order to produce the final results, people’s opinions (second type of data) and the

fieldwork experience collated from the field diary were taken into consideration.

The statistical software SPSS was used for the quantitative analysis. More than 350 variables

were created in SPSS in order to match the data from the questionnaire. The data entry resulted

in a worksheet with more than 350 columns (variables) by sixty-four rows (cases). Most of the

data was entered by the researcher while the assistant helped especially in the phase of data

check and treatment still during the fieldwork. The quantitative analysis itself was done

simultaneously with the qualitative one and was also organized by groups of variables. Descriptive

statistics, mostly frequencies and cross-tabulation, was the basis for the analysis with type of

school as the independent variable. Because most of the variables analyzed were nominal,

nearly all the tests used were “chi-square tests”. Several charts and tables were produced and

the most relevant ones are presented in chapter 5. They are reported combined with the qualitative

results, in the same sections and sub-sections, producing thorough conclusions. It is worth

mentioning that the questionnaire captured much more data than what has been analyzed due

to the fact that the research was led by a qualitative approach, rather than the survey.

3.6 QUALITY CONTROL

Three important aspects of research quality control are “consistency”, “truth” and “applicability”.

Concerning the first, the notion of “reliability”, or “the extent to which a measure, procedure,

or instrument provides the same result on repeated trials” (O’Leary, 2004: 59), is usually seen as

a good indicator. Nevertheless, when the society is the laboratory it is hard to assure consistency

of interviewees as well as social phenomena due to the many variables involved. (Ibid: 60)

Acknowledging such difficulty, this research strived for “dependability” rather than reliability.

In other words, the quality was assured by “methodological protocols that [were] designed and

developed in a manner that is consistent, logical, systematic, well-documented, and designed

to account for research subjectivities” (ibid: 60). Section 3.4, “Research Methods”, described

every step taken during the data collection process. All mentioned instruments and data are

documented, safely kept and available in case they are requested. On the other hand, there

were a couple of consistency limitations, mainly in the quantitative part. Measures were taken

such as (i) piloting the questionnaires with a few respondents and changing them as needed
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before applying to the sample; and (ii) training the assistant including a few test interviews in

which researcher and assistant could agree on a similar style of questionnaire application and

have the same understanding about the questions. However, during the application of the

questionnaires, it was realized that questions 10.1 and 10.2 were having interviewer bias, thus

they were discarded from the research.

With regards to the second aspect, “truth”, “validity” is the key concept. It refers to the

idea that the research in fact captures what is intended. In other words, it means that the

indicators used translate the reality under study. Due to the complexity of social phenomena, a

high degree of validity is hard to be achieved in both qualitative and quantitative methods. For

the qualitative part, the notion of “authenticity” is more adequate for this aspect of quality

control. As O’Leary (2004: 61) explains, the social research process may not lead to a single

valid truth, but “rigor and reflexive practice has assured that conclusions are justified, credible,

and trustworthy”. As will be read in the next chapters, this research was concerned with the

authenticity issue since (i) the social, political, economical and environmental aspects of Riacho

de Santana were investigated before the interviews; and (ii) triangulation with different methods

was used before any conclusions were made.

Concerning the survey, the questionnaire was extensively discussed with the local supervisor,

with other Brazilian researchers3  and EFA monitors in order to develop the most appropriate

indicators to measure what was intended. However, during the fieldwork, it was realized that

questions 3.1, 5.1, 9.1 and 9.2 of the questionnaire did not have good validity. The issues for the

first two were that when someone was asked “How much do you know about (beans, bee keeping,

silage, etc.)?” and the possible answers were “nothing, a little, quite a bit and a lot”, (i) there

was no baseline for comparison among interviewees and (ii) the answers heavily depended on

peoples’ modesty. ETFAB graduates evidently knew more about crops, livestock and agricultural

techniques because they studied and practiced at school besides usual family knowledge;

nevertheless, they would sometimes demonstrate, through their answers to the questionnaires,

less knowledge than CS graduates. This happened because ETFAB graduates knew that the

cultivation of beans, for example, was complex and they had knowledge of just a part of it. On

the other hand, a CS graduates could think that s/he knew a lot because their parents have

always cultivated it at their property. Although the validity was not high, the most prominent

tendencies could still be noticed when the analysis of the different crops and livestock as well as

techniques were compared with each other. Moreover, the qualitative interviews allowed a

much deeper analysis of these themes and well argued conclusions were drawn. The problem

with questions 9.1 and 9.2 was that the indicator participation in “mutirão”4 (collective actions)

aimed to measure community participation and relationship; however, the tradition of doing

“mutirão” differed a lot among communities since they were always done in some and never in

others. Thus, the validity was low. These questions were not considered in the analysis and the

3 Including Thierry De Burghgrave and João Batista Queiroz
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 variable was measured using other indicators through qualitative methods.

Finally, the “applicability” aspect of research quality control suggests two concepts,

“generalizability” and “transferability”. The first, mentioned in section 4.2, assumes that the

findings of the investigation can be automatically applied to a larger population. The second

acknowledges the fact that the investigation does not have the necessary sample size to be

generalized. “Rather than make ‘claims’ about populations [as generalizability does],

transferability highlights that lessons learned are likely to be applicable in alternative settings

or across populations.” (Ibid: 63) Due to all the specificities of Riacho de Santana as well as the

schools studied, ABEPARS and ETFAB, the conclusions of this research are transferable, rather

than generalizable to other rural municipalities. Although the conclusions are case specific for

Riacho de Santana, much of it can be used as lessons learned to improve rural education within

and outside EFA movement in Brazil and elsewhere.

4 Mutirão is a collective action performed by some individuals of a community. It can be for collective or individual
benefit. If someone will build a house, for example, men from the community can help working in the construction.
Another example is when women cook for someone’s wedding. A third one is when people get together to build the
community’s association building.
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CHAPTER 4

THE CONTEXT OF RIACHO DE

SANTANA AND THE EFAS

This chapter aims to subsidize the reader with information about the reality of Riacho de Santana

as well as EFA, crucial for understanding the data presented and discussed in the following

chapters. It is divided in two sections: the first deals with geographical, social, economical and

political contexts of the municipality, showing maps, pictures and figures in order to illustrate

the reality lived by the population in Riacho de Santana; the second pertains to the two EFAs of

the municipality, describing their foundation, objectives, explaining specific characteristics of

the schools as well as the broader context of the EFA movement.

4.1 RIACHO DE SANTANA? WHERE ARE WE?

The Federative Republic of Brazil is divided in twenty-six states and one federal district. The

states are grouped in five geographical regions. Riacho de Santana is located in the Northeastern

region and it is one of the 415 municipalities of the state of Bahia which has Salvador as its

capital. Map 4.1 shows the five regions of the country as well as its states, and map 4.2 shows

the location of Riacho de Santana in Bahia. Table 4.1 presents some important figures of Riacho

de Santana comparing them to the state’s and country’s figures.

MAP 4.2 – Riacho de Santana in Bahia

MAP 4.1 – States and Regions of Brazil

Distance from the capital - -
(Salvador): 800 km

Riacho de Santana Bahia Brazil

Population: 28,643 inhabitants 13 million 170 million

Urbanization rate: 38.44%  67.12%  81.25%

HDI-M: 0.632 0.688  0.757*

HDI-M rank in Brazil: 4,074th - -
(out of 5,507 municipalities)

Life expectancy: 66.4 years 64.5 years 67.2 years*

  Illiteracy rate: 40.3%    28.5%   14.8%*

School attendance (pop. aged
7-14): 97.3%

93.1% 98%*

Average montly per capita
income: R$ 70.3 (about EUR 25)

R$ 170.2
(about EUR 61)

R$ 449
(about EUR160)

Proportion of poor: 78,5% 55.3% -

Gini coefficient: 0.64 0.67 0.596

Sources: UNDP et al. (2003) for all figures about Riacho de Santana and Bahia.
IBGE website and UNDP (2002) (figures with “*”) for figures about Brazil.

TABLE 4.1 – MAIN FIGURES OF RIACHO DE SANTANA
COMPARED TO BAHIA AND BRAZIL
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The most patent natural constraint for the people in Riacho de Santana regards water.

The semi-arid (“semi-árido”) climate, where the municipality is located, is characterized by a

quite uneven distribution of precipitation along the year and very high evaporation rates. The

rainy season in Riacho de Santana is from November to February. The levels of rain are low,

usually ranging between 700 – 900 mm per year, but still considerably higher than in desert

areas. The weather is quite warm with temperatures between 26ºC and 32ºC. During the

interviews, the issue of “the drought”, which is a myth in the Northeast, was often mentioned

by the research participants.

“the main factor is the drought because our lands are productive. … If there was water,

we would be able to ‘grow in life’ here.” (Lino, Boa Nova community in Agreste region)

The town is located 627 m above the sea level and the relief is not totally flat, but does not

present high elevations either. The hydrography is poor, but some creeks exist and are actually

important for defining people’s social-economic life. Among the communities studied, many people

from Barreiro do Bom Sucesso region which is crossed by a creek practice horticulture, for example

– a quite uncommon fact in Agreste that is much more affected by water scarcity. People in this

region do not even have piped water because the distance from the water springs are usually more

than thirty km. In general, the original soils found in the major extension of the municipality are

good in quality, but some people have contributed to their degradation due to the use of pesticides.

(Moura, 2003: 21) Another very noticeable practice that has been destroying Riacho de Santana’s

environment is the vegetal coal exploitation that has deforested a great part of the native forest.

Picture 4.1 shows the landscape in Agreste in the very beginning of the rainy season, before the

“magic” that the vegetation apparently dead turns green and beautiful in a few days. Picture 4.2

shows another community, Barreiro da Caatinga, with a different soil and vegetation characteristic

from Agreste.

Riacho de Santana has a quite extensive territory (about 2,698 km2) with some communities

located up to about 100 km away from the town. The total population counted in the census of

Picture 4.1 – Agreste’s Landscape

Picture 4.2 – Barreiro da  Caatinga’s Landscape
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2000 was 28,643 inhabitants – thirty-eight percent in the “urban” part (town) and sixty-two

percent in rural areas (communities and villages) (IBGE website). The definitions of these three

words, community, village and town, are important for the work because they define specific

characteristics pertaining people’s lives. The word “community” (called “comunidade” by the

local population) refers to a group of rural properties, usually small and ranging between about

10 and 100 families. Some common features pertaining to these communities are that the houses

are quite isolated from each other, they usually have a catholic chapel and a small school that

teaches up to fourth grade. Schools that teach up

to eighth grade are rare. A “village” (known as

“povoado”) is used to characterize a group of rural

properties, also small with no more than 100

families, where houses are built closer together.

There is always a chapel present in these villages

and a school that teaches up to eighth grade. The

village is the central place for people who live in a

community. Many activities take place in the village

such as cultural festivities, very basic grocery and

weekly leisure among others. On the other hand,

the word “town” (“rua” or “sede”) has an urban

connotation, although the urban Riacho de Santana is completely different from the urban

Vitória da Conquista, Salvador or São Paulo, due to its social and economic characteristics. The

“town” of Riacho de Santana is the portion of the municipality where most streets are paved,

houses are built side by side and where one can find the weekly market, the bank, the Mayor’s

Office, etc. The sign in picture 4.4 welcomes people to the town that can be seen almost

entirely in the back. Picture 4.5 portrays part of the town of Riacho de Santana including the

biggest grocery shop in town, “Sacolão”.

Map 4.3 shows the municipality of Riacho de Santana and its neighbors: Bom Jesus da

Lapa, Macaúbas, Igaporã, Matina and Palmas de Monte Alto. The location of the town is

Picture 4.3 – Agreste’s Village

Picture 4.4 – Welcoming sign and town (back)

Picture 4.5 – Grocery shop in the town of Riacho
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identified with the number 1 in the center of the map and numbers 2 to 8 show the seven rural

regions composed of both villages and communities that were included in the research.

MAP 4.3 – Regions of the Sample in Riacho de Santana

The main and the only paved road is the federal BR-430 that crosses the municipality giving

access to the neighboring Bom Jesus da Lapa (sixty-six km) and Igaporã (thirty km). The conditions

of the other roads are quite bad and worsen in the rainy season, sometimes even isolating some

communities. A regular trip from the town to Agreste village (fifty km) by bus takes about three

hours and a half in the dry season. Besides old private buses that carry people from the communities

to the town and vice-versa, motorcycles have become the most common means of transportation

for people who can afford one. Mobility in the town is guaranteed by the “moto-taxis” that are

everywhere, charging R$ 1.00 (one Real, about EUR 0.365 ) per trip.
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5 Unless stated otherwise, the exchange rate (Real x Euro) used in this work is 2.8 from November 2006.

Concerning piped water and electricity, 51.5 percent of the households had the former

and 61.3 percent the latter in 2000. (UNDP et al., 2003) When the fieldwork was carried out,

only the region of Agreste did not have electricity or piped water, while all others did. According

to the population, in many communities, the electricity issue had been solved very recently

through a Federal Program called “Luz para Todos” (Light for Everyone). Before that, in the

rural areas, politicians used the problem to make promises and get votes as will be discussed

later in this section.

Ethnically, the population follows the Brazilian general mixed pattern of original indigenous

people, white European people (mostly Portuguese who explored the countryside in the

seventeenth and eighteenth centuries) and black people (brought by the white to work as slaves).

Although in regions that are reminiscent of slave communities, such as Agreste where non-mixed

black people are found, it is hard to find a non-mixed white or indigenous person.

Differently from most of the countryside of the Northern and Northeastern regions of Brazil,

Riacho de Santana is characterized by small land owners and there have not been problems with

landless people. Big properties do exist, but nearly all the families who live in the rural part of the

municipality have their piece of land to live and cultivate. “According to INCRA, 60 percent of the

rural properties in the municipality are less than 50 ha in size” (Moura, 2003).

With regards to the population’s educational level, the chaotic scenario of rural Brazil is

also seen in Riacho de Santana. According to UNDP et al. (2003), considering the population

aged twenty-five or older in 2000, the average number of years of study was 2.7; the percentage

of people that had attended school for more than four years was only thirty-three percent; and

for more than eight years (which means reaching high school) was just 11.8 percent. Mainly in

the 1990s, the Brazilian educational system presented an expansion, at least in the number of

schools (rather than quality improvement), increasing the access to schooling. Following the

Brazilian expansion, since the end of 1980s and 1990s, many communities of Riacho de Santana

have had schools offering the first cycle of primary school and almost all the villages have had

schools up to eighth grade, as already mentioned above. If the school is far from the students’

houses, free transportation is available for the students to attend schools. Therefore, recent

figures related to school attendance are not as dramatic as they used to be before the 1990s. In

2000, about ninety-seven percent of the population of Riacho de Santana aged between seven

and fourteen years old attended school, although the age-grade distortion is quite high considering

that only nineteen percent of the population between fifteen and seventeen years old had

achieved high school. (Ibid) Concerning access to high schools, they are still unavailable in the

villages, but there is plenty vacancies at conventional schools in the town. Picture 4.6 show

children arriving by bus at school in Mata community and picture 4.7 portrays part of the school’s

façade.
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The HDI-M (Municipal Human Development Index) of Riacho de Santana was 0.632 in 2000

which ranks the municipality in the group of medium human development according to UNDP’s

classification. Nevertheless, it does not mean that people’s wellbeing is in a good level. This

index puts Riacho de Santana in the 4,074th place among the 5,507 Brazilian municipalities.

(Ibid) The UNDP index is composed of three main aspects, education (discussed above), longevity

and income. With regards to the second, life expectancy in 2000 was 66.4 years, which is low

but relatively not as low as the average monthly per capita income. This figure was R$ 70.30

(about • 40.876 ), less than half of the minimum wage at that time, R$ 151.00 (about EUR 87.79).

(Ibid) For comparison, the minimum wage in November 2006 was R$ 350.00 (about EUR 125).

Another striking feature of Riacho de Santana is the terrible income distribution, also a Brazilian

sad characteristic. Chart 4.1 shows the percentage of inhabitants older than ten that had any

monthly income by range of minimum wages in 2000 in Riacho de Santana.

Analyzing the chart, it is noticeable that most of the population has very low income (about

ninety-one percent receive up to two minimum wages). For one’s life in Riacho de Santana not

much money is needed, but the figure of only 288 people earning more than five minimum wages

is at least interesting. Unfortunately, this scenario does not seem to be changing because inequality

in the municipality increased in the 1990s. According to UNDP et al. (2003), the Gini coefficient

Picture 4.6 – School bus in Mata community

Picture 4.7 – CS’s façade in Mata community

6 The exchange rate is from June 2000 which was 1.72.
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Chart 4.1 - Percentage of population by income range
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Chart 4.2 - GDP of Riacho de Santana in 2002 by
category of value added
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As one could conclude from the characteristics presented above and knowing the Brazilian

reality, the economy of Riacho de Santana is based (i) in subsistence agriculture and (ii) public

sector (employment and retirement) – just like most municipalities in the North and Northeast

of Brazil. Chart 4.2 below shows the contribution of each sector for the total municipal GDP in

2002, R$ 58.37 million (about EUR 20.85 million) (IBGE website).

Considering that IBGE includes public administration, defense and social security in the category

“Service” and from fieldwork experience in Riacho de Santana, the results shown by the chart

support the argument of the economic characteristics mentioned above. The amount that

composes the forty-two percent of the Agriculture category is divided by the production of

beans, cassava, sorghum and cattle, the main products of Riacho de Santana’s small properties.

With regards to the forty-nine percent of service no, data was found concerning the proportion

of money that is “retirement” and the proportion that is “municipal public expenditure”. As

explained by Moura (2003), it is worth mentioning that during the 1980s, cotton cultivation

revolutionized the economy of Riacho de Santana. A genetically modified product was introduced,

a cooperative was set up and nearly all the properties

produced and farmers sold it for quite high prices.

The other sectors also suffered positive impacts.

Besides the one industry to beneficiate cotton that

already existed, two others have been inaugurated.

In services, businesses started selling more

agricultural products, tools and machinery.

However,in 1991, a plague called “bicudo” arrived

and the cotton became decadent. During the

fieldwork, many interviewees have pointed out this

period as responsible for the “development” that

changed from 0.51 in 1991 to 0.64 in 2000, when the twenty percent richest inhabitants appropriated

about sixty-six percent of the total income and the forty percent poorest, only 5.6 percent.

Picture 4.8 – Cattle in Pau Branco community
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Riacho de Santana has achieved. Another unfortunate but important economic activity in the

municipality is vegetable coal production that has increased in the last two decades. Some

people have government’s license to extract native forest, produce coal and trade it in a legal

and, in theory, sustainable way. However, it is very common that these traders buy coal illegally

produced by small farmers who claim to have no other means for living after cotton decadence.

Environmental and health consequences are huge in many communities. From the researched

regions, this practice was mainly found in Agreste.

Although the Brazilian political system is Democracy, the reality in Riacho de Santana is

quite far from true democracy. It still preserves the roots of “Coronelismo” (Colonelism), a

regimen in the Northeastern part of Brazil under which the central government gave power to

colonels. They did not have only weapons, but also huge properties, many slaves and economic

power. As soon as Riacho de Santana was politically emancipated from the neighbor municipality

of Palmas de Monte Alto in 1887, it should have a local government led by a mayor. As Moura

(2003: 16) states, “until 1946, there were no elections to choose mayors; these were named by

a group of powerful people, and the requisite to assume such position was to have the title of

major or colonel. These titles could also be bought.” According to the same author, direct

elections were implemented after 1946, but not many changes were seen. Consequently, two

families have alternated in power, always concerned simply with their own lives and bringing no

benefits to the general population. (Ibid: 17) Population has always been passive and used to

change their votes for political favors. During the fieldwork, it was observed that in certain

communities, some households had electricity and others did not. When people were asked

about the reason, the usual answer was that the individuals who lived in the houses without

electricity did not support the election of the mayor in power when the electrical cables were

installed in the community. Similar stories were heard regarding public trucks that brought

potable water for the rural population as stated below.

“Political persecutions ... have always existed. An example is my family. … My family has always

been against the Cárceres [(one of the families that was in power for fourteen years)]. In the dry

period, there was no water to drink. Then, people from the [public] potable water trucks used to

take water to the [people’s] tanks and, due to the fact that they knew that my family didn’t

support them, … they didn’t fill our tank.”7
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Although much of the colonelism is still in place in Riacho de Santana, its political scenario has felt

a deep impact promoted by the Italian priest Aldo Lucchetta, who arrived in Riacho de Santana in

1975. “The first relations between the priest and the local politicians were relativelycordial and

friendly; nevertheless, these relations rapidly changed when priest Aldo realized that the people

were submitted to the politicians’ rules, with no autonomy” (Fagundes, 2003: 12).

7 The interviewee’s name has been preserved to avoid personal problems.
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Then, helped by the strong Catholicism of Brazilian people and his great communitarian ability,

the priest engaged himself in a truthful work in order to change people’s mindset regarding

their political reality and making them actively participate in politics. Many interviewees reported

that much has been changed due to his work. In the masses, for example, he used to curse bad

politicians that were in power and tell people to go to the mayor’s office to protest; or during

his visits to the communities in time of election campaigns, he would go to people’s houses and

make them take out posters of politicians that they had in front of their doors among many

other stories. The foundation of EFA was also one of his strategies for awaking people’s conscience.

Despite his death in 1998, Priest Aldo Lucchetta will be eternal in Riacho de Santana. When one

visits the municipality, s/he gets amazed with the influence he has exerted. He did not only

contribute to the improvement of people’s wellbeing by founding “Comunidades Eclesiais de

Base” (Ecclesiastic Base Communities), building schools, a health center and a local radio station,

but also promoting social and political change on people’s minds. Picture 4.9 shows a chapel in

the community of Barreiro do Bom Sucesso. The sign says: “Ecclesial Base Community of Barreiro

do Bom Sucesso. Founded on 15 April 1975. Esteemed Parish Priest: P. Aldo Lucchetta.”

The statements by the interviewees8  below illustrate the current political reality of Riacho

de Santana, despite the priest’s good work.

“There are two groups [controlling the politics of

Riacho de Santana]. ... I think it is bad because if

you voted for the one who was elected, you have

something. … If you didn’t vote, [you might not

get anything. For example,] sometimes you arrive

at the hospital … and they ask you who you voted

for. … I don’t think it should be like this.”

“We are not completely free from colonelism. It

still remains.”

“Politics here is ... very ‘low’. Sometimes, [the

politicians] are interested about knowing who you vote for; not to help you or to know whether you

vote correctly, but to mark you if you don’t vote for his side. … So, you end up … not being able to

help a certain candidate because his adversary will mark and persecute you.”

“Politicians here look at their own interests too much ... and do not care for the general community

interests. … They only fight, fight, instead of discussing projects [and] see what is best for the

municipality.”

8 The interviewees’ names have been preserved to avoid personal problems. Each statement is from a different

interviewee who attended both EFA and CS.
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Picture 4.9 – Chapel in Barreiro do
Bom Sucesso community
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 “One hinders the other. Some persecute. ... The mayor wants to do some activity in the municipality

and they hinder, they don’t vote the projects in the council.”

“I think politics of Riacho de Santana is still at a very precarious level, a lot has to be improved. … I think

that the municipality needs more representatives in power such as councilmen that do not think only

about votes. Because most of them only think about votes and it is necessary to think more about work.

I think it has everything to grow, but if [the politicians] think about the society and not about themselves.”

This section presented the main characteristics of Riacho de Santana regarding natural, social,

economic and political aspects. Lack of water is a relevant issue for the municipality, but in the

rainy season, the agricultural activities develop quite well. Most of the population is rural living

in communities and villages; and the other part could be called semi-urban due to the close

relationship with the agriculture, living in the town. Using the UNDP’s HDI-M as wellbeing

measurement, Riacho has one of the lowest scores of the country with about seventy-three

percent of Brazilian municipalities in a better human development situation. The economy is

basically sustained by subsistence agriculture, retirement and governmental employment.

Regarding political reality, the roots of colonelism have not been cut off yet and “favors” are

still common. Although many problems ought to be overcome, Riacho de Santana’s natural and

human beauties have to be highlighted. If one comes from São Paulo, Amsterdam or any other

big city in the world and spends a couple of weeks in Riacho de Santana, s/he realizes what the

essence of the human being is. Below is the translation of an e-mail sent by Jacson Lima, the

research assistant, after the fieldwork was over. I make his words mine.

“Alan,

I would like that you include in your thesis [that] besides the difficulties that our people have to

improve their means of living such as: problems in the areas of health, education, housing, roads,

lack of perspectives and autonomy to decide their way, [as] observed in the research results, you

also include our happiness, hospitality, etc. Even with difficulties, we overcome the adverse

situations. I also would like you to write about the beauty of the Northeastern Semi-Arid Sertão, its

lovely landscapes, its majestic sun and show the Dutch people and people from São Paulo that

here, differently from what they think, it rains and it rains a lot… Just kidding… J …

Good luck. Hughs,

Jacson”

4.2 ABEPARS AND ETFAB: THE TWO EFAS OF RIACHO DE SANTANA

In Riacho de Santana, there are two EFAs: ABEPARS (Associação Beneficente e Promocional

Agrícola de Riacho de Santana) (Charitable and Promotional Agricultural Association of Riacho

de Santana) and ETFAB (Escola Técnica da Família Agrícola da Bahia) (Technical School of the

Agricultural Family of Bahia). Both were included in the research. Their origins and general
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characteristics are nearly the same, except for the fact that the former exclusively offered

primary education (second stage) until 2004 and the latter has always offered an upper level,

high school. Table 4.2 explains the correspondence between Brazilian conventional education

system and EFAs.

As argued above, it was nearly impossible for a rural child to attend a higher grade than

fourth in Riacho de Santana before the end of 1980s simply because the establishments did not

exist in the villages or communities. Thus, they had to move to relatives’ houses in the town if

they wanted to keep studying. Within this scenario and after knowing about successful experiences

of EFAs’ implementation in some municipalities of Espírito Santo and Bahia, Priest Aldo Lucchetta

engaged himself to persuade farmers in Riacho de Santana to build their own Agricultural Family

School. The bottom-up process was deeply rooted in the community and lasted a few years.

ABEPARS was legally constituted on 1 October 1977, but the first group of twenty-five students

only started studying on 15 March 1980. Moura (2003: 31) describes the effort to make the

dream come true:

“From the entity’s [(ABEPARS)] creation or foundation up to the beginning of EFA’s activities, three

years of intensive mobilization ... were spent in order to set up a minimum structure where an

education institution could work, able to attend a group of twenty-five adolescents under a board

system. With resources from the [Catholic] parish itself, a small area of 4.8 hectares in the Northern

part of the town was acquired … to build EFA and also execute the experiments planned in the new

teaching proposal [(agricultural practice)]. People’s involvement, especially farmers, in the process

of the foundation of the association and also EFA was very interesting on the communitarian side as

well as on the economic side, because in April 1978 a cotton, brick and tile [fund raising] campaign

was done for building the school and there was a massive participation. For EFA’s construction,

many collective works with participation of the farmers from many communities were also

organized...

In 1979, while EFA’s implementation process was being developed, teachers Telma Oliveira and
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TABLE 4.2 - CORRESPONDENCE OF BRAZILIAN CONVENTIONAL EDUCATION SYSTEM AND EFA

CONVENTIONAL
SYSTEM

7-10 years old 1st to 4th grades in 4 years -

11-14 years old 5th to 8th grades in 4 years 5th to 8th grades in 3 years (ABEPARS)

1st to 4th grades in 4 years (ETFAB)

EFA

PRIMARY SCHOOL
(FIRST STAGE)

PRIMARY SCHOOL
(SECOND STAGE)

HIGH SCHOOL 15-17 (or 18)
years old

1st to 3rd grades in 3 years

1st to 4th grades in 4 years

(Magistério (Teacher
Training))

TITLE

When one graduates from ABEPARS, s/he has a complete primary school level.

When one graduates from ETFAB, s/he has a complete high school level and is also an
Agricultural Technician.

When one graduates from Magistério, s/he has a complete high school level and is also
a primary school Teacher.

AGE
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 Vera Santos [from Riacho de Santana] prepared themselves in MEPES training center, in Espírito

Santo, to become future monitors. [Besides them,] to compose the team of four monitors the

Technicians Cristalino de Jesus and Luiz Lourenço who had just graduated from the Technical School

of the Agricultural Family of Olivânia [in Espírito Santo] were invited.”

Mr. Chico Moreira, Zé Russo’s (one of the research interviewees) father, still remembers the meeting

organized by the priest with communitarian leaders to discuss building the school in 1979:

“The priest told us not to worry about the money because this would be resolved last. So, he asked

who would be back there in the following week to start building [the school]. I said: ‘I’ll come’. And

I went with other twenty-six men from Pau Branco [community] to start opening the caves.”

Picture 4.10 shows one of ABEPARS’ buildings’ façade in 2006, more than twenty-five

years after its inauguration. Picture 4.11 shows ETFAB’s façade. Besides the buildings, the schools

also have a big area resembling much more to a farm than to a school.

ETFAB was founded on 25 March 1984 following a demand from the EFA movement in two

aspects: firstly, because students who graduated form ABEPARS and other primary level EFAs in

Bahia in the 1980s did not have the opportunity to follow their studies because the only EFA high

school was in the state of Espírito Santo; secondly, because primary level EFAs were in expansion

in the state and needed qualified monitors. Therefore, Priest Aldo and AECOFABA decided to set

up this new agricultural school in the same property of the parish where ABEPARS had been built.

Differently from the other EFA of Riacho de Santana, a new association was not set up to legally

represent the school. AECOFABA has had this role and has been in charge of its financial

maintenance.

Since their creation, the schools have not changed their main principles and objectives,

common to all EFAs, that is “aiming the promotion and integral development of the human being

in the rural environment, through integral training and spirit of solidarity” (AECOFABA, 1999: 6).

The essence that makes this school different from the conventional system is the alternate

pedagogy and its instruments (see section 2.3, “Alternate Pedagogy and Paulo Freire”) which

Picture 4.11 – ETFAB’s façade

Picture 4.10 – ABEPARS’ façade
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have not been modified either. However, some other characteristics have changed. The first

point pertains to gender. In the first few years, these EFAs only accepted men. Later, women

could also attend the school but men and women were not mixed in the same session. During the

fourteen days that male students were at school, females were with their families, and vice-

versa. Some years later, they finally attended school together but any affective relationship

between male and female students has been completely forbidden until nowadays. Another

aspect that has been changing is the age of the students. In the 1980s, ABEPARS’ and ETFAB’s

attendees were most of the time mature adolescents or even adults (see table 5.2 in section

5.1.1 and picture 4.12 of some of the first class graduates of ABEPARS).

With the spread of the conventional schools in the 1990s, as explained above, the age-grade

distortion decreased and students have tended to gradually arrive at school earlier. Nowadays,

most of ABEPARS fifth grade attendees are between nine and eleven years old. This fact has

made monitors adapt their work throughout the time and a question about the suitability of the

EFA model for children, rather than adolescents is posed for the whole EFA movement.

ABEPARS’ and ETFAB’s objectives are listed below:

§ “Develop wide educational activities, helping to speed up development in the rural environment,

without losing its historical and cultural values;

§ Offer to the rural environment a motivated leader and accordingly prepared to stimulate and

guide the general technical development and the particular communitarian development;

§ Contribute to reduction of rural exodus;

§ Strengthen the small property in the region;

§ Spread new technologies;

§ Recognize the importance of the man and woman from the countryside;

§ Encourage parents’ participation in children’s school life;

§ Make the adolescents’ insertion in the mean possible, helping its protagonism as a subject.”

(AECOFABA, 1999)

In order to achieve these objectives, the agricultural schools’ curricula have had (i) the

common nucleus, which includes all the courses taught in the conventional school such as

Portuguese, Mathematics, Science, History, etc. defined by the National Ministry of Education;

(ii) the special or professionalizing studies, that concerns to the courses specifically related to

the rural reality such as agriculture, rural administration, art-craft, etc; and (iii) the

Picture 4.12 – Some of ABEPARS’ first class graduates
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complementary and diverse activities, which includes the “serão” in the evening (workshops or

speeches by externals about a specific theme), various works in the school’s property, work with

the family and community, etc. Annex 6 has the courses taught at ABEPARS in 1997 and at ETFAB

between 1984 and 1994 with their respective timetables. The functioning of both schools are

very similar, with a considerable difference regarding the content of the courses (primary versus

high school levels) and specific professional training given by ETFAB that aims to prepare students

to be Agricultural Technicians.

A general overview about how the alternate pedagogy works was given in section 2.3.

Table 4.3 shows a more detailed schedule of what a regular day, during the sessions that students

are at school, looks like.
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Breakfast (some students have to wash the dishes)

Morning Prayer (one student is responsible for the Bible reflection)

Morning Tasks
(cleaning bedrooms, cleaning bathrooms, prepare breakfast, etc.)

Wake up05:30 to 06:00

06:00 to 06:30

06:30 to 07:00

07:00 to 07:30

07:30 to 08:00

08:00 to 08:30

08:30 to 09:00

09:00 to 09:30

09:30 to 10:00

10:00 to 10:30

10:30 to 11:00

11:00 to 11:30

11:30 to 12:00

12:00 to 12:30

12:30 to 13:00

13:00 to 13:30

13:30 to 14:00

14:00 to 14:30

14:30 to 15:00

15:00 to 15:30

15:30 to 16:00

16:00 to 16:30

16:30 to 17:00

17:00 to 17:30

17:30 to 18:00

18:00 to 18:30

18:30 to 19:00

19:00 to 19:30

19:30 to 20:00

20:00 to 20:30

20:30 to 21:00

21:00 to 21:30

21:30 to 22:00

22:00 to 22:30

Class

Lunch (some students have to wash the dishes

Class

Afternoon Tasks
(taking care of the cultures and livestock such as horticulture, fruits, etc.,

cleaning the property, organizing the library, etc.)

Break

Dinner (some students have to wash the dishes)

Free time to study or “Serão”
(workshops and speeches given by externals)

Preparation to sleep
Sleep (everyone has to be in the dormitory

TABLE 4.3 - EFA’s DAILY SCHEDULE EXAMPLE
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Looking at the schedule above, one notices that an EFA student has quite busy days during the

sessions they are boarding at school. Besides the regular classes, the students have to perform

most of the activities for the maintenance of the school as well as preparing their own food. In

the beginning of every session, each student is communicated about the tasks s/he will do

during the next fourteen days at school. One of the monitors is responsible for dividing the

chores in a way to maximize the diversification of

the activities performed by the students. The milk

that the students drink for breakfast, for example,

is milked from EFA’s cows by two students (male or

female) at 05:00h. Another group of about six

students is chosen to wash the dishes of breakfast,

lunch and dinner (see picture 4.13). Other few

students have to clean the cafeteria, etc. The only

task that students do not have to worry about it,

except for Sundays, is cooking. There are two cooks

who take care of it. Besides the tasks related to the

meals, there are important activities performed in

the afternoon which are very important to agricultural knowledge development. Since EFA is

actually a farm with different cultures and livestock, students act as farmers, guided by monitors,

working in the field and applying knowledge from theoretical classes. Discipline is a very important

point at EFA and can be noticed in every moment of the day and also at night. A fact that causes

impact to one who is not used to this severe boarding regime is that at 22:00h, one of the

monitors locks the students’ dormitories (male and female are separate) and will only open it in

the next morning. None of the students have the key and in case of an emergency, the students

have to use an interphone to call one of the monitors. According to them, this rule is needed

otherwise the students would, for example, go to town at night (to drink and party) and not rest

enough for the following day. An interesting initiative is that for each session, a male and a

female student are chosen as coordinators. They are responsible for making sure that all activities

are according to schedule, that cooks have the ingredients for the meals among other tasks

related to organization.

Maria’s statement bellow illustrates the experiences that students have at EFA.

“We used to wake up early, then, each one had her/his task. If I had to clean the bathrooms, I

would clean the bathrooms, have breakfast and go to class. We had classes until 11:45h, … then we

had lunch. … At 15:30h, we left to work at school. Then, we cleaned the orange trees, at that time

there was a lot of cotton, we had to plant vegetables, water them, harvest… There were also some

pigs and we gave them food. On Saturdays, between 8:00h and 12:00h we used to go to the market

[in the town] to meet our relatives [and other] people…, to tell them how we were doing. … On

Sundays, there was no class, we cleaned the school. At night we would go to mass [at the church in

the town]. We never missed mass. When the mass was over, we came back home [(school)]. We

Picture 4.12 – Male students washing dishes
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couldn’t even pass by the square ([where all the adolescents go to hang out with friends]). We

didn’t have this right. ([Nowadays, high school students are allowed to go, as far as they are back

by 22:00h]) … We couldn’t have a boyfriend at school either, only with parental authorization.”

(Maria, EFA)

In the beginning, EFA students were usually the community leaders’ children who were

closer to Catholic Church and engaged with social movements. They were (and still are, with

some rare exceptions,) exclusively from the countryside and, before, the community was in

charge of choosing one or more adolescents that had good potential to contribute with

communitarian development in the future. Moreover, there has always been the “adaptation

period” when aspirers spend a week at school, being evaluated and selected by monitors and

also having the opportunity to know the rules and decide whether they want to study there or

not. With regards to EFA high school level, there has always been much more demand than

supply because until a few years ago only ETFAB offered this level of education and received

students from about twenty EFAs in Bahia and also from other states. In 2004, ABEPARS opened

the first class of high school, a three-year program in Environment, thus different from the

Agricultural program of ETFAB. By the end of 2006, about 650 students had graduated from

ABEPARS and 500 from ETFAB. This corresponds to an average of about twenty-seven students

per year in each school. Both EFAs of Riacho de Santana charge the students a maintenance fee

that is paid every session (fourteen days) at school. In 2006, ABEPARS charged R$ 25.00 (about

EUR 8.92) and ETFAB charged R$ 30.00 (about EUR 10.71) per student per session. This basically

covered the schools’ cost with food and is quite common in all EFAs. For the remaining expenses,

the agricultural schools in general count on different sources such as international organizations

(more frequent in past decades), partnerships with municipal and state government (usually for

teachers) and other donations or income from the respective responsible association.

Both EFAs of Riacho de Santana are closely related to AECOFABA that is also located in this

municipality. It “was founded on 4 September 1979 by a group of farmers, religious people, and

communitarian leaders of many EFAs that already existed in Bahia” (AECOFABA, 1999). Although

the association’s main business is related to the schools, it has also performed some other

activities and projects such as the maintenance of the communitarian radio station, Rádio

Guadalupe. About half of the EFAs in Bahia (twenty-two in 1999) are associated to AECOFABA and

half with REFAISA, the other regional Bahian association that integrates the FCEAF movement in

Brazil. Among many duties, AECOFABA is responsible for pedagogical assistance to its EFAs,

training of new monitors, etc. Similarly to AECOFABA, there are nine other regional associations

of EFAs in Brazil regionally grouping the 113 EFAs from sixteen Brazilian states (Queiroz, 2004:

34). Besides the EFAs, there are other six experiences of FCEAFs in Brazil, being the CFRs (Casas

Familiares Rurais) (Rural Family Houses) and EFA the two oldest and most important ones. (Ibid:

32) The total number of CFRs in the country is 224 (ibid: 34) and the whole movement is associated

in a national organization, UNEFAB (União Nacional das Escolas Famílias Agrícolas do Brasil)
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(National Union of the Agricultural Family School of Brazil) that was created on 11 March 1982 in

Brasília. At the international level, the organizations from more than sixty countries are grouped

into AIMFR (Associação Internacional dos Movimentos Familiares de Formação Rural) (International

Association of the Familiar Movements of Rural Training).
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Chapter five is a core chapter; all data collected during the fieldwork is presented, analyzed

and discussed here. It provides answers to the research question and sub-questions with arguments

supported by the qualitative and quantitative results. The chapter is divided into five sections

that follow the groups of variables and research capability set discussed above, except for the

inclusion of the “Sample Characteristics” as its first section. Thus, the second deals with “Work”;

the third with “Social Participation”; the fourth with “Political Participation”; and the last

section with “Family Environment”.

5.1 SAMPLE CHARACTERISTICS

The sample of the research was composed of sixty-four individuals who participated in the

survey. From this group, fifteen people were selected for the semi-structured interviews. This

section is divided into three sub-sections: the first, “Survey Sample”, deals with the main

characteristics of the sixty-four individuals; the second, “Livelihoods Trajectory Sample”, reports

the specific characteristics of the fifteen interviewees; and the last, “Dreaming About the Future”,

explains peoples’ aspirations regarding their future life during the time they attended school.

The section aims to provide the reader with an overview of who the sample is. The variables

used are related to education, occupation, location and religion among others.

5.1.1 SURVEY SAMPLE

Table 5.1 shows the number of interviewees divided by type of school cross-tabulated with the

variables sex, current residence location and educational level. It is important to note that

there was a good balance between the number of former EFA students and former CS students,

thirty-one and thirty-three, respectively. With regards to sex, the proportion was also quite

balanced for the research purposes with thirty-six men and twenty-eight women responding the

questionnaires.

CHAPTER 5

RESULTS AND DISCUSSION

19 12 24 7 12 8 11 31

17 16 27 6 5 0 28 33

36 28 51 13 17 8 39 64TOTAL

EFA

SEX

MALE FEMALE RURAL URBAN -
RURAL

8th

GRADE

HIGH
SCHOOL
(drop out)

HIGH
SCHOOL

(graduate)

RESIDENCE
LOCATION

EDUCATIONAL LEVEL

TOTAL

CONVENTIONAL

TABLE 5.1 - CROSSTABULATION OF TYPE OF SCHOOL AND SEX, RESIDENCE LOCATION AND EDUCATIONAL LEVEL
OF THE SAMPLE
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All participants spent most of their childhood in the rural portion of Riacho de Santana

and currently live within the municipality’s limits. As shown in the table, about eighty percent

still live in communities or villages and twenty percent have moved to the town, but they still

preserve their roots and close relationship with the countryside. This is evident for any visitor

who goes to Riacho de Santana and chats with the local population. In this research, it is also

confirmed by the three different modes of data collection: the survey, direct observation and

semi-structured interviews. The survey showed that, considering these thirteen rural-urban

individuals, only three answered s/he did not frequent a rural property at least once a week

(question 2.5.); only four dedicated none of her/his time to agricultural activities in the last two

years (question 3.3), and eight had agricultural-based occupations (Farmer, EFA Monitor or

Agricultural Technician) in the last two years (question 2.21).

Although the proportion regarding type of school was almost the same, the educational

level of the groups was not as balanced, as shown in the table. While twenty-eight CS individuals

graduated from high school, only eleven from EFA achieved this level of education and the other

eight started but dropped out before becoming Agrarian Technicians, which might indicate a

problem for EFA. It is worth noting that out of the five people from CS who stopped studying

after finishing the fundamental education, four are from Agreste, the furthest researched

community from the town, fifty kilometers away. This suggests that distance is the main constraint

for people from remote communities or villages when attempting to pursue a high school degree,

since Riacho de Santana only offers high schools in the town. Thus, the alternate pedagogy can

be a good solution for these students because it is usually cheaper for the family to maintain a

student at EFA than live in the town, except when they have relatives living in the town which

means free accommodation and food are provided. On the other hand, the reasons for former

EFA students not to attend high school or drop out are different. The three main factors identified

during the fieldwork are (i) marriage, especially for women; (ii) lack of openings at ETFAB, since

the school receives students from all over the state of Bahia; and (iii) non-adaptation within the

school system/monitor scheme, although it does not change too much from ABEPARS, where all

of them studied from fifth to eighth grades. Both groups have about fifteen percent of the

individuals who went further than high school regarding their studies. In the EFA group, four

interviewees have a bachelor level and one quit before completing it; in the CS group, four were

attending college when they were interviewed and one is a bachelor.

Considering age, the former EFA students who participated in the research were slightly

older than the CS ones.  The mean of the EFA group is approximately thirty-five years old, while

the CS group is thirty-two; the medians are thirty-five and thirty; and the ranges are twenty-

four to forty-six and twenty-three to fifty-two, respectively. When school age is analyzed, it can

be noticed that people who were born earlier, started attending school much later than the ones

born later; there is no relevant difference between the two groups (EFA and CS) as shown in

table 5.2.
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The fifteen oldest former EFA students (born in 1971 or before) started attending ABEPARS at the

age of 17.6 years old on average. In contrast, the sixteen youngest ones started about three

years earlier on average or 14.75 years old. The same three-year-difference is found comparing

the former CS students’ high school graduation: 21.14 years old on average for the younger ones

and 24.5 for the elders. Considering that the recommended school age between fifth grade and

high school completion is eleven to eighteen years old, both groups are far away from the ideal

situation. This data collected in Riacho de Santana confirms more recent figures for the Northeast

of Brazil, regarding age-grade distortion. According to Brazilian Institute of Geography and

Statistics (IBGE), in 2001, about eighty-five percent of the children between ten and fourteen

years old attended school with age-grade distortion in the Northeast region (Furtado, 2005: 57).

The charts in annex 7 portray the two groups (EFA and CS) regarding all the interviewees and

their birth date, when they started fifth grade and when they finished high school (for the ones

who did). It illustrates what has been written in the last two paragraphs.

With regards to the participants’ main occupation during the last two years (question

2.21), a great diversity of activities can be noticed – as shown in table 5.3 – but very relevant

data is that almost half of interviewees dedicate their time to their own households, as housewives

(twelve women or forty-three percent) and farmers (seventeen men or forty-seven percent).

The table also divides the occupations into three groups (home and family-based agriculture,

governmental employment, and private sector). Its result reveals to be roughly ½, ¼ and ¼,

respectively. Regarding the first occupation group, there are no relevant differences in the

number of EFA and CS graduates. Contrastingly, from the sample of the research, there are more

CS than EFA graduates employed by the government (about seventy-three percent) and more EFA

than CS graduates working in the private sector (about sixty-one percent).
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TABLE 5.2 - CROSSTABULATION OF TYPE OF SCHOOL AND SCHOOL AGE BY AGE GROUPS OF THE SAMPLE
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(mean age)

Started 5th grade
(mean age)

Finished high school
(mean age)

EFA

CONVENTIONAL

14.75 21.36 17.6 N/A

14.29 21.14 16.5 24.5
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Concerning marital status and religion, the sample is, in its major part, married (about

seventy percent) and catholic (about ninety-seven percent). The interviewees’ race varied in

the proportions of about thirty-eight percent white; forty-one percent mulattos; and twenty-

two percent black. Charts 5.1, 5.2 and 5.3 illustrate marital status, religion and race by type of

school. The most prominent differences between the two groups (EFA and CS) are: (i) a greater

number of single former CS students which can be explained by the fact that they are about

three years younger on average, as mentioned above; and (ii) a smaller number of black EFA

attendees which may have a relevant explanation, but has not been explored during this research.
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5.1.2 LIVELIHOODS TRAJECTORY SAMPLE

Chart 5.4 illustrates the timeline of each of the fifteen individuals selected for the semi-structured

interviews. The events shown are birth date, fifth grade start date, high school graduation date

and wedding. The upper part contains the nine individuals who attended EFA and the lower part,

the six from the conventional school. The vertical axis shows their names and main occupation.

The region of their community of origin in the municipality and their current residence are also

presented in the chart. Following the pattern of the larger sample, five EFA students, the older

ones, did not complete high school; while all CS former students did. With regards to age, about

half of each group is older than thirty-two and the other half is younger. All interviewees are

married and most of them got married after finishing their studies, except for Tião and Judite.

The former, because he started fifth grade when he was forty years old; the latter, because her

parents would not allow her to move to town to attend high school as a single female, and since

she already dated for a long time, they decided to get married. The fifteen people come from

communities of seven different regions in the municipality that share many similar characteristics

which allow for the comparative nature of the research. On the other hand, as written in chapter
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4, these communities present specificities that are relevant to the conclusions of this work.

Most of the interviewees, twelve to be exact, currently live in their original community; some

migrated temporarily and went back while three live in the town. Annex 8 has detailed information

about each person who collaborated with the semi-structured interviews.

Their childhood (ranging up to about fourteen years old) followed a pattern. Both, boys

and girls shared their time in three main groups of activities. Generally, they (i) helped their

parents with agriculture (especially in the rainy season) and domestic tasks; (ii) played with

their brothers, sisters and neighbors, who were usually cousins; and (iii) went to primary school.

With regards to agriculture, girls did lighter tasks such as seeding and harvesting; while boys, as

they grew older, would increasingly start performing the same jobs as adults, including preparing

the area for planting and dealing with the cattle. Girls also helped their mothers with what they

consider to be typical female tasks such as cleaning, cooking, feeding pigs and chickens, and

most importantly, taking care of their younger brothers and sisters in the mother’s absence.

Boys were usually free from domestic work. In the interviews, it is noticeable that younger

people worked less and had more study and spare time. The following are their statements

about the relationship between their childhood and work.
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“The day-to-day...? We studied in the afternoon, in the beginning. In the morning, we worked in

the field, normally, and in the afternoon we went to school.” (Jair, CS)

“And livestock... at that time, we raised sheep, cattle, chicken, pigs. We also helped our mother to do

these things, you know? Feed the pigs, chickens; look for chickens’ nests in the bushes... Today it is

different; there has been a lot of deforestation. But at that time, we would look for them.” (Maria, EFA)

“I started attending the little school [first stage of primary school] in the region, but my life was

also to help my father in the countryside. Every time he went, I had to stay with him. He started

exploiting since I was young, even to help the family. I started at school [(ABEPARS)], then I had to

work to help myself [(students pay a small fee at EFA)] and to help my father, and it was like that.”

(Marcelio, EFA)

The fact that the financial situation was difficult and the number of children was large

influenced some parents to send their children over to live with relatives in other localities.

Although most of the interviewees were raised within their own family, this was not the case of

Zé Russo, Lino and Judite. Zé Russo, whose experienced was mentioned in the introduction,

remembers his two-year experience living with his uncle:

“… We went to Paraná [(state in the South region of Brazil)]. Then, my father arrived there, my

mother did not get used to the weather. Ninety days later, my father came back [with my family]

and I stayed … working, that struggle, and sending money to my father to raise my brothers. I was

being a head of household.”

Tião also started working outside his family quite early, at the age of thirteen, doing casual

agricultural activities in neighboring properties on a day-to-day basis.

Electricity did not come to rural Riacho de Santana before the 1990s, thus watching

television, one of the main pastimes that children in Riacho de Santana have nowadays, was

impossible. Their leisure time was spent playing with people in the community who were of the

same age. Their parents could hardly afford to buy simple toys, so they played outdoor games as

shown in picture 5.1 and described by Judite, Maria

and Paula.

 “In our house, we are nine children of united parents.

We had no means; we had means almost for nothing. Not

even for toys, hardly for food. We didn’t have access to

toys that, nowadays, you know, there are many of them.

… We played among the brothers.” (Judite, CS)

 “I played with little cars… we did like this: there was a

creek, a lot of water ran and we built a dam. This is how we

played: clay little house, clay little ball. I also played withPicture 5.1 – Children playing soccer
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them [(brothers)]. They played with me with dolls and I played with them. There were also my [female]

colleagues, my cousins, we also played together.” (Maria, EFA)

“The games we had here at that time were “circle time songs” and “hide and seek” and other

things.” (Paula, CS)

In the 1960s and 1970s, rural primary schools (first to fourth grades) were not present in

all communities. Children had to walk long distances or live with relatives in town if they wanted

to attend school. Moreover, parents and the government did not care too much about education.

Lino and Zé Russo, for example, never had primary schooling and had to study much harder than

their colleagues when they went to ABEPARS. Rosa’s father paid a private teacher to teach his

children how to read and write, but the classes lasted only three months because he had no

financial means to afford any more lessons. Later, when a public school became available in the

community, she started the first grade aged ten, three years later than the normal age, which is

seven. The younger generation, who was primary-school-aged in the 1980s and 1990s, had a

different experience because multi-graded primary schools up to fourth grade started becoming

available in their own communities.

5.1.3 DREAMING ABOUT THE FUTURE

If one arrives in Riacho de Santana today and asks high school students what they think about

their futures, the answers will very likely be the same as below:

“All the people thought about a job. On a farm, at a school...” (Almira, EFA)

“I thought about improving my life a little, you know? ... Stop with the [work in the] field; find a

job, something better. This is what I thought. … [I wanted] a job in the town, anything better.”

(Jair, CS)

“Finishing my high school course here, the first thing that I thought was to find a job. Finding a

job…” (Marcelio, EFA)

“I thought about finding a job. I dreamed, I wanted. I dreamed when I studied. When I finish, I will

find a job.” (Judite, CS)

 “In high school, I thought about getting a job, having stability, improve the quality of my work and

simply study to learn and find a good job, or a good future. This is what I thought.” (Sergio, CS)

Although EFA’s discourse is that it prepares people to live in their own environment and

provides the conditions to remain working in their own properties, most of its students do not

wish that. They want a “job”. Being a farmer in their own property does not guarantee their

salary at the end of the month and they do not believe that they can make as much money.

Moreover, they have seen their parents suffer under the hot sun, working with old technology
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and sometimes losing their harvest. Thus, work outside the family was and is their dream.

ETFAB’s graduate interviewees wished to be Agricultural Technicians or EFA Monitors in Riacho de

Santana or anywhere else in Bahia. (This will be discussed further in section 5.2).

“... the [agricultural] school, here, it is spread all over [the state of] Bahia. So, we thought: when

I finish the course here, I want to work in an EFA in Bahia, it doesn’t matter whether in Paramirim,

Iuiu, Rio do Pires, wherever. I want to work.” (Marcelio, EFA)

“We thought about being a Technician, continue, attend 5th to 8th grades here, Technical initiation,

continue, be a Technician… and be a Monitor. Always, everyone said: I want to be a Monitor …, when

I finish [(ABEPARS)], I want to continue [(ETFAB)] to be and ABEPARS’ Monitor.” (Marieta, EFA)

On the other hand, the students who did not graduate from ETFAB, aware of their relative lack

of work capabilities, did not intend to have these two professions, but would still dream of a job,

except for the women who were thinking about getting married right after school: Maria, Almira

and Rosa. The ones who attended the conventional school wanted to be teachers or have any

other job in the town, unrelated to agriculture. Only Tião mentioned that he did not think about

leaving his community or having any other perspectives regarding work until he was about twenty-

eight years old. This might be because he had only attended primary school until he was forty

years old.

5.2 WORK: SUBSISTENCE, EMPLOYEE OR OWN EMPLOYER? HERE OR THERE?

EFA aims to prepare people for life and a relevant part of one’s life is work. The agricultural

school wants to train Agricultural Technicians to improve their own lives as well as their

communities. What have the results been? What contributions has EFA made to its graduates

capabilities acquisition regarding work? What opportunities have they had? What strategies have

they chosen? This section addresses all these questions using the data collected in the fieldwork.

It is divided in four sub-sections. The first, “Working Within the Property’s Borders”, deals with

capabilities, opportunities and strategies related to peoples’ agricultural activities in their own

property (subsistence); the second sub-section, “Getting a Job”, discusses the issue of employment

and their “dream” as presented in section 5.1.3 “Dreaming About the Future”; the third, explores

the theme of “Entrepreneurship”; and finally, the fourth, “Migration”, deals with the issue of

taking advantage of opportunities outside their original location.

5.2.1 WORKING WITHIN THE PROPERTY’S BORDERS

EFA is responsible for expanding people’s capabilities related to the common and innovative

crops and livestock in the region. The fact that one has attended EFA increases one’s (i) general

theoretical and practical knowledge about plants and animals as well as (ii) specific techniques

that ultimately augments the productivity of properties and decrease risks. The main variables

investigated by the research dealing with these issues were: (i) knowledge about crops and
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livestock; (ii) knowledge about agricultural techniques; and (iii) diversification of agricultural

activities.

Question 3.1 of the survey has shown that the general knowledge is similar between the two

groups (EFA and CS) for most of the crops and livestock.9  General knowledge about sorghum, vegetables

and bee keeping are relatively greater for EFA graduates who reported that the school was the

primary source of their learning. EFA has also been the main channel for learning about fruits,

ornamental plants, medical plants and pigs; while the family was the source of learning about more

common crops and livestock, namely beans, rice, cassava, maize, grass, chicken, Guinea fowl,

cattle and sheep, for both groups. With regards to the techniques (question 5.1), EFA graduates have

considerable more ability than CS graduates and EFA is their main channel of acquisition.10

The in depth interviews revealed that people do believe that someone who attended EFA

is usually a better farmer than someone who did not. Besides knowing scientific concepts learned

in the courses of Biology, Zootechny and Agricultural Techniques, the practical experiences

through EFA activities are extremely important. The link theory-practice is absent in the

conventional school; its graduates only count on popular and family knowledge to become a

farmer. People’s statements show the experiences they have had themselves or with examples

from their communities.

“Sometimes, many people live in the countryside, but they almost don’t have knowledge… even,

even today, the knowledge is little, very little knowledge to live in the rural environment … [and]

to develop the agricultural activities. So, EFA is extremely important for this kind of people. … And

all the people who went through it [EFA], it could be noticed…” (Tião, CS)

“... about some issues of innovation in the agricultural sector that, sometimes, we know a lot

[because we learned through our families], a lot about it, but there are some things that people

who attended EFA have a deeper knowledge for having studied there. They know better.” (Tião, CS)

“For sure, [the techniques and knowledge about crops and livestock] are very important and you acquire

them here at school [(EFA)]. You start here in the 5th to 8th grades and will have a base, because, as I

usually say, you have to align the technique with the practice. Then, the technique, you acquire at

school and the practice you will apply in your property.” (Arcanjo, EFA, interviewed at ABEPARS)

“[My brother who went to EFA] arrived home and he knew. He was interested in planting something,

everything he learned there, he arrived home and he wanted to do. So, I think it did influence the

students. It was different from the school I attended [(CS)]. Because the school I attended taught

many good things as well, but there was no practice, it lacked practical [experience]. (Paula, CS)

9 Considering the answers in question 3.1 numerical scores ranging from 1 (nothing) to 4 (a lot). The differences in the
means for each crop and livestock considering the two separate groups (EFA and CS) were lower than 0.30 for all,
except sorghum, vegetables and bee keeping.
10 Considering the answers in question 5.1 numerical scores ranging from 1 (nothing) to 4 (a lot). The differences in
the means for each technique considering the two separate groups (EFA and CS) were greater than 0.30 for all, except
chemical defensive.
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With regards to horticulture (vegetables and fruit) and sorghum, considered innovative

cultures in Riacho de Santana, it is noticeable that EFA graduates cultivate more than CS graduates,

although not statistically significant, as charts 5.5, 5.6 and 5.7 show11 , based on question 3.2 in

the survey.

These cultures have great importance for Riacho de Santana’s residents. EFA monitors highlight

that the school has really focused the horticulture question since its foundation in order to

change people’s food habits and prevent diseases due to more balanced nutrition.

“[EFA has contributed towards] the cultivation of fruit in people’s backyard, a way to use the more

humid areas to plant … [EFA has shown] the importance of fruit in nutrition, the importance of

vegetables in nutrition.” (Pedro, ETFAB Monitor)

11 Chart 5.5: Pearson’s Chi-square = 2.647, df = 1 (p > .05); chart 5.6: Pearson’s Chi-square = 1.453, df = 1 (p > .05);
chart 5.7: Pearson’s Chi-square = 2.104, df = 1 (p > .05)
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“The fundamental importance ... of vegetables and fruit is exactly in the issue of nutrition, better

nourishing the population. … People who get sick are people who eat badly. … The school works with

it, supports, explains. As Joaquim [(an ETFAB Monitor who also participated in the focus group)] said,

when the student arrives at school, he doesn’t know how to eat [fruit and vegetables]. Then we work,

we support, showing the nutritional values, the importance for nutrition…” (Manuel, ABEPARS Monitor)

Sorghum was originally introduced by EFA in the region. It is an excellent grain for animals’

feeding because its nutritional properties are comparable to maize’s, largely cultivated in the

municipality long ago. Sorghum’s advantage is that it is much more resistant to drought and risk

of losing the harvest is very low.

Concerning innovative livestock, such as goats, sheep and bees, although EFA graduates

acquire more general knowledge and technical capabilities than CSs, they can still be considered

low. About sixty percent of EFA graduates answered that they know “nothing” or “a little” about

goats and sheep; and about fifty percent of them said the same about bees. Charts 5.8, 5.9 and

5.10 show the knowledge about these three livestock by type of school (question 3.1).
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Chart 5.12 - Currently, do you keep SHEEP?

12.9%
yes

87.1%
no

Considering only EFA graduates

Moreover, even the ones who do have more capabilities rarely incorporate them into their

livelihoods strategies. As they call it, they do not have the “courage” to promote changes and

start working with something that their parents did not do in the past or their neighbors do not

currently do. In other words, they lack innovative capabilities. Charts 5.11, 5.12 and 5.13 are

based on question 3.2 of the survey. They show the percentage of EFA graduates who are more

knowledgeable (answered “quite a bit” or “a lot” for question 3.1) about goats, sheep and bees;

and whether they keep them or not. It can be noticed that very few people keep these livestock

in their properties. On the other hand, almost all of them have the traditional chickens and

cattle, as charts 5.14 and 5.15 illustrate. and bees; and whether they keep them or not. It can

be noticed that very few people keep these livestock in their properties. On the other hand,

almost all of them have the traditional chickens and cattle, as charts 5.14 and 5.15 illustrate.
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Chart 5.15 - Currently, do you keep CHICKEN?

Considering only EFA graduates

Goats do have some constraints relative to environmental degradation, according to Geraldo,

one of EFA monitors:

“The goat destroys all vegetation. It has … a facility to apprehend food and it gives the goat…, its

flexibility [to eat anything] is so great that there are goats anywhere in the world. It arrived in the

Northeast and it is destroying everything, [I mean], helping to destroy, it’s not only the goat by

itself.”

On the other hand, bee keeping and sheep are environmentally friendly and can be profitable and

adaptable activities in Riacho de Santana. The main reason for not having them, pointed out by the

interviewees, is that sheep require too much dedication and both, bees and sheep, require quite a

high initial investment. ABEPARS has had an apiary for quite a long time, but ETFAB’s does not exist

anymore. With regards to sheep, none of the schools raises them. Both EFAs should include specific

activities in its curriculum in order to develop innovative capabilities as well as raise sheep. (This

issue will be further discussed in the “Entrepreneurship” sub-section).

As mentioned in the first paragraph of this sub-section, EFA has greatly contributed to

capabilities acquisition related to agricultural techniques. Charts 5.16, 5.17, 5.18 and 5.19

compare the knowledge between EFA and CS graduates concerning seed selection, organic

fertilization, erosion control and silage (question 5.1). For all techniques, although not all

statistically significant12 , a considerably higher number of EFA graduates answered that they

know “quite a bit” or “a lot” about them. For erosion control, for example, about forty-two

percent of former CS students answered that they know “quite a bit” or “a lot”, while the

amount was about sixty-five percent of former EFA students; a difference of twenty-three percent.

This difference is even more relevant for seed selection (twenty-six percent), organic fertilization

(twenty-nine percent) and silage (thirty-eight percent).
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12 Chart 5.16: Pearson’s Chi-square = 4.171, df = 3 (p > .05); chart 5.17: Pearson’s Chi-square = 7.652, df = 3 (p > .05).
The results for charts 5.18 and 5.19 are statistically significant. Chart 5.18: Pearson’s Chi-square = 9.220, df = 3 (p <
.05); chart 5.19: Pearson’s Chi-square = 12.958, df = 3 (p < .01)

Throughout the fieldwork, a number of techniques were mentioned as valuable capabilities for

the local population’s livelihoods such as the ones shown in the charts. Among them, the most

eminent one was silage because it has been extremely important for guaranteeing food for

animals during the dry season. Joaquim, ETFAB Monitor, states: “I think that [the introduction of

silage] was a contribution given by the school of great importance and crucial [for the livestock].”

Sergio also recognizes EFA’s role in agricultural techniques capabilities acquisition: “EFA prepares

the person better to deal with pesticide ... [and] fertilizer; to know how to keep ... the cattle

better in terms of vaccine, feeding, silage, many things.”

This sub-section dealt with family-based agricultural activities. It argued that EFA does

contribute to capabilities acquisition regarding general knowledge and techniques related to

both common and innovative crops and livestock in Riacho de Santana. Regarding crops, the
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most important contributions were horticulture and sorghum; EFA graduates had their capabilities

increased and did use them for their livelihoods strategies. Concerning livestock, it was shown

that the capabilities related to general knowledge about goats, sheep and bees were higher than

CS graduates but were still considerably low; the school could work more on this aspect. Moreover

innovative livestock were not incorporated into people’s livelihoods strategies because they lack

innovative capabilities.

5.2.2 GETTING A “JOB”

As discussed in the sub-section “Dreaming About the Future” people’s main objective regarding

work is to find a job outside their properties. In contrast to the previous section, the results

discussed in this sub-section are relevantly different within EFA’s sub-groups: ETFAB graduates

and those who did not finish ETFAB (either stopped after ABEPARS or dropped out from ETFAB).

It is noticeable that ETFAB relevantly contributes to non-family-based work capabilities acquisition,

which widens the opportunities people have to find a job in the region, especially men. Many of

its graduates use such capabilities and transform the opportunities into their livelihoods strategies.

On the other hand, graduating only from ABEPARS does not allow the individual to have enough

capabilities that guarantee as many opportunities related to non-family-based work. CS students

who achieved educational level up to high school have acquired capabilities limited to teaching

or some other simple jobs that, in the context of rural Northeast, usually require political

“favors” in order to get a job. The main variable analyzed in this section was the possibility for

one to have non-family-based jobs.

The two main options that an individual who attends ABEPARS and ETFAB has are to become

an EFA Monitor or an Agricultural Technician in the agribusiness. These opportunities appear

thanks to two main interconnected capabilities. Firstly, the title one has when completing the

course because s/he becomes an Agricultural Technician from EFA. Besides giving her/him a

credited profession, it has important positive implications since EFA’s professionals are seen as

better employees than technicians from the other technical school in the region, the Escola

Agrotécnica Federal (Federal Agro-Technical School). The second is the technical capability

itself. The agricultural knowledge and experience they acquire, as well as the acquaintance

with EFA instruments will allow them to perform their work comfortably.

Questions 8.1 and 8.2 in the questionnaire dealt with this issue. Out of the sixty-four

people surveyed, eleven are ETFAB graduates. From this universe, nine people (about eighty-

two percent) have thought about being a Monitor and seven (about sixty-four percent) about

working with agriculture in other municipalities, which can be considered acting as an Agricultural

Technician13 . More importantly, in the livelihoods trajectories, interviewees’ opinions and field
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13 In the context of Riacho de Santana, its neighboring municipalities and the experience the researcher has had with
the questionnaires’ application, it is implicit that for ETFAB’s graduates, “thinking about working with agriculture in
other municipalities” and “neighboring municipalities” means to practice their profession as Agricultural Technician.
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notes about this theme have also confirmed the statements in the previous paragraph. Out of

the fifteen interviewees, Almira, Marieta, Arcanjo and Marcelio are the ones who graduated

from ETFAB. Almira is the only one who has not worked as a Monitor or Technician. Arcanjo and

Marcelio graduated from ETFAB and some years later found jobs as Agricultural Technicians in

the region of Barreiras, in the West of Bahia, where agribusiness is concentrated. Marieta has

been an EFA Monitor since she graduated and has worked in four different municipalities, including

Riacho de Santana where she teaches nowadays. The collection of statements below gives voice

to Alberto and Paula, CS graduates who talk about former EFA students they know.

“EFA students leave [the school] ... ready for the job market. The examples about it are the people

who graduated from EFA and today are qualified professionals.” (Alberto)

“Even my brother [(who graduated from ETFAB)], he stayed here for two or three years without

getting a job. … But today… there was a position for him to work in Roda Velha [(Barreiras region)],

where Pedro [(another ETFAB graduate from Pau Branco community)] is. There he works. He works

as an Agricultural Technician. So, he researches the cotton and soy plagues. So, he was prepared

for that. He learned there, at school.” (Paula)

Although, at a first sight, these all seem positive for people who graduate from ETFAB,

there are two issues EFA has to deal with. The first is cross-subject, appearing in other parts of

this work, namely gender. Opportunities for men and women are quite equal for the profession

of Monitor, but this is not true for Agricultural Technicians. The job market excludes and

discriminates female technicians; therefore, EFA contributes more to men than women. The

second is a contradiction between EFA’s objectives/discourse and the fact that its graduates are

working pro-agribusiness. Arcanjo summarizes one side of the problem, the environmental issue,

with his own experience:

“At the time of Luis Eduardo [(municipality in Barreiras region)], there we worked a lot with

agricultural chemicals that cause serious damage for nature. So, the school [(EFA)] taught us the

issue of environmental legislation, the issue of working with the organic, the natural, and, actually,

where I was, it was completely the opposite. So, I was preaching the opposite of what I learned.”

The other question is related to social structure. EFA struggles for strengthening the family-

based agriculture giving tools for its students to apply knowledge in their own properties. However,

the fact that they work for the agribusiness might mean that they are weakening family-based

agriculture in the long run because their expertise is being used for pro-capitalists and not to

increase the productivity of small farming. On the other hand, this opportunity becomes part of

their livelihoods strategies because in the local context and at a certain moment of their lives,

it is much more interesting financially. Paula speaks about her brother who is in Roda Velha in

Barreiras region:
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82% 18% 64% 36% 36% 64%
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Question: After finishing school, have you thought about being a:
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FINISHED ETFAB (N=11)
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TABLE 5.4 - CROSSTABULATION OF OCCUPATIONS CONSIDERED BY EFA STUDENTS BY EDUCATIONAL LEVEL

CASUAL DAY-TO-DAY
BASIS WORKER

NO YES NO YES NO

DID NOT FINISH ETFAB (N=20)

“He thinks about coming back here. But, for now, he intends to stay there because his salary is

good, and here it is not as good as there. And here, there are no opportunities as this one he had

there. It is hard because it is far from the family, but he… there, at least, he has his job.” (Paula)

When Arcanjo was questioned whether he was pleased with his job in Barreiras region, he

answered that:

“Actually, I was not pleased. I think I was working out of necessity. I mean, all of us work out of

necessity, but I think that in certain occasions, you are in a certain environment that you didn’t

wish to be. [But] because there is no other way, other resource, you have to do that.” (Arcanjo)

Job opportunities as Monitors and Agricultural Technicians are limited and may also depend

on people’s connections, but not as much as the remaining cases that will be discussed further

in this sub-section. Marieta, for example, got her job right after graduating from ABEPARS, but

many of her colleagues who would like to be Monitors had no positions available in the EFA

Movement. Moreover, getting this job does depend on connections and relationships with AECOFABA

leaders, who usually invite some recent-graduates to be Monitors in the network’s schools as

needed. With regards to the Technicians, the job market is apparently less saturated and getting

the job is a matter of time and having friends who already work in any of the monoculture

agribusiness farms. The internships promoted by ETFAB also help for the acquaintance with

capitalist farmers who are possible employers when the individual graduates.

With the second group, the situation is different for former EFA students who only attended

ABEPARS or did not complete high school. The opportunity of being Monitors and agribusiness

Technicians are nonexistent because they do not hold the two main capabilities: the title and

the agricultural techniques at an advanced level. Their opportunities are more limited; they

depend more on their connections with family and friends, as well as politics if they want to get

a good non-family-based job. Moreover, the kinds of jobs they get are seen as “second choice

jobs” and the remuneration is low in general.

Out of the thirty-one EFA attendees who answered the survey, twenty had stopped studying

after finishing ABEPARS or had started ETFAB but did not complete (see table 5.1 in section 5.1).

Table 5.4 cross-tabulates data from question 8.1 to compare occupations that people have

thought about by these two groups (ETFAB graduates and ETFAB non-graduates).
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It should be noted that people who do not have the title of Agricultural Technician from ETFAB,

are less inclined to being a Monitor or Agricultural Worker in other municipalities than the

people who do have the title. On the other hand, they did think about working on a day-to-day

basis in their own community14  more so than the graduates. As Tião describes, casual day-to-day

basis work is not seen as a good job: “Work on a day-to-day basis? ... This is a second option. ...

Since that time we worked, but it is a second option.” (Tião)

Another means of employment for this group of people was in enterprises within the

community – an extremely uncommon fact in the context of Riacho de Santana. However, the

fact that they attended EFA and the capabilities they acquired did not give them too much of an

advantage, meaning that former CS students would have the same opportunities. One of these

communities is Botuquara that has a quite successful small-enterprise of landscaping and nursery,

Sítio Beija-Flor15 (see pictures 5.2, 5.3 and 5.4), which employs more than thirty people, mostly

from Botuquara region. Its employees are both EFA and CS former students. The other community

is Barreiro da Caatinga that has a mineral extractor Bahian company that works for a multinational

firm and employs many heads-of-family from the community in equal proportions of EFA and CS

graduates.

The participants whose livelihoods trajectories were traced and belong to this group

(stopped after ABEPARS or dropped out from ETFAB) are Zé Russo, Lino, Onofre, Maria and Rosa.

Analyzing their lives, the arguments mentioned above, related to dependence on nepotistic and

political connections as well as more limited job opportunities, are confirmed. Zé Russo, for

example, quit ETFAB in his third year because his epilepsy crises had worsened. Back in his

community, Pau Branco, he worked for two years as a farmer in his own property and also on a

14 With the exception of Botuquara, no other researched region had an agricultural enterprise. So, in the questionnaire,
it is implicit that “work with agriculture in the community outside the family” means casual work on a day-to-day
basis. In the application, the interviewers formulated this question with this meaning.

15 Sítio Beija-Flor was founded by two brothers, João Devaldo and Adevanildo from Lava-pés community (Botuquara
region). They both have attended EFA and CS during their school-life. The first went to CS and then ETFAB; and the
second, to ABEPARS and then CS. For this reason, they were not included in the sample.
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Picture 5.2
Beija Flor’s entrepreneurs:
Adevanildo (left) and João (right)

Picture 5.3
Beija Flor’s nursery in Lava-pés
community

Picture 5.4
Beija Flor’s sales office in the town
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day-to-day basis. Then, using family and political connections, he got a job as a primary school

teacher in a neighboring community.

“... the mayor, at that time, ... needed a teacher for the

neighboring school here. Then, there, he looked for

Galego, [my cousin], whether there was not a teacher

who was able to teach to read and write so he could hire.

Then, Galego talked about me. … Then I started working.”

After six years teaching, a drought came and they

decided to go to São Carlos (countryside of the state

of São Paulo), once again, helped by family

connections. This time, Zé Russo and his wife worked

for his brother-in-law who had a small farm and

needed someone to take care of it. According to

him, his agricultural capabilities from EFA were

crucial for this job. After eighteen months, the in-law lost his job and could not afford them

anymore. So, they went back to Pau Branco and two years later, to the state of Rondônia, where

Zé Russo worked with his brother in coffee cultivation for five years. He has been in Pau Branco

for three years now, working in his own property. When he was asked about having other jobs in

the last three years, his answer was:

“I didn’t find jobs anymore, but I didn’t search. I no longer asked any politician. Then, there is also

a problem, Joaquim Nogueira [(AECOFABA’s secretary who is very influential politically)], today,

college levels are needed, you know? Then, he could never give me a job. Because... like in ABEPARS.

If I could work, I would work. But there are people who graduated [from ETFAB and even college].”

Analyzing the other four people in this group (their partial livelihoods trajectories are in

annex 8), one notices that they have had even less opportunities than Zé Russo. Maria, for

example, was not happy living in her community after she finished ABEPARS, as she states: “…

work in the field, I couldn’t stand it anymore. The sun was too hot. ... What we harvested, my

father got and put in the house and no money was left for me.” The best opportunity she found

and strategy she adopted was to move to the town and work as a maid in a family house,

definitely not a very pleasant or well paid job. According to her, EFA did help her to perform the

domestic tasks at work, but it would not have been different if she had exclusively attended CS.

The third group analyzed in this sub-section is composed of CS attendees. Out of the

twenty-nine surveyed people who went to conventional high school, twenty-five (about eighty-

six percent) did Magistério, thus being trained to be a teacher. Teaching is seen as a good

profession in Riacho de Santana and the remuneration is quite good. Although some of the

Magistério graduates have never considered the possibility of being a teacher, most of them did,

according to the survey results. Table 5.5 is based on questions 8.1 and 8.2 and summarizes the

Picture 5.5 – Zé Russo and his wife selling
cassava flower in the market
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results comparing the number of people who thought about being a teacher and the ones who

were “lucky” enough to practice the profession, by type of job link. It is worth mentioning that

there is a very relevant difference between being a teacher through a contract and as a public

employee. This happens because as a contractor (usually one-year contracts), one’s job is not at

all stable and the person may be fired according to her/his relationship with the current

government.

The table shows that a considerably small number of people who wish to be a teacher actually

ended up having the position, especially as a public employee (nineteen wanted and three got

it). The first reason for this phenomenon is the competition. The number of people who graduate

from Magistério is much larger than the openings for teachers in the schools of Riacho de Santana.

The opportunities are also extremely dependent on political connections and in the last few

years have required a college degree, as explained by Judite (CS).

“Nowadays, Magistério teaches a little. … For you to do a job, you will have to study more and

more. So, what I learnt in Magistério is the basics. It’s [enough] for me to live today. … I am

dependent [on my husband], so I don’t work, I don’t study anymore. … For people who work today,

what the school, Magistério, taught is very little. I think it is necessary to keep studying.”

 “… here, to work as a contractor, you have to ‘wear the big one’s T-shirts’. And I am not this kind

of person that likes to please someone to conquer things.”

Out of the six CS interviewees, five have graduated from Magistério: Jair, Alberto, Sérgio,

Judite and Paula. Tião, the sixth, studied only up to fourth grade during his childhood and went

back to school aged forty, which did not directly influence his livelihoods strategies regarding

work. Jair and Sérgio have not thought about being teachers after they graduated. The experiences

of the other three illustrate the arguments above very well.

“... I taught for one year. It was a contract. That’s why I say that it is hard as a teacher here. … you

can get [the job] for one year. More than one year, it is [hard] because it is too many people, too

much competition.” (Paula, housewife)

“This contract is as always, you ought to have a godfather inside, otherwise you can’t get [the job]

in the government. … I got [the contract as a teacher] because of my husband. At that time, Tito

was the mayor, then, my husband voted for him and there was also a councilman that was a very
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good friend of Luis, my husband. Then, he was able to get this job for me there with this councilman[‘s

help].” (Paula, housewife)

“The municipality provided no employment source, except the public employments. It was, it was

at mayor Tito’s time. I asked him to get me a job there and he told me that he would get me one

in a community called Flores. I started teaching a multi-graded class with forty-two students.”

(Alberto, teacher)

“The year [I] took the public competition [for being a teacher (public employment)], I took it, but

I wasn’t happy at all. Wow, the number of people with a godfather there was impressive. Even the

test, even the test’s questions some people received. … I scored 503 points. My colleague scored

502, she succeeded [and was called by the government to work] and I didn’t. Why?” (Judite, CS,

housewife, never taught)

With regards to the many other kinds of jobs outside the family that the research has

identified, the different capabilities acquired in both kinds of schools are not relevant for the

individuals’ opportunities. They will depend much more on people’s connections and other

circumstances of life. Sergio, for example, is quite happy with the job as a health agent which

he got thanks to his mother-in-law’s connection with the mayor. Similarly, there are former EFA

students who are health agents. Therefore, the capabilities acquired at school did not determine

their jobs. (See table 5.3 in section 5.1 for a complete list of the main occupations of people in

the sample).

This sub-section looked at the capabilities, opportunities and strategies related to jobs

outside people’s family. It was argued that EFA secondary schooling does contribute to the

acquisition of capabilities that widens its graduates’ opportunities. Mainly the jobs as Monitor

and Agricultural Technician become part of their livelihoods strategies. On the other hand, EFA

primary schooling does not provide its graduates with any advantages when compared to CS

attendees. These two groups have to rely heavily on godfathers within the government to get a

job. These groups’ work strategies end up being within their own family and property (housewives

and farmers) or less rewarded jobs such as casual work in other people’s properties and as a

maid. When private initiatives are present within their communities, they can find quite good

jobs. It is worth remembering the two issues that EFA has to deal with, namely gender and the

contradiction between strengthening family-based agriculture and work in agribusiness.

5.2.3 ENTREPRENEURSHIP16

EFA makes a little contribution to its graduates’ entrepreneurial capabilities acquisition yet

structural characteristics of Riacho de Santana do not help entrepreneurs. The school has helped

to bring some innovations to the population of Riacho de Santana, such as the ones discussed in

the sub-section 5.2.1, “Working Within the Property’s Borders”, but they are pre-established
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Chart 5.21 - In the last 3 years, out of the
total property’s produce how much was
sold? (EFA)

Considering only people whose residence is in rural communities

Mean = 30.83
Std. Dev. = 20.938
N = 24

Chart 5.20 - In the last 3 years, what was
the property’s produce sales participation
in the family income? (EFA)

Considering only people whose residence is in rural communities

Mean = 35.68
Std. Dev. = 28.381
N = 22
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and not dynamic, for example, substituting maize for sorghum, cultivating more horticulture,

etc. Its former students are not able to engage in an entrepreneurial process: having an idea,

taking some risk and implementing it – starting up a new profitable activity. This is true, both in

and outside people’s properties. On the one hand, EFA could work more on the entrepreneurial

side; on the other hand a relevant factor widens the lack of entrepreneurship: the economic

structure of the region in which Riacho de Santana is located. The main variable dealt with in

this sub-section is the possibility for one to have her/his own “business”. It includes important

sub-variables such as (i) income generation from one’s own property produce; (ii) project

development and implementation; and (iii) access to credit.

The first pattern that can be mentioned is the entrepreneurship within one’s property, in

other words, use the resources one has in her/his farm to start an activity with the goal of generating

income. In the sub-section “Working Within the Property’s Borders” this issue started being discussed

in the last paragraphs with regards to livestock. Among other evidence, it was written that although

sheep and bees are very profitable activities, people do not invest or take risks to expand these

businesses. None of the fifteen interviewees had activities with livestock other than cattle, chicken

and pigs that represented a relevant part of their income. With regards to crops, Jair, Almira and

Rosa do cultivate vegetables as a business to sell in the market on Saturdays, but this is not

because they have excellent entrepreneurial capabilities, as will be argued below.

Through questions 4.2 and 4.5 of the questionnaire, the property produce aiming sales

and income resulting from these sales can be analyzed for the two groups (EFA and CS). As charts

5.20, 5.21, 5.22 and 5.23 reveal there are no relevant differences between the two groups.

16 Entrepreneurship is defined here as “the process of identifying, developing, and bringing a vision to life. The vision
may be an innovative idea, an opportunity, or simply a better way to do something. The end result of this process is
the creation of a new venture, formed under conditions of risk and considerable uncertainty” (Mc Neil et al., 2004:
64, citing The Entrepreneurship Centre at Miami University of Ohio).
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Chart 5.22 - In the last 3 years, what was
the property’s produce sales participation
in the family income? (CS)

Considering only people whose residence is in rural communities

Mean = 34.07
Std. Dev. = 32.375
N = 27
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Chart 5.23 - In the last 3 years, out of the
total property’s produce how much was
sold? (CS)

Considering only people whose residence is in rural communities

Mean = 28.15
Std. Dev. = 23.865
N = 27

Chart 5.24 - Do you know how to do a project?
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17 The value “up to 10%” is considered as 5%.

18 In the survey, “knowing how to do a project” means that the person is able to organize some ideas and write them
down in a piece of paper. The project could be of any nature, but the examples given by the interviewers and mostly
referred by the interviewees were agricultural. For instance, in a new project of sheep keeping, the individual would
need to be able to write down the amount of rim, the size of the area, the number of sheep, etc.
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For more than half of the individuals in both groups, less than forty percent of their family

income comes from the sale of property produce. It means that their income comes from sources

other than crops and livestock. The same occurs with the produce dedicated for sales, thus most

of their produce is for their own consumption. The means of property produce sold (30.83

percent for EFA and 28.15 percent for CS) and proportion of sales in family income17 (35.68

percent for EFA and 34.07 percent for CS) are very close when the two groups are compared.

Therefore, it can be suggested that EFA does not contribute towards its graduates adopting the

livelihood strategy of increasing their properties production in order to sell and generate more

income for the family.

The survey also included questions about

the capability of doing projects (questions 6.1

to 6.3) and whether people do implement

projects (question 6.4). Chart 5.24 shows that

all ETFAB graduates know how to do a project18 ,

while only half of ABEPARS graduates do. With

regards to former CS students, almost all of them

(about eighty-seven percent) answered that they

know how to do a project. This emphasizes the

importance of EFA secondary education, already

discussed above.
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Chart 5.25 - In the last 5 years, how many
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15

20

CS EFA

0

12.5%5

10
26.6%

7.8%

4.7%
6.2%

15.6%

15.6%

10.9%

0
1
2
3 or more

C
o

u
n

t

  EFA contributes to people’s

consideration about doing projects, but

not for their implementation. Chart 5.25

shows the results when interviewees

were asked if they had thought about

doing projects in the last five years

(question 6.3). About twenty-four

percent of CS graduates answered that

they did not think about doing any

project at all, while this negative answer

was only given by thirteen percent of

the EFA graduates, a quite relevant

difference, although not statistically

significant19 . Indeed, when the number of “thought about” projects is analyzed, it is noticed

that the greatest number was “thought” by EFA graduates. Considering the twenty-seven EFA

graduates that have thought about doing at least one project, the total sum of their projects

was fifty-five; while the sum of the twenty-five CS graduates who considered at least one project

was thirty-six. There are no relevant differences concerning ETFAB graduates and non-graduates.

The projects mentioned by the interviewees were diverse and could be related to expansion of

livestock activity (mostly cattle), expansion of

plantation of common crops (maize, beans,

etc.), start a new livestock activity (goats,

sheep and bees), or build cisterns or wells

among other things.  Applications sent to the

government to obtain agricultural credit were

also considered projects. Although the fact that

they went to EFA make them think more about

doing projects than people who attended CS,

the agricultural school does not influence in

these projects’ implementation. Chart 5.26

shows that very few people have implemented

projects in the last five years (question 6.4).
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19 Pearson’s Chi-square = 6.359, df = 3 (p > .05).
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In the CS group, about seventy percent of the interviewees did not implement any project, and

this percentage is about sixty-five percent for the EFA group. Both sub-groups within EFA have

similar low rates of project implementation.

The arguments above, primarily based on the survey, are confirmed when the fifteen

semi-structured interviews are analyzed. Only four of the interviewees have had entrepreneurial

initiatives in their properties since they finished school and they are from both CS and EFA:

Alberto (CS) had just started an innovative tomato project when the fieldwork was carried out;

Rosa (EFA) has worked with common regional horticulture (vegetables) for about ten years; and

Almira (EFA) and her husband Jair (CS) also cultivate and sell vegetables in the local market.

They all live in the region of Barreiro do Bom Sucesso where water in not a constraint because a

small river crosses the communities and it is only six km away from the town. Except for Alberto’s

tomato activity, the other two are not very innovative because many people in Barreiro do Bom

Sucesso have dealt with horticulture and have grown the vegetables that Almira, Jair and Rosa

work with (lettuce, parsley, cabbage, etc.). Their businesses are quite small and, although Jair

and Almira sell about four times more than Rosa in the market, their sales are much lower than

most of the kiosks. Jair’s statements reveal their low degree of entrepreneurial capabilities,

even though they have their own “businesses” within their properties:

“The idea was a necessity, you know? … the day-to-day

basis work couldn’t employ us all the time. And the

horticulture, we planted a little, more for [our own]

consumption. Then, we had the idea to cultivate to sell,

for need; lack of option.”

“Anybody has [the knowledge to start a ‘business’ like

ours]. … [In my case], my mother planted horticulture,

her mother planted [too]; but anybody [can] plant, there

is no secret.”

The kiosk that Jair and Almira use in the market to sell their produce on Saturdays belongs to

Almira’s mother and aunt. Although they are happy with their work, they are not satisfied with

their low income. When they were asked whether they had thought about increasing their

production and sales, Jair’s answer was positive. They have thought about it, but, according to

him, they could not do it because the investment would be too high in two ends. Firstly, for the

production because they do not have more land close to water and building a well is financially

unfeasible for them20 . Secondly, for the distribution because increasing sales would mean a

better located kiosk in the market on Saturdays, for example, or a mean of transportation such

as a motorcycle or a wagon to sell the vegetables in the town. The sum of these limitations and

the fact that Jair and Almira have not found a solution to expand their business discloses the

Picture 5.6 – One of the most productive
properties in Barreiro do Bom
Sucesso
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lack of entrepreneurial capabilities that CS and EFA graduates present. Similar stories with

different business ideas and actors are repeated by most of the other interviewees, either EFA or

CS graduates. Therefore, EFA’s contribution to the acquisition of such capabilities is limited.

Together with Sítio Beija-Flor, mentioned above, Alberto’s (CS) tomato project is an

exception on the one hand, but shows the possibility of being an entrepreneur in Riacho de

Santana, on the other.

 “This idea [of producing tomatoes] emerges from

the need that we see [in] the municipality [that]

imports fruit from outside. It imports from São

Paulo, from the neighboring city of Bom Jesus da

Lapa… and we have resources available [but] we

don’t benefit [from them]. Then we see the high

lack [of some products] … and I think … this is one

of the alternatives we have for an extra income.

It may be even better than our salary.” (Alberto)

By the date of the interview, he had spent about half of the total amount (R$ 4,000.00 (EUR

1,429.00)) he intends to invest in the project. He expects to sell about 6,000 kg of tomato per

year. According to him, the prices range between R$ 1.00 and R$ 2.00 per kg, thus he would sell

a minimum of about R$ 6,000.00 (EUR 2,143.00) per year – apparently an excellent business.

A crucial point that characterizes Alberto’s and the Sítio Beija-Flor’s initiative as

entrepreneurial is the vision of an unexploited market. EFA has not been successful in preparing

its students to see beyond their economic reality and identify opportunities for non-common

profitable activities. In the last few years, ETFAB has included in its curricula a final project to

be developed (and hopefully implemented after they graduate) by the students throughout their

fourth and last year. This change may have helped to fill the gap and contribute to increase the

acquisition of entrepreneurial capabilities of the more recent graduates that only future studies

can confirm, since recent graduates have not been included in this research. However, from

what has been observed in the fieldwork, it appears as though much more should be changed.

For example, greater student participation in school decisions would make them more confident

and used to promoting changes rather than only follow rules and accept a pre-established system.

So far, the discussion has been focused on entrepreneurship within one’s property. The

situation changes slightly when examining businesses outside people’s properties, either in villages

or town. Internships that EFA students do during periods in the socio-professional environment

20 According to the interviewees, a well may vary between about R$ 7,000.00 (EUR 2,500.00) and R$ 15,000.00 (EUR
5,357.00) depending on its depth, between 20 and 100 meters.

Picture 5.7 – Myself and Alberto in his property
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do help to open up some graduates’ minds to future businesses when the financial situation

allows. Three EFA graduates have mentioned their interest in having their own business in the

future, Onofre, Marieta and Marcelio, but only the last has already set up his micro-enterprise.

Thus, it can be stated that only Marcelio has both acquired entrepreneurial capabilities and

employed it into his livelihood strategy. He has owned a veterinary shop for a few months in the

town. He opened it with money from work in the agribusiness in Barreiras during the five years

he stayed there. He explains how the school has influenced him: “When I was attending EFA, I

did an internship in a veterinary shop... Then, I started becoming interested on it … then I had

that in my mind: whenever I can, I will set up a veterinary shop for me.” (Marcelio) He does not

want to stop there. His entrepreneurial capabilities

go further:

 “The goal is to expand [my business] more and more.

Because I want this here for my whole life. … I think about,

some day, put an employee here and do [veterinary]

assistance in the entire region. … I went to a neighboring

municipality here, Jaborandi, to take assistance training.

I have already been certified by ADAP to give assistance of

vaccines: ‘aftosa’, ‘brucelosa’; all these bovine vaccines.”

(Marcelio)

Although entrepreneurial capabilities are mostly dependant on the individual her/himself

(knowledge, self-esteem, etc.), it is important to discuss external and systemic realities that

also play a relevant role in the potential people have to be entrepreneurs. The reasons pointed

out by the interviewees for not promoting changes regarding their economic activities reveal

the most important ones in the context of Riacho de Santana – initial investment is the most

prominent. Chart 5.27 shows that out of the people who thought about doing a project in the

last five years about fifty-seven percent have not implemented any of them due to “lack of

resources”. The remaining forty-three percent are evenly composed of diverse reasons: “moment”,

“lack of time”, “lack of interest”, “lack of knowledge”, “role in the family” and “lived in a

different location”. There is no relevant difference between the two groups (EFA and CS), as

chart 5.28 portrays. While about fifty-six percent of the CS interviewees answered “lack of

resources” and forty-four percent gave “other reasons”, the percentages were fifty-eight percent

and forty-two percent for EFAs.

Picture 5.8 – Marcelio at his shop
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Chart 5.27 - What is the reason for not implementing
any project? (CS and EFA together)

42.86%
other
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Considering people who thought about implementing at least one
project (N=35)

57.14%
lack of

resources

In stark contrast from many other areas in Brazil, in Riacho de Santana, there are almost no

landless families. Thus, “lack of resources” rarely means lack of land. It can mean lack of

appropriate land to produce a certain kind of crop or livestock, and even access to water; but

most of the times the problem for them is the initial capital to start the “business”. People who

do not have a “job” and only work within the family are not able to save enough money along the

years to start a project. Their income is for subsistence and they do not prioritize savings for a

future investment that potentially leads to higher gains. If one has a “job”, more entrepreneurial

potential arises. Alberto’s job as a teacher with a low but constant income, added to his vision,

allowed him to slowly make the necessary investments in his property in order to implement the

project. Statements from many interviewees support these findings.

“... when we don’t have a good beginning, it is hard to have a good end. We [(our family)] didn’t

have a good beginning because our family always had a humble background. And there is a saying

that ‘only who has money earns money’, you know? And we haven’t had this opportunity of having

money to make money.” (Lino, EFA)

“... you see that our region ... is a poor region. Not everyone has the means to start a project. …

Our income here does not favor everyone. Those people who have more means, who had work [(a

non-family based job)] opportunity, then it starts… We see that many people who are working have

this goal [of saving money and reinvest in their own business].” (Marcelio, EFA)

“… One of the problems to start a project like this [(his tomato project)] is the investment. The

investment is heavy and difficult. ... Capital is the basis of everything. Sometimes, people are

willing to implement things but do not have the capital.” (Alberto, CS)

“... if I had financial resources, I wouldn’t work for anyone because the potential that I acquired

[at EFA] was enough to live from [my own property].” (Arcanjo, EFA)
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21 These results are statistically significant. Pearson’s Chi-square = 6.344, df = 1 (p < .05).

In the Capitalist system, credit is the solution for an individual or organization that does

not have capital and needs it. Brazil’s history of economic instability with very high inflation in

the 1980s and beginning of 1990s, added to huge interest rates until nowadays, has limited the

access to loans for most of the population in the country. More recently, the federal government

has come up with special credit programs for the agricultural sector, PRONAF (National Program

for Strengthening of Family-based Agriculture), which has widened the access also for people

from Riacho de Santana. However, it has definitely not changed the low level of entrepreneurship

of the people in the countryside. The research investigated the relationship of one attending EFA

and the opportunities regarding credit. Questions 7.1 through 7.7 of the survey dealt with this

theme. Chart 5.29 shows that only one individual does not know about any credit program and

all other sixty-three surveyed people do know about the existence of at least one (question 7.1).

Chart 5.30 demonstrates that the great majority of people in both groups do know how to access

a loan (question 7.2). PRONAF was the credit program most frequently mentioned by them.

With regards to consideration about getting a

loan, it is noticed that more former EFA students

think about borrowing money than the number

of former CSs, as shown by chart 5.31 (question

7.3). About ninety percent of the surveyed EFA

people have already thought about getting loans,

while only about sixty-four percent of the CS

group has21.
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Also more EFA than CS graduates go further than thinking and have borrowed money from banks

(mostly through PRONAF) in the last five years. Charts 5.32, 5.33 and 5.34 illustrate the amount

of people who have had loans for agricultural activities, personal loans and loans for non-

agricultural activities by type of school (question 7.6).

As seen above, most of the loans have

been for agricultural activities; only a

few have received money for current

personal expenses; and nobody

reported having borrowed for non-

agricultural investment. Although less

than half of the EFA graduates have

accessed credit for agricultural

activities (about thirty-nine percent),

the difference for the CSs is relevant,

since only about twelve percent of

them have done it22 . Chart 5.35

(question 7.7) reinforces this finding showing that about seventy-three percent of CS graduates

have never acquired any kind of loan while this percentage is about fifty-five percent for the EFA

group. There is also a marked difference between the groups when comparing the number of

loans per person in the last five years. While about nineteen percent of EFA interviewees borrowed

money from banks at least twice in the last five years, the percentage for CSs is nine percent.
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22 These results are statistically significant. Pearson’s Chi-square = 6.027, df = 1 (p < .05).
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23 Thanks to Professor Lordêlo, my local supervisor from UFBA, to instigate reflections about this theme in our

discussions in Salvador, Bahia, Brazil.

Although EFA graduates use their

opportunities of access to credit more than former

CS students, the semi-structured interviews revealed

that the money has not been used to bring

sustainable changes in the borrower’s economic

situation and activities. PRONAF loans are very

attractive since the interest is quite low and they

even offer rebates in the principal for good payers.

However, they can be considered palliative rather

than constructive in the sense that they help people

during a certain period of time to produce the

minimum (crops and livestock) that they were

already used to, but do not allow them to heavily invest in their properties in order to relevantly

expand their activities and/or start new businesses. Ana Paula, for example, attained a loan

through PRONAF B to invest in her cattle raising activity. She thinks it was very good, but it is

noticeable that not too much changed from her situation before the loan.

“[The loan] was good. There was a discount. You pay back in two years. ... I got R$ 1,000.00 (about

EUR 358.00) and paid R$ 750.00 (about EUR 268.00) back, a discount of R$ 250.00 (about EUR

89.00).” (Ana Paula)

On the one hand, it is evident that reasons given for not being entrepreneurs relate the

difficulty with the initial investment. On the other hand, there are certain kinds of loans available,

people do have information about them, some even access them, but no relevant changes are

seen regarding their economic activities. Therefore, besides the lack of individual entrepreneurial

capabilities pointed out above, some other issues may aggravate the problem. One is the

bureaucracy to access PRONAF and other loans pointed out by some of the interviewees. There

are many requirements to one’s eligibility, there are pre-established rules defining what and

how the money should be invested in. This would not give enough flexibility for someone to

implement the project as they wish. More investigation is needed to verify whether this argument

is plausible. Another point is the regional economic characteristic itself23 . Riacho de Santana’s

and its neighboring cities’ economy are essentially based on retirement and public employment.

Its inhabitants have very low purchase power and the private sector is small. These are definitely

factors that discourage entrepreneurship. Moreover, not many profitable productive chains are
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set in place in the municipality nowadays. Even though some individual initiatives with a certain

product could be successful, the likeability of success would be much greater if they just became

part of an existing chain. Therefore, individual entrepreneurial capabilities may not be enough

in the context of Riacho de Santana. The structural economic environment also determines

entrepreneurial opportunities. During his interview, Marcelio identified this problem and suggested

some important solutions:

“I think the policy in our municipality should turn more to this part of projects because this is what

develops any region, any municipality. … [The politicians] don’t give opportunity, don’t bring an

institution [that foments development], don’t influence that these people develop this work.

Sometimes, [people] have [the ideas] in their minds, but they don’t have opportunity, they don’t

have the means. … This opportunity is support from organisms, political support, … to bring external

associations, for example. Sometimes, the association of my community, for example, has a project

to implement and the municipal government doesn’t help, EBDA (state government’s Bahian

Enterprise of Agricultural Development) doesn’t participate.”

An integrated effort by different actors from the public, private and non-profit sectors are

crucial for this structural change. The same interviewee goes further naming some of the actors

that could help promoting regional development:

“Here, in our region, there is an organism that helps a lot, Banco do Nordeste [(Northeast Bank

through which PRONAF is processed)]. You know it. It is one of the organisms that most help the

region. If other organisms here, the municipal government, EBDA, …, SENAI (National Service of

Industrial Training), PRONAF… If these other organisms were 100 percent [involved], I think it

would improve.” (Marcelio)

In a more practical level, he mentions some possibilities for these organisms’ action:

“They could pay a workshop or employ someone to visit the families… In the Secretary of Agriculture,

for example, [the employees] only stay there checking forms of people who should have vaccinated

the cattle. … [The municipal government] pays an Agricultural Technician, but he doesn’t develop

any work. I think they should give the opportunity for this technician to circulate throughout the

region and through speeches, associations or even [do] a project that would awake the curiosity

and interest in each producer …, each community there.”

Indeed, all remarks made by Marcelio are relevant and important in the context of development

and more specifically entrepreneurship capabilities. Although EFA has not done a good job with

regards to individual entrepreneurial capabilities acquisition as was seen above, its prime role is

not to change the regional structure by itself. However, it does have a huge responsibility in

being integrated into a wider project with other actors or why not even be the project’s starter?

Moreover, whenever a more favorable economic structure for entrepreneurship is set up, the

individuals will need entrepreneurial capabilities themselves – this is definitely an urgent role

EFA has to care about.

CH A P T E R  5  RESULTS AND DISCUSSION
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This section dealt with a theme still quite unexplored by EFA, entrepreneurship. It has

argued that its graduates acquire few capabilities related to this theme (considering doing

projects is a positive example) and hardly include them into their livelihood strategies. Very few

initiatives promoted by EFA graduates regarding entrepreneurship within or outside their properties

were seen. Although access to credit has been part of many former EFA students’ strategies, no

deep changes have been incorporated into their subsistence economic life. It has also been

argued that this apparent failure is not only a responsibility of the agricultural school. Riacho de

Santana is part of an economic structure that is not favorable for entrepreneurship, thus one

more reason for EFA to consider working with entrepreneurship more seriously, if the local

population thinks this is a good solution for improving their wellbeing.

5.2.4 MIGRATION

EFA does not solve the problem of rural exodus, but does help in changing the conditions and

motivations under which people migrate. In general, EFA graduates who migrate (i) consider migration

as a step in their livelihood strategy and intend to go back to their point of origin after a certain

period; and (ii) leave to have a more stable job, especially ETFAB graduates, rather than try for a

better life at any cost, which is what CS graduates tend to do. The investigation identified three

main groups of destinations of Riacho de Santana’s migrants: (i) the town of Riacho de Santana

itself; (ii) state capitals, mostly São Paulo, but also Salvador and Brasília; and (iii) rural municipalities,

mostly in Barreiras region, but also other places in Bahia and states such as Rondônia and São

Paulo. This sub-section works with the variable migration.

Questions 8.1 and 8.2 in the survey captured the main tendencies of the CS and EFA groups

regarding migration. Charts 5.36 and 5.37 show the results of whether people thought about

working in the town of Riacho de Santana and whether they indeed worked in the town since

they finished school.  Charts 5.38 through 5.41 do the same for the other two groups of

destinations: capitals and other rural municipalities.
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Notably, more than half of the interviewees in both groups have considered moving to the town.

This is the “favorite” group of destination for both EFAs and CSs when compared to capitals

(chart 5.38) and other rural municipalities (chart 5.40). This happens due to two likely factors

that further investigations could clear up: one is the proximity to their family in case they

migrate which is very valuable in their culture; the other is impression of greater ease in getting

a job and living in the town since they count on friends and family connections settled there.

Comparing the people by type of school, the two charts show that more CS graduates have

thought about working in the town (about seventy-three percent of CSs and about fifty-two

percent of EFAs) and also more have actually done it (about thirty-nine percent of CSs and

twenty-three percent of EFAs), although the difference is not statistically significant24 .

Working in the town has been part of the livelihood strategy of six out of the fifteen semi-

structured interviewees: Marcelio, Marieta and Maria from EFA; and Sergio, Judite and Tião from

CS. As mentioned above, migration is closely related to general work capabilities and the

opportunities they open, being a consequence of work livelihoods strategies. Thus, much of the

motivations for migration have already been discussed in the three previous sub-sections of this

chapter and examples have been given. Analyzing the migration of this research’s main protagonists

(interviewees of the livelihoods trajectories sample) prove that they are the product of their

capabilities and opportunities, and work strategies. Marcelio currently lives in the town because

he opened a veterinary shop, as written in the sub-section 5.2.3. Marieta is a monitor at ABEPARS

which is in the town. Maria left the community to work as a maid in the town, as mentioned in

sub-section 5.2.2, but has since returned to her community. Sergio worked in a grocery shop for

a few months right after graduating from high school and today is a health agent in his community.

Judite worked as a maid while she attended high school and today is also back in her community.

Finally, Tião moved to town when he was twenty-eight to work with the municipal government

and remains there presently.

24 Chart 5.36: Pearson’s Chi-square = 3.040, df = 1 (p > .05); chart 5.37: Pearson’s Chi-square = 2.103, df = 1 (p > .05).
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Chart 5.38 shows a significant difference between the two groups (EFA and CS) with regards to

considering going to a capital to work, although a relative smaller difference in people who have

actually gone (chart 5.39). While sixty-four percent of former CS students have thought about

working in a capital, this was true for only thirty-two percent of EFAs25 . However, only twenty-

one percent of the CS group has actually worked in a capital while thirteen percent of the EFA

group has – a non-significant difference26 27 .

The search for a “job”, discussed in the sub-section “Dreaming About the Future”, means

moving to a capital for many of the CS graduates. Their friend and family networks are crucial to

find a job and also to financially support them, especially in the beginning. Most of Alberto’s

colleagues went to São Paulo right after graduating but he was held back due his father’s sickness

“[In São Paulo,] I had relatives and friends who worked in the civil construction …, snack bars,

restaurants… I also thought [about moving there] because … for one to survive here it was difficult

[when I graduated in 1990]. … We saw that people left [Riacho de Santana] and went. In a short

time, they would come back, at least, more beautiful [(with more money)]. [There was also] a

desire to go, desire to know also and try the different.” (Alberto, CS)

Jair (CS) did leave Riacho de Santana after graduating to try a better life in urban areas. First,

he worked in a bakery shop in the countryside of the state of Paraná, where his relatives lived.

Then, he moved to Curitiba (capital of the state of Paraná) to try a better job through an uncle

who lived there. After a couple of unsuccessful months, he finally moved to São Paulo, supported

by a cousin, where he worked as a barman in restaurants for about ten years. When he was asked

about his objectives when he left his community, his answer was:

“... I left [with the idea of] not coming back anymore. … If I got something [(a job)], the intention

was really not coming back. And… life in the countryside is heavy … Then, at the end, [after many

years], I already thought about saving [some money] and come back [to my community in Riacho de

Santana].” (Jair, CS)

Still in the CS group, Paula is another example:

“[When I graduated from ‘Magistério’,], I expected to find an opportunity to work at a school or

even find something [else] here. But it didn’t happen. There was no way. Then, ... a friend of mine

... had a relative in Salvador. Then, she arranged this job for me there and I went. It was to work in

a family house [as a maid]. But I … [wanted] to work and study [at a private college]. I really

wanted to study. … I earned one [minimum salary (R$ 350.00 (about EUR 125) in 2006)], the salary

25 These results are statistically significant. Pearson’s Chi-square = 6.301, df = 1 (p < .05).

26 Pearson’s Chi-square = 0.775, df = 1 (p > .05).

27 It is worth noting that the research sample has only people who live in Riacho de Santana. Thus, people who
migrated and did not go back were not considered.
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was not enough to study. Then there was no way to study. ... I came back [to my community two

years later] and this was it.”

On the other hand, the research found a pattern that EFA graduates were not as much

attracted by the capitals (at least to live for good), although there are many cases of former EFA

students who currently live in capitals. Marcelio is one who did try to find jobs in São Paulo and

Salvador, but gave up after a few months. Onofre and Lino, in contrast, were not interested in

the big cities.

“My wife did work in São Paulo. I have never been there. … After we got married, her boss called us

to work there. She would keep working [as a maid] and … [the boss] also had a job for me. She

would arrange a house for us to live without paying rent. We were invited by many people to go.

But we didn’t go because I found out that the work in the community was a very valuable and

extremely important work. And also, people who had studied here [in Agreste community] were

very few. So, we stayed here giving our work, that’s why we didn’t go.” (Onofre, EFA)

“When school was over [(eighth grade at EFA in 1984)], I had the plan to go to São Paulo because

when I studied, my brothers [asked when I was going there]. … Then, I went to São Paulo, but my

intention was to work a little and come back. … I worked only for three months. …

[Later, in the 1990s,] I went twice to look for work. But I have also been a period in São Paulo to

trade. I took … honey, cheese, sometimes, cassava flower, sometimes, ‘tijolo’ [(sugar cane sweet)]

[to sell there].” (Lino, EFA)
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In opposition to the results of migration towards capitals, charts 5.40 and 5.41 portray that a

significantly higher number of EFA graduates consider and actually go to other rural municipalities

to work in agriculture. While about forty-eight percent of EFA interviewees have thought about

working with agriculture in other municipalities, only about nine percent of CS graduates have28 .

Considering whether they have indeed worked or not, the percentages are about thirty-two

percent and three percent, respectively29 .

This tendency is also very noticeable in the livelihoods trajectories collected. While none

of the six CS interviewees have worked with agriculture in other rural municipalities, five of the

nine EFAs have: Maria, Zé Russo, Marieta, Arcanjo and Marcelio. Maria first moved to the town of

a neighboring municipality to work as a maid, but after marrying someone from there, went to

the countryside of the municipality. Zé Russo lived in the countryside of two states, São Paulo

and Rondônia:

“[My wife and I] went [to São Paulo] due to a crisis. Too much sun [and no rain] …, the cassava was

weak, the beans did not produce, it was in 1994. … Then we said: let’s go to São Paulo. She has a

sister in São Paulo … and the husband is a Portuguese man. In São Carlos [(countryside of São

Paulo)]. … He had a small farm and needed a worker. ... We went there to ‘beat’ hoe and leave it

exactly the way he wanted. We worked there for eighteen months. … [Then,] the brother-in-law

lost his job … and couldn’t maintain our salary. … [So,] we came back.

Then, we arrived here and the rain had already arrived. [We stayed for two years]. After, the news

from Rondônia (a state in the Northern region of the country) came. My brother also needed [our

help] there [in the coffee harvest]. I stayed [in Rondônia] for five years.”

Zé Russo left Rondônia because the coffee was in crisis. He and his wife returned to Pau Branco

in 2004. As an EFA Monitor, Marieta has also lived in many municipalities as mentioned earlier. As

Agricultural Technicians, Arcanjo’s and Marcelio’s experiences have also been indicated before

but it is worth examining more details from their own statements:

“A friend of mine indicated me [for the job]. … He was not from EFA, [but] he was from the

municipality. … Then, … I had the information through [this] colleague … that there were positions

available in [Barreiras (West of the state)]. The, I stated working there, develop my work and

perfecting myself … as a professional and then, [two years later,] there was this proposal in [the

neighboring municipality of Bom Jesus da] Lapa. I took the [new] opportunity.” (Arcanjo, EFA)

“[After I graduated, I did not have permanent job] for three years. Then, there was the opportunity to

work in the [agricultural] technical area in Barreiras region. … It’s a very productive region here, one of

the richest regions of the region. I stayed there for five years working in this region.” (Marcelio, EFA)

28 These results are statistically significant. Pearson’s Chi-square = 12.210, df = 1 (p < .001).

29 These results are statistically significant. Pearson’s Chi-square = 9.594, df = 1 (p < .01).
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Now, Marcelio has his business in the town, but he does consider going back there to work as a

Technician and make more money to expand his business. He sees himself living in Riacho de

Santana in the future, though.

This sub-section focused on opportunities and strategies related to migration. A general

analysis of what has been written above supports the argument that EFA does contribute more

towards people sticking to agricultural activities than changing their habits and migrating to

places where agriculture is not the main activity. Therefore, agricultural work is much more part

of EFA graduates livelihood strategies than it is for CS graduates’ strategies. EFA’s work has not

kept its former students in Riacho de Santana but has withheld the usual dream about the unreal

“paradise” in the capitals.

5.3 SOCIAL PARTICIPATION

EFA does contribute to its graduates’ acquisition of capabilities related to social participation.

Through its pedagogical instruments, the agricultural school awakens people’s consciousness to

the importance of collective participation, increasing the possibility of forming community leaders.

As a consequence, its graduates’ livelihood strategies often include participation in formal and

informal groups. With regards to religious aspects, the research has also identified a strong

collaboration of the school in peoples’ choices regarding activities with the Catholic Church.

The research variables in this theme included (i) participation in formal and informal groups; (ii)

participation in the coordination or board of these groups; (iii) influence in collective decisions;

and (iv) participation in religion-related activities.

The survey has collected a great amount of data about this issue (part 3 and part 5 of the

questionnaire), which has been very helpful in confirming patterns found in the analysis of the

semi-structured interviews. Charts 5.42 and 5.43 show people’s participation in informal and

formal groups30  (questions 10.3 and 10.6) by type of school.
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Regarding informal groups (chart 5.42), a very noticeable result is the big difference between

the two groups (EFA and CS) in the amount of people that have never been part of any informal

group since they finished school (about twenty-seven percent of CS interviewees and only about

three percent of EFA interviewees). This chart also shows that many more people from EFA have

belonged to more than one group (about thirty-three percent form CS and about fifty-eight

percent from EFA)31 . On the formal groups’ side, the differences are not statistically significant32 ,

but chart 5.43 also shows differences between the two types of school. While about forty-four

percent of CS graduates have not been members of formal groups since they finished school, a

considerable smaller percentage, nineteen percent of EFAs have not. Similarly, many more EFA

interviewees participated in more than one formal group (about sixteen percent former CS

students and about twenty-nine percent former EFA students).

In this analysis, besides the number of groups in which people have participated, it is

relevant to know the duration of the membership, also collected by the survey (questions 10.4

and 10.7). In order to correct distortion by differences in graduation year33  as well as to consider

the length of the membership in all groups in which the person participated34  a participation

index was created. The index was calculated as follows:

The minimum value for the index is zero, meaning that the person has never been a

member of any group for at least six months. The value one means that the individual has always

been a member of one group since s/he finished school; or any combination of more groups and

a shorter duration. For example, if someone graduated ten years ago and participated for five

years in two different groups, the index is one, too. Therefore, the index can be more than one

if someone was a member of more than one group and the sum of the duration of the memberships

is higher than the duration of her/his graduation. Charts 5.44 and 5.45 portray the results of the

participation index by type of school. It uses intervals to classify the level of participation35 .

30 In this research, the main differentiation between formal and informal groups was whether the group had a statute
or not. Formal groups followed an statute and informal groups did not. In the context of Riacho de Santana, the most
common formal groups found were local community associations and the rural worker’s union. Frequent informal
groups were usually related to Catholic Church, such as youth group, couple group, child “pastoral”, Catechism, etc.

31 The results of the last two sentences are statistically significant. Pearson’s Chi-square = 11.148, df = 5 (p < .05).

32 Pearson’s Chi-square = 5.528, df = 4 (p > .05).

CH A P T E R 5  RESULTS AND DISCUSSION



87

33 The interviewees finished school between 1977 and 2004. Thus, the most recent graduates would obviously have
participated during shorter periods of time than the older ones.

34 The survey collected the duration of the membership for a maximum of 4 informal groups (question 10.4) and 4
formal groups (question 10.7).

35 The levels range with the following values of the participation index: 0 – 0.25 = very low participation; 0.26 – 0.5 =
low participation; 0.51 – 1.00 = medium participation; 1.01 – 1.50 = high participation; 1.51 and above = very high
participation.
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With regards to informal groups, the results from chart 5.44 are not as positive for EFA as from

chart 5.42. When duration of membership in informal groups is included in the analysis (as done

by the index), EFA graduates’ participation is not stronger than CS graduates’. Although EFA has

less “very low” cases of participation (about nineteen percent against about thirty-three percent),

it has more “low” cases (about thirty-six percent against about eighteen percent) and less

“high” (about seven percent against about nine percent) and “very high” (about three percent

against about six percent). Further analysis, using the medians, suggests that CSs tend to be

members of informal groups for longer periods. While the median for CS graduates is 0.50, it is

0.45 for EFA graduates. On the other hand, as far as formal groups are concerned, the scenario

is the opposite. Chart 5.45 shows that more EFA interviewees had higher scores in the index than

CS interviewees. Analyzing the medians, this is also confirmed since the results are 0.33 for CSs

and 0.43 for EFAs. Thus, when membership duration and number of formal groups are taken into

account together, it can be stated that EFA graduates have participated more in this kind of

groups.

The livelihoods trajectories and interviewees’ opinions about the role of the school

regarding participation in formal and informal groups revealed that although the family background

is important for people’s participation, EFA also has its contribution due to the content and

model of its education. Due to EFA’s bottom-up origin in Riacho de Santana, as discussed in

chapter 4, many of EFA graduates’ parents were community leaders and had a high level of

integration with  the Church. Therefore, their children grew up seeing the importance of collective
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participation within their families. This was the case of many EFA interviewees, such as Zé Russo

and Lino, whose fathers, Seu Chico and Seu Graciliano, helped to found the rural worker’s

union; and Marieta, whose grandfather founded her community (starting the chapel and organizing

prayers) among other examples. But the fact that one had a father who was a leader in the

community does not mean that s/he will automatically have a greater level of social participation.

The opposite is not true either. If one’s father did not participate in associations or in the

Church, s/he has the possibility of becoming a community leader. There are many factors

associated to this, including personality, people’s general experiences in life, etc. The school is

a strong factor among these and has catalyzed participation in groups, especially formal ones.

The alternate pedagogy offers a great opportunity for the adolescent to develop her/his

social participation capabilities. The fact that students board at school for two weeks and do

many activities together helps them develop interpersonal capabilities and realize the importance

of collectiveness. The Plano de Estudo (PE) (Study Plan) has also been mentioned as a pedagogical

tool that works on associative issues. CS and EFA interviewees’ statements below explain the

differences between conventional school and EFA:

“The agricultural school influences [group participation] ... because people there already have this question

of working in a team, you know? There, it is as if it was an association or it is an association.” (Alberto, CS)

“[People who attend EFA have more social participation] because … they are more concerned about

group work, about association, [while in the] other [conventional] schools it is more individualistic.”

(Paula, CS)

“In the future, [my husband (EFA graduate)] … talks about putting our children [at EFA]. … Maybe

the school will even teach them what [the conventional school] has not taught me: this collectiveness,

living collectively. We have to learn it, don’t we?” (Judite, CS)

“Working together to wash the dishes ..., working together [cleaning] the hall, doing work in

groups, many activities... There is this exchange to become more [like a family]. And becoming a

family, you become a better friend, you become more like one to the other, and you become more

solidary. I thought that [EFA] is better due to that.” (Lino, EFA)

“People from the agricultural school have more influence in the community. When it is [about]

social [issues], the student from the agricultural school understands a little. Someone who came

from the other school only knows how to do Mathematics, Portuguese, but do not deal with associative

themes, this social part.” (Marcelio, EFA)

When they reflect about the results in their own communities they also mention positive

results brought by EFA:

“[In my] community, [Pau Branco], people who participate the most in the association are people

who attended … [EFA].” (Paula, CS)
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“[EFA] is a school that works with these … social groups that helps one to develop its creativity and

helps one to work in groups. Thus, … in our community [(Pau Branco)] today, the main people that

work for the community are people who attended … [ABEPARS] or completed her/his studies at

AECOFABA. (Sergio, CS)

“[My brother and I who attended EFA] worked together in [our] community [(Santo Antonio)]. Then,

when I graduated and left [the community,] my brother also left. Then two other people [(not

former EFA students)] assumed the position, but did not do the work as it used to be done before.

… Even people from the community, today, they say that when we were there and studied here at

the [agricultural] school … the community was better organized, [and there was] more participation.

(Marieta, EFA)

Respondents’ opinions above include their perceptions on social participation in general,

but do not differentiate formal from informal groups. However, analyzing the livelihoods

trajectories, it is noticeable that EFA has had more contributions in the formal groups’ side,

confirming the conclusions from the quantitative analysis above (see discussion related to chart

5.45). Although at different levels, nearly all the fifteen interviewees have participated in

informal groups, independently if they are from EFA or CS. This happens because these groups

are almost always related to the Catholic Church, as mentioned above, and their strong religious

family backgrounds have determined their participation in the Church, independently from the

school they attended (this issue is further discussed below). On the other hand, participation in

formal organizations is not influenced as much by the family and among the fifteen interviewees

EFA graduates have shown a higher level of participation in community associations. The

differences to CS graduates do not concern only membership, but more significantly to initiatives

such as the foundation of local associations and participation on their boards. While none of the

CS graduates are community association founders, five EFAs have founded association either in

their own or other communities: Maria, Arcanjo, Zé Russo, Lino and Onofre. The last two, for

example, founded the association of Agreste and have dedicated almost their whole post-school

life to it. In their community, since very few people of their age attended school, the difference

is even more notable.

“Associação Promocional de Agreste (Agreste Promotional Association) was founded in 1990. I am

one of its founders. Since it has been founded, I have worked [for it] so far. I also work in the board,

besides being a member. … I have already taken part in the fiscal council, I have been the secretary,

I have been the association’s treasurer and today I am the current president of the association.”

(Onofre, EFA)

“With regards to knowledge about the society, EFA students are very different, because … they are

the first to occupy the positions [in the community’s choices], why? Because they have been trained,

you know? They have the knowledge. If it is for an association, a former [EFA] student has the

position of president, another of secretary. For example, I’ve been secretary twice, president
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three times, you know? I have knowledge to do whatever is my responsibility, wherever someone puts me.

… The ones who did not go to school have good intentions. Maybe, if they had studied, they could develop

even better. But you cannot read without seeing, you cannot write without taking the pen, and they did

not learn it. … Then, it is difficult.” (Lino, EFA)

Arcanjo and Onofre emphasize even more the leadership that EFA helps to promote as well as

specific participation in formal groups:

“[While] EFA instructs you for becoming a leader, the other conventional schools do not have this

concern of forming a leader, not only communitarian, but form a leader in all senses. I see, today,

I see that EFA has this concern.” (Arcanjo, EFA)

“People who don’t attend [school] go to [the association’s meetings] only to participate and listen.

… People [who went to EFA] … have a new knowledge, s/he will listen and also say something, you

know? S/he will explain something else that he has in the knowledge, beyond people who [didn’t

attend EFA].” (Onofre, EFA)

The statements above already touched on the second set of variables considered by the

research for social participation, namely participation on the board and coordination of groups.

The analysis of data collected by the survey confirms the pattern presented so far, that EFA

contributes to acquisition of leadership capabilities within the groups. Charts 5.46 and 5.47

show the percentage of people who coordinated informal groups and were members in the

board of formal groups.
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Although not statistically significant36 , the differences regarding participation in the coordination

of informal groups and in the board of formal groups do exist when the type of school is the

independent variable. Chart 5.46 shows that about sixty-two percent of former CS students who

participated in informal groups for at least six months have coordinated groups, while this

percentage is eighty percent for former EFA students. With regards to participation on the board

of formal groups, the percentages are about forty-four percent for CS graduates and sixty percent

for EFA graduates.

The survey included a specific question related to influence in collective decision (question

11.1). Charts 5.48, 5.49 and 5.50 bring the results for the frequency that the interviewees

believe people follow their ideas in the different social groups they participate namely community,

informal groups and formal groups.

36 Chart 5.46: Pearson’s Chi-square = 2.035, df = 1 (p > .05); chart 5.47: Pearson’s Chi-square = 1.018, df = 1 (p > .05).
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Analyzing the charts looking at the frequency people answered that their ideas and advice is

“never” or “few times” followed, one notices that EFA interviewees are more influential because

these percentages are lower for all three social groups, although only statistically significant for

formal groups37 . Regarding community (chart 5.48), while about sixty-six percent of CS graduates

answered that people in the community “never” follow their ideas or do it “few times”, only

about forty-two percent of EFA graduates responded the same. For informal groups (chart 5.49),

the percentages are about fifty-six percent for former CS students and about forty-five percent

for former EFA students. Finally, confirming the earlier arguments in this section regarding EFA’s

contribution to formal groups, the percentages in chart 5.50 show a greater and significant

difference: about eighty-four percent for CSs and fifty-six percent for EFAs.

Religion is very important for the population of Riacho de Santana since it has had a

presence many decades before the first schools were established. As written in section 5.1.1,

“Survey Sample”, about ninety-seven percent of the interviewees were Catholic and the second

religion of the municipality is Protestantism, although clearly a tiny minority. As briefly argued

above, family does play an important part in people’s religious capabilities acquisition; however,

EFA does emphasize religious participation of its students. The origins of the EFA are rooted in

the Catholic Church and more specifically in the character of priest Aldo Lucchetta, as seen in

section 4.2. Since the beginning, the agricultural school has not lost its religious character, such

as having the students celebrate morning prayers that include a reflection about a passage from

the Bible. On the other hand, conventional schools do have the course “religion” in its curriculum,

but not as the school’s doctrine. The statements below elucidate how religion becomes part of

people’s lives through their families and EFA helps to develop some other specific capabilities.

“I participate in the prayers, masses, ‘novena’... I do not take the initiative to celebrate the

prayer [in the community on Sundays] because there are [other] girls who do it, you know? … I have

always liked to participate. And also, my family has always been linked to Church.” (Paula, CS)

“In my childhood, my religious participation was good. I participated in the catechism, mini-youth,

youth group; but today, my participation is simply go to the prayer once a month as I said in the

other research [(survey)]. My school [(CS)] influenced much less than my family on it. Because my

mother was, and still is, someone who participates a lot in the community. … That is why I think the

family was more important for me in terms of religion than the school.” (Sergio, CS)

“Always Catholic. ... In the community, I help in the celebrations. I am always there helping with

whatever is necessary. And it has a lot of influence from the agricultural school. But myself,

particularly, before going to agricultural school, my parents already used to take me, already

forced me to participate in the religion.” (Marcelio, EFA)

37 Chart 5.48: Pearson’s Chi-square = 3.764, df = 3 (p > .05); chart 5.49: Pearson’s Chi-square = 4.302, df = 3 (p > .05).

The results for chart 5.50 are statistically significant. Pearson’s Chi-square = 7.893, df = 3 (p < .05).
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“I already had this work, this [religious and communitarian] participation before coming to school

[(EFA)] because my family is very Catholic. And I think that the school has also contributed because

the school… It is a work that the school does. EFA’s students always participate … in the religious

question. I think the basis comes from my family, but the school has also contributed to my

background.” (Marieta, EFA)

From the survey, it can be surmised that the ordinary participation in masses and prayers is

about the same between the two groups, as illustrated in chart 5.51. On the other hand, former

EFA attendees have a greater degree of prayer organization which is due to their experiences at

school, as charts 5.52, 5.53 and 5.54 support.
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While chart 5.51 shows that there is a balance between the attendance to prayers and masses,

chart 5.52 presents a great and significant38  difference in the participation of prayer organization

between EFA and CS graduates. While only about thirteen percent of the interviewees in the first

group have not organized prayers for at least six months, the percentage is about three times

greater for the group of former CS students (about thirty-six percent). A prayer organization

index, similar to the group participation index, was created to capture the duration of the

religious organization of the interviewees. The index was calculated as follows:

The same levels of participation presented above39 were used to build Chart 5.53. It shows a

significant difference40 between the two groups (EFA and CS), partly derived from the fact that

about thirty-six percent of CS graduates have never organized a prayer (as seen in chart 5.52) and

the other part due to the duration of the organization. While about seventy-three percent of CS

graduates scored “very low” or “low”, only forty-eight percent of EFA graduates had these scores.

If the median is analyzed, the difference is also noticed since it is about 0.19 for the first group

(CS) and about 0.56 for the second (EFA). Finally, chart 5.54 shows that none of the CS interviewees

reported the school as the main encourager for organizing prayers, while EFA was responsible for

it in the life of about twenty-six percent of the interviewees who attended this school.

It is worth mentioning that priest Lucchetta had a very strong personal influence in the

acquisition of social participation capabilities in general, not only religious. He actively interacted

with the students either at school or in their communities, demanding their participation in

formal and informal groups as well as more specific religious activities. Interviewees from both

EFA and CS have mentioned his name when the theme was social participation because his strong

work was not only at school, but in the whole municipality and even other municipalities in the

region. Arcanjo, one of the most socially participative EFA graduates has even gone to the

seminary influenced by the relationship with Lucchetta. His death in 1998 may have affected

EFA’s performance regarding social participation capabilities acquisition, but other works would

have to further investigate this since recent periods are out of the scope of this research. The

selected passages below illustrate the priest’s role.

“I think that firstly, I learned [about social participation] with my father [who was a community

leader], you know? And secondly, … because at the agricultural school, we lived with priest Aldo a

lot. (Maria, EFA)

DO  

POIndex = 
YGrad  

Where POIndex = Prayer Organization Index; DO = Duration of the prayer organization 
(fraction of 0.5 year), since finished school; YGrad = Number of years since the individual 
finished school until 9 November 2006. 

 

38 The results for chart 5.52 are statistically significant. Pearson’s Chi-square = 4.692, df = 1 (p < .05).

39 The levels range with the following values of the participation in prayer organization index: 0 – 0.25 = very low
participation; 0.26 – 0.5 = low participation; 0.51 – 1.00 = medium participation; 1.01 – 1.50 = high participation; 1.51
and above = very high participation.
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40 The results for chart 5.53 are statistically significant. Pearson’s Chi-square = 9.643, df = 4 (p < .05).
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“This passion for the community, I learned with priest Aldo. … Without priest Aldo … there is some

difficulty because when he was present the things were more fluent. Today, I see that there is a kind

of decadence [regarding training community leaders]. He was present and demanded. He would

ask you [to do something] and demanded; he wanted results. … Nowadays, I see his absence to

demand what has been asked. The [agricultural] school has its role, but … some repairs are needed

to go back the way it was before.” (Arcanjo)

This section dealt primarily with social participation capabilities acquisition. It argued

that the family has a strong influence regarding religious aspects and, consequently, there were

not many differences between EFA and CS graduates as far as membership of informal groups

(mostly related to Catholic Church) and prayers attendance were concerned. On the other hand,

EFA has a strong contribution to the acquisition of capabilities more related to community

leadership, reflected in its students’ stronger participation in coordination of informal groups,

boards of formal groups and prayers organization. The agricultural school’s former students also

include membership of formal groups (community associations, rural workers’ union, etc.) in

their livelihoods strategies more than CS graduates do.

5.4 POLITICAL PARTICIPATION

Politics in Riacho de Santana has had “colonelism” characteristics for many decades, as seen in

chapter 4. EFA’s emergence in the end of the 1970s tackled this situation and consequently it has

political roots. It has aimed for social justice and has promoted democracy, but the school has

never been completely neutral, unavoidably standing to one political side. The agricultural

school has contributed to its graduates’ capabilities acquisition regarding political participation;

however not deeply enough to launch its students as councilmen, for example. Moreover, the

school has not been the only factor for this contribution, many others participated. Former EFA

students do have the consciousness that their vote is deserved by someone who has shown

serious work, but they also lack demanding capabilities after their representatives are in power.

The research variables about political participation included (i) democratic consciousness; and

(ii) participation in the municipality’s governance. The latter can be sub-divided into demands

from councilmen41/mayor and being elected as a councilmen or mayor.

The semi-structured interviews revealed that people from both groups (EFA and CS) have

acquired a much better idea of democracy than their parents had in the past. At least according

to their statements, people no longer “sell” their votes, but try to make an analysis of the

candidates’ history and what positive things they can bring for the community before they are

chosen. However, direct observation and even interview discussions about other themes (such as

41 Whenever the word “councilman” is used in this work, it does not refer exclusively to men, but also women;
although councilwomen in Riacho de Santana are quite rare.
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42 It does not mean that the author agrees that television in Brazil is not manipulated and aims for true democracy.

dependency on politicians for employment, see section 5.2 “Work”) contradict that. Thus, it can

be concluded that they know how things should work but still have not achieved the “ideal”

situation. Below, some supportive statements are presented.

“... in the past, politics here was ‘vote purchase’, you know? People did not use to vote due to the

knowledge or capacity of the politician. There wasn’t that basic study to discuss and find out

whether that politician really deserved to be voted. Nowadays, when we vote, we know who that

candidate is; whether he deserves the vote or not; whether he is capable or not.” (Onofre, EFA)

“I am not only limited to vote. I ... question, debate, make criticism. I applaud when [the politician]

is right, with no distinction between the people; whether it is situation or left. For me, I think it is

necessary to bring benefits for the community, for the municipality.” (Alberto, CS)

“I am a voter that votes due to the person’s work. I am not someone who sells my vote.” (Sergio, CS)

“... you [must] know how to choose the right people; people who have right proposals. Because

there are many proposals, but we have to … evaluate certain proposals, certain candidates that are

flourishing day-by-day.” (Arcanjo, EFA)

Both schools, EFA and CS have helped people develop this consciousness, as the statements

below will show. There is a slight difference between them, though. While EFA has this theme as

a guideline and part of the curriculum, the CS seems to incorporate it only in the hidden

curriculum, depending on the teachers’ will and political interest. Access to mass communication

in the last decade, especially television, has also contributed to the change towards a more

democratic society in Riacho de Santana42 . Some interviewees have also mentioned that this

change in perception is part of the whole society and people influence each other through their

casual interaction.

“Always, [at EFA,] during the classes of Geography [and] History, there was a focus on this political

issue. ... Close to the elections, ... [the monitors] would always invite someone to come and give

a ‘cerão’, a municipal councilman to give a ‘cerão’. They also sent PE [(Study Plan)] research with

the theme politics [for the students] to conduct a research in the community.” (Marieta, EFA)

“[EFA promotes] speeches, invites specialists to give speeches for the students... they do all that.”

(Marcelio, EFA)

“The [agricultural] school explained. It gave speeches about politics, how politics should be. How

we should vote. … By knowing the candidate, from his speech, that you heard that candidate’s life,

from that you had the right [(the means)] to vote. [You had to] analyze whether or not he deserved

the vote.” (Onofre, EFA)
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“My father used to tell me not to sell my vote and the school [(conventional)] cleared up more

about the vote subject. You should choose the person that you thought that was more serious and

capable to have that position.” (Sergio, CS)

“[The school (conventional)] did not talk about politics. There was only one teacher that was very

good … Ms. Rosália. ... She talked a lot about peoples, the blacks, the whites, people’s rights and

responsibilities, so she talked about the society in general and included politics. (Paula, CS)

EFA has contributed to democratic consciousness regarding the vote, but it seems not to

have achieved the target of considerably increasing its graduates’ participation in governance –

for example, (i) to demand actions from elected councilmen/mayor; and (ii) to represent their

communities in the Common Council. In the semi-structured interviews, no pattern of EFA

graduates having more initiatives related to demands towards councilmen or the mayor were

found. The two main channels for addressing community demands are weekly meetings held in

the Common Council on Fridays in the town and meetings with politicians who sometimes go to

their communities either invited by someone or by their own will. Nearly all sixty-four survey

participants knew about these two ways of interaction with representatives. Question 12.1

asked: “Did you know that there is an open meeting in the Common Council on Fridays?” and

only one interviewee answered “no”. Regarding the other meetings, the interaction with

respondents during application of the questionnaires and semi-structured interviews showed

that they also knew about this possibility. Interviewees from both groups do speak with politicians,

but they do it passively, whenever they casually run into their councilmen/mayor. The survey

had specific questions about interviewees’ participation in these two channels (questions 12.2

to 12.4). The results are illustrated in charts 5.55 and 5.56 (Friday meetings) and chart 5.57

(meetings with mayor and councilmen).

Chart 5.55 shows that most of the people from both groups have thought about attending Friday

meetings (about eighty-four percent of EFA graduates and about seventy-four percent of CSs)
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and the difference between the groups is small, thus not statistically significant43 . With regards

to actual attendance to Friday meetings in the last two terms (chart 5.56), the difference is

greater between the two groups (about fifty-five percent of EFA interviewees have attended

while only about thirty-eight percent of CSs have attended), but it is still not statistically

significant44 . The qualitative methods of the research have also identified that most of the

people who have attended these meetings have done that just once or twice; no interviewees

reported that s/he often attends Friday meetings because s/he recognizes the importance in

taking part in the municipality’s governance.

Regarding attendance to meetings with the

mayor and councilmen other than in the weekly

session, no relevant difference in participation

between the two groups (EFA and CS) is noticed

either. While about seventy-three percent of CS

interviewees have attended at least one meeting,

about eighty-one percent of EFAs have – a non-

significant difference45 . The very high

percentages of this participation hide an

important fact identified by the qualitative

interviews. Most of these meetings are not

organized by the citizens or the community

themselves, but they happen simply because the

politicians “show up” in the community usually

while campaigning for their next election. Analyzing the quantitative results above and adding

the qualitative findings, it can be concluded that EFA has not contributed to capabilities acquisition

regarding political participation in community demands. Obviously, there are other factors related

to the political system of Riacho de Santana which influence people’s political participation but

this kind of investigation was not in the scope of this research and others would have to look in

to it. However, if they exist, they exist to everyone, EFA or non-EFA attendees. The agricultural

school’s goals include a demanding citizen, thus here is one more issue to be worked out by the

agricultural school.

43 Pearson’s Chi-square = 0.997, df = 1 (p > .05).

44 Pearson’s Chi-square = 1.905, df = 1 (p > .05).

45 Pearson’s Chi-square = 0.558, df = 1 (p > .05).
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Membership of political parties is also related to governance (both sub-variables: demands,

above; and representation, below) and has been included in the survey (questions 12.5, 12.6

and 12.9). The comparison between EFA and CS graduates shows that EFA has not relevantly

contributed to more participation in political parties, as similarly witnessed above. Charts 5.58,

5.59 and 5.60 present the results.

The percentages are similar and not statistically significant46  for both groups regarding

consideration about membership of political parties (chart 5.58) and actual membership (chart

5.59). While about fifty-eight percent of CS graduates have thought about becoming members of

political parties, the percentage was fifty-two percent for EFAs; and while about fifteen percent

of former CS students have actually been members of political parties, twenty-three percent of

EFAs have. Moreover, the school does not seem to be an important factor in their decision of

considering to become a member of political parties, since only two EFA interviewees have

chosen “school” as the answer for question 12.6 “What has encouraged you the most to consider

becoming a member of a political party?” Most of the answers to this question pointed to the

“community” as the main encourager.

The second sub-variable regarding municipal governance is related to an individual becoming

a councilman or mayor himself. While the livelihoods trajectories show that some former EFA

students have had opportunities to run for elections as a municipal councilman candidate (due

to their community leadership as discussed in the previous section), they are afraid of going into

politics due to the corrupt political system in Riacho de Santana. This was the case of Lino and

Arcanjo:

46 Chart 5.58: Pearson’s Chi-square = 0.229, df = 1 (p > .05); chart 5.59, Pearson’s Chi-square = 0.579, df = 1 (p > .05).
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“Many people say that I should run for elections because I have always worked for the community,

I always think about the community wellbeing, I work for everyone here, without discriminating

anyone, everyone is my friend. … But, why did I decide not to run? Firstly, we who have no money,

it is hard to be elected; thirdly, the community calls you but at the right time the same community

betrays you … I am staying away from the politics, so I am not risked to become a ‘mark’ [of

opposite politicians]. Then, … [I avoid that] someone says: he ran and lost, now I will ‘mark’ him.

So, I prefer to be neutral because I don’t receive [favors], but I’m not ‘marked’ either.” (Lino, EFA)

“I was invited to run for a position as municipal councilman and did not accept because ... [when]

the person is ‘correct’, … when he goes into politics, he becomes corrupt. That’s why I was afraid

of going into politics and be corrupted by certain people who don’t have commitment with anyone.”

(Arcanjo, EFA)

Considering the survey, the results confirm that EFA graduates have no advantages regarding

political representation when compared to CSs. Firstly, because no relevant difference is noticed

regarding political party membership as argued above; secondly, because less EFA graduates

have thought about running for elections than CSs, as chart 5.60 shows. Moreover, only two

interviewees have already run for elections, one from EFA and another from CS.

As illustrated by chart 5.60, while about twenty-

seven percent of the CS interviewees have

thought about running for positions in the

government, this percentage is about nineteen

percent for EFAs – not a statistically significant

difference47 . Another point emphasizing EFA’s low

contribution regarding this issue is illustrated by

chart 5.61 below. The “community” was the main

factor of encouragement for the interviewees

who have thought about running for elections

(question 12.8) and no respondents said it was

the “school”.

47 Pearson’s Chi-square = 0.558, df = 1 (p > .05).
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Once again, the character of the priest ought

to be remembered due to his influence concerning

the issue of political participation similarly to social

participation. Maria remembers that:

“Priest Aldo always talked [about political participation].

Every Thursday we had a class with him. He always told

us to [consciously] choose who to vote for and also

engage [into politics]. He wanted us to demand, he

wanted us to demand our political rights. … So, he

encouraged us.” (Maria, CS)

Other statements from former EFA students and

staff emphasize the importance of the priest in

this kind of discussion at the school. Because of his position in the Catholic Church, priest Aldo’s

role not only encouraged the agricultural school, but his influence regarding democratic

consciousness reached nearly the whole municipality of Riacho de Santana through his frequent

visits and interaction with the communities. (See discussion in section 4.1) Political change was

on the top of his agenda and included all the people in the municipality (EFA or non-EFA).

Therefore, his work throughout the municipality may be one of the reasons for the research not

finding relevant differences regarding political participation.

Another possible reason for the lack of differing results revealed between the two groups

is that political participation is naturally less frequent in most societies of the world, including

Brazilian, Bahian and “Riachian”. In other words, it is much more common for an ordinary

citizen to participate in formal and informal groups than to be member of a political party or

government council. So, since this research has a qualitative nature (relatively small sample)

and the sample has been selected not exclusively to study political participation, the differences

have not been noticed. Therefore, different criteria for the selection of the sample and other

research methods may be needed to deeply investigate this issue. However, it does not at all

invalidate the conclusions presented here.

This section argued that although EFA has included political participation issues in its

curriculum, its graduates’ political participation capabilities acquisition were limited to democratic

consciousness. The agricultural school has not contributed to the acquisition of capabilities

related to participation in local governance. Analyzing quantitative and qualitative data from

EFA and CS graduates, not too much difference is found between the two groups for the variables

related to demand from people’s representatives, membership to political parties and

representation.
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5.5 FAMILY ENVIRONMENT

EFA has contributed to its graduates’ acquisition of capabilities related to family environment,

but other factors also have had a great influence. The increase of access to mass communication

and schooling in the last two decades in Riacho de Santana are factors that have promoted

changes in the family environment for society as a whole, regardless of whether they attended

EFA or not. Therefore, two of the three variables considered by the research in this theme, (i)

family planning and (ii) family relationship have not been greatly influenced by EFA. On the

other hand, the variable (iii) domestic tasks has had a lot of contributions from EFA due to the

fact that students board at school and are responsible for its maintenance, performing all kinds

of activities. As a consequence of having more domestic tasks capabilities, EFA male graduates

are better prepared to live independently and when they get married, they share the activities

in the household with their wives, increasing the gender balance.

Family is the main social nucleus in Riacho de Santana’s society. In general, someone

raised in a community in this municipality tends to find a partner in the same or a neighboring

community, to get married between seventeen and twenty-six years old, to build a house in the

parents’ or in-laws’ property, and finally start a new family when the children come. This process

has not changed a lot between the interviewees’ generation and their grandparents’. However,

the way they plan their lives when they are married has, especially regarding their children.

Independently from what kind of school they attended, parents now care much more about

providing better chances for their children, including education, and consequently have fewer

children. The statements below from both CS and EFA graduates show the respondents’ concerns

regarding family planning.

“Since the wedding, we thought about [having] three children. … We had the three … and stopped

there. My wife avoids them. She takes [contraceptive] pills. … Our [financial] means are not very

good, you know? … Some [people] … have many children… We see [them] to live without their

parents being able to provide enough [for them to live]. So, it is better to have few [children], but

[the parents] be able to contribute at least with what is needed by the child.” (Onofre, EFA)

“The first son came after one year [of marriage]. The second came … five years later. ... It was

more or less planned. The first was not planned, the second was. … The third won’t come. … It’s not

worth having many children and not to have the income to support them.” (Alberto, CS)

“[I have one daughter.] For now, [I don’t want more children]. I worry a lot about the family

question. … I worry about the education issue. You have to be prepared to assume the family. …

Whatever I did not have [due to my parents’ situation], I want to give to my family. It is not that to

have children is bad, children are very good, but you must be able to maintain these children, to

give them a good education and raise them. (Arcanjo, EFA)

“When the second came, we tried to plan in order to be under control.” (Tião, CS)
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“[We have one daughter.] ... At the moment, we don’t think about growing the family. … The cost

of living of a human being is quite heavy. You know, for someone who earns a minimum wage [(R$

350 or EUR 125)] … to divide one wage by four [is hard].” (Sergio, CS)

The interviewees also explain how different the situation was in their parents’ and grandparents’

generations.

“I think my parents and [my wife’s] parents … did not use to plan children. If it happened, it

happened. … Even the expenses, for example, we do a budget. And my father, his budget is less

than ours, [he does] less planning than we do.” (Marcelio, EFA)

“At that time people didn’t care about the consequences. There was no concern whether [a child]

would be born, would be raised, would be educated, whether he needed to have clothes, whether

he needed shoes, whether he needed to go to a party … whether he needed to have an appropriate

house for living. … The society, nowadays … is more concerned. Another point … is that the couples

[today] usually work, you know? So, a child will hinder a little this world of work. Especially, in this

capitalist world we live in nowadays.” (Alberto, CS)

“In my parents’ time, the question of planning didn’t exist, people didn’t plan. It [just] happened.

I think that even the question of contraceptive, at that time, they didn’t use. ... Nowadays, we are

better informed and we can do this planning.” (Marieta, EFA)

“The birth rate average at [my father’s] time was seven, eight, nine. … It was easier to support

that family with seven or eight children at that time … because the studies … were not as prioritized

as it is today. Our childhood was different. We stayed there, working in the field.” (Tião, CS)

“At that time, there was no yoghurt, sandwich, cookies… people raised [their children giving]

‘beiju’ [(cassava biscuit)], beans, just like that. At that time, it was easier to raise ten than it is to

raise three today.” (Sergio, CS)

As clearly seen above, this family planning pattern which includes having fewer children

is not at all something exclusive for former EFA students’ families. As the interviewees have

stated themselves, it is a consequence of the higher access to general information, mainly

brought by access to schooling and means of mass communication, particularly television; higher

integration in the Capitalist system; and even children’s rights that was mentioned by Jair as an

influential factor.

Regarding EFA interviewees’ family relationship, it does not seem to be much different

from CSs’, although the formers have reported that EFA has helped them to acquire interpersonal

abilities that further help in the family. Therefore, it can be concluded that EFA has contributed

to family relationship capabilities, but there are other important factors that have contributed

as well. In general, nowadays, there is much more dialogue between husband and wife as well as

interaction of both mother and father with their children than it used to be in the past. These
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facts are consequences of the level of education and access to information as discussed above

and explained by the interviewees with their statements below.

“My father got married twice, you know? So, when it was us, the first woman, it was different. We

didn’t have as much intimacy as my younger brothers have with my father, … jumping on his lap,

hugging… like my daughter does with her father. At that time, it didn’t exist. My father used to

arrive [home], sit on the corner [and] if someone called his attention, he was there, quiet.” (Maria,

EFA; her husband did not attend EFA)

“There was a difference from my grandmother and even my mother [and I]. … There was no way for

them to give their opinion about some things [because they were the wives, women]. In my family,

today, everything we [plan to] do, first, we talk about it. … The relationship between husband and

wife … has changed.” (Paula, CS; her husband did not attend EFA)

“I think that at my grandparents’ time, ... the men decided. … Nowadays, the dialogue exists due

to the knowledge, the globalization. An important means of communication is also the television.

… It teaches a lot of crap … but it helps people to understand life.” (Sergio, CS; his wife did not

attend EFA)

“We are very open, we talk about everything. At home, doing something without communicating

does not exist. No way. Even things about the association [(only her husband is a member)], we sit

and talk about it.” (Judite, CS; her husband is an EFA graduate)

As seen above, both EFA and CS families have experienced changes from the past due to various

reasons. Maria and Marieta defend EFA’s contribution to family relationship capabilities acquisition:

“The way I lived [at EFA (boarding at school and doing several group activities)] taught me how to

live with people. So, it was very helpful for my living with [my husband] as well. When you live with

other people for three years [(time she spent at ABEPARS)], when you will live with another person

it is too easy. But, when you have never lived with someone else and will live with another person,

it is a little difficult. You didn’t learn how to share yet, you didn’t learn how to forgive, and so on.

And when we are at the agricultural school, it is different. (Maria, EFA)

“I think ... there is a lot of dialogue [in my family]. We plan together all activities that will be done.

… I also think that this issue of the dialogue, everybody says that the adolescent from the agricultural

school… that the couple relationship is different [when they attend EFA].” (Marieta, EFA)
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Chart 5.62 - How often do people in your
family follow your ideas and advice?
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The only issue included in the survey related

to family environment was people’s opinion on their

influence in their own family (question 11.1). If

only women are considered and the influence they

believe they have in their family by type of school

is analyzed, it will be noticed that through women’s

attendance, EFA does not promote changes from

the past generations, as illustrated by chart 5.62.

Before analyzing the chart, it is worth remembering

that the school level of the female sample was

very different between the two groups (CS and

EFA). While only one CS graduate did not complete

high school (out of sixteen CS female graduates),

this amount was eight (out of twelve EFA female graduates) for the EFA group. The chart shows

that while about eighty-eight percent of CS female interviewees believe that people in their

families follow their ideas and advice “many times” and “always”, this was true for only fifty-

five percent of EFAs, a relevant difference, although not significant48 . Thus, two hypotheses

that could be further investigated by other researchers are that (i) the level of education of the

women makes them have more “voice” in the family and (ii) the fact that the husband attended

EFA makes him more open for women’s participation. For now, an argument that can be supported

is that the fact that EFA has not received the same amount of female students that attended up

to eighth grade, has not contributed for EFA women to participate more in the family decisions.

With regards to the acquisition of capabilities to perform domestic tasks, EFA relevantly

contributes, especially for men. During all the sessions in which the students stay at the agricultural

school, they are responsible for doing several tasks, including domestic ones such as washing

dishes, cleaning bathrooms, sweeping, cooking, washing clothes, etc. This fact makes many of

the male students change their behavior at home, before graduating. Former EFA students describe

how these capabilities are acquired at school.

“At EFA, [the roles] were inverted. Female job was done by men and male job was done by women.

[The monitors] did like this so everybody learned everything. … They said: ‘this week you will work

in the kitchen’. I didn’t like to make coffee for all those people, … but I had to.” (Zé Russo, EFA)

“[An EFA student] learns how to wash the clothes, clean the house, give food to pigs [(typically

female jobs in Riacho de Santana)], everything.” (Sergio, CS)

If students incorporate this into their livelihood strategies in the future, it has three main

positive impacts in the family environment. The first one is related to gender and relationship

48 Pearson’s Chi-square = 3.763, df = 2 (p > .05).
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with his wife. The semi-structured interviews and observations revealed that when EFA male

graduates get married, they tend to help their wives more than CS graduates do. The statements

below point out this pattern.

“Even this question of helping at home. There is no division of women clean the house. Adalto, [my

husband who also attended EFA,] cleans the house, washes the dishes… if I can’t cook, he cooks. …

The neighbors say that he does everything, washes the dishes, washes the clothes and … their

husbands don’t do it.” (Marieta, EFA)

“Here in our house [(husband, wife, two sons and one daughter)] ... if it is water, everyone can go

get water; if it is wood, everyone gets; if it is to sweep the floor, I don’t think there is an exception,

I [can] do it. The boys [can also] sweep the floor. It is a female job, so only women will do… No, it

doesn’t exist here. ... If the two women [of the house (wife and daughter) left the house and went

to the town or to school, when they arrive, the lunch is ready, I cook the lunch.” (Lino, EFA; all

children currently attend EFA)

“[My wife and I] arrive from the field, sometimes, at 11:00h. Then, … she will cook and I will clean

the bathroom.” (Zé Russo, EFA)

The second important point is that acquiring the capability of performing domestic tasks better

prepares them when they have to live by themselves, as explained by the following statements.

“The agricultural school ... teaches you ... not to be dependent, to be an independent person.”

(Judite, CS)

“The person is prepared for the world, to live by her/himself anywhere, even in the middle of a

jungle or in the middle of a big city. EFA provides you that.” (Sergio, CS)

Thirdly, it may also contribute to break prejudices in the society influencing other families, as

described by Zé Russo and Maria.

“[Some men] have a problem in their mind that [they think] that if they go to the kitchen, they are

becoming women. … [or] to sweep the yard. My wife has back problems, [so] what’s the matter if

I get the broom … and sweep the yard for her? And there are some men that don’t do it because

they say they are ashamed of being sweeping and the neighbor pass by [and see them]. There is

even my brother-in-law here [in the community] that took a long time to [start] helping my sister.

Today, he helps. He says: ‘I learned with Zé Russo’.” (Zé Russo, EFA)

“In the agricultural school, it doesn’t matter the man or the woman, they have to take care of the

school. My brother [who attended EFA], for example, he was used to wash the clothes; he was used

to clean the house. So, today, he can already help his wife. … He learned it at EFA. He didn’t learn

at home. My mother used to say: ‘your sister will do it. You won’t do it. Men shouldn’t do it.’ But at
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the agricultural school, we used to do it, that’s why he does it at home and thinks that it is the

most normal thing. (Maria, EFA)

The impact caused by EFA is not very strong for women regarding domestic tasks capabilities

acquisition because girls usually learn how to perform most of the tasks in the family during

childhood.

This section dealt with issues related to family environment and argued that EFA has

contributed to the acquisition of capabilities that ultimately improve people’s life within their

families, but other factors have been as important or even more influential than the school. The

most important ones are schooling and access to mass communication. With regards to family

planning, both groups (EFA and CS) have presented similar characteristics between them and

many differences from the past generations. They plan their lives much more and have fewer

children. Considering family relationship, interaction with children and dialogue between husband

and wife became more common – EFA gives a slight contribution on this. Finally, concerning

domestic tasks, EFA relevantly contributes to men’s capabilities acquisition which eventually has

impacts in gender relations and men’s independence.
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CHAPTER 6

CONCLUSIONS AND RECOMMENDATIONS

Many valuable capabilities held by Zé Russo today were absent in the illiterate thirteen-year-old

child’s life who worked in Paraná to support his family. They would still be absent if it had not

been for the period of six years he attended EFA. The first reason is that with the functional non-

existence of public rural schools until 1980s in Brazil, he would not have had schooling, and

learning with the family and community would not have been enough for the acquisition of many

important capabilities; the second is that even if he had attended a conventional school, as

some of his younger neighbors did, he would not have acquired crucial possibilities “to do” and

“to be” that widened his livelihood opportunities and eventually had a positive impact on his

livelihood strategies.

This concluding chapter answers the research question and sub-questions based on the

discussions of chapter 5, combining the theoretical approaches presented in chapter 2, namely

capability approach, livelihoods approach, alternate pedagogy and Paulo Freire. It also has a

purposive objective not only for the improvement of EFA but for rural education in general and

even broader modalities of public policy formulation.

In a context where subsistence agriculture and governmental employment are the basis of

the economy, the latter heavily depending heavily on personal connections, knowledge of agriculture

and techniques for better productivity are valuable capabilities (or human capital if speaking LA

language). They help reduce the vulnerabilities to which farmers are subject, for example, drought.

EFA has considerably contributed on this issue. Former EFA students are better farmers and ETFAB

graduates’ livelihood strategies often include working as an employee on a big farm or being an

EFA monitor because their livelihood opportunities have been widened. Consequently, EFA graduates

work strategies are more related to agriculture, meaning less migration to Brazilian metropolises,

although they exist. Nevertheless, if the enjoyment of these capabilities had been associated to

entrepreneurial ones, the range of opportunities could have been even broader and the strategy of

being the owner of a business either in or outside the property could be considered. In a capitalist

system and facing a reality where unemployment rates are high, entrepreneurship may be a good

option for people who want a “job” rather than being a familiar subsistence farmer as Riacho de

Santana’s people wish. It is known that Riacho de Santana’s economic characteristics do not foster

new businesses, but there is space for successful entrepreneurs. Moreover, if the economic scenario

changes in the future, EFA students are not ready to implement businesses. Thus, this is an important

theme that the research highlights for the attention of Riacho de Santana’s EFAs and the movement

as a whole.

Entrepreneurship must be seriously considered in students’ training and the agricultural
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school can support entrepreneurial initiatives after students’ graduation as well. Although this

work has not deeply studied the steps further, three suggestions rather than prescriptions are

left. The first is that the agricultural school includes more participatory instruments in its rules

and processes, what was not seen in the fieldwork. Discipline is important; however, it is different

from a rigid and static system in which students do not have voice to suggest changes – crucial

for innovation and entrepreneurship. When the school’s rules and processes become part of

students’ decisions, a feeling of ownership arises as well as self-esteem. There is much more

room for individuals to start believing in their dreams, identify opportunities, use technical

capabilities and become an entrepreneur. Moreover, Paulo Freire’s method was not only to be

used in the classroom. A school that functions with untouchable “truths” is also a “banking”

rather than a “liberating” school. The second point is that the curriculum includes activities

specifically related to entrepreneurship. A good example is the project developed by the students

in the fourth year of ETFAB. However, only planning a project is not enough. The activities

should go further up to the implementation and happen throughout the whole experience at

EFA. Therefore, simpler activities such as organizing a thematic party at school, coming up with

innovative culinary recipes using the common regional crops or even selling a certain kind of

product to colleagues could be good exercises. The complexity of the project would increase

according to the grade. Many NGOs work in the field of entrepreneurship. Thus, partnerships in

this area can be a good solution in case EFA does not have in house capacity to implement an

entrepreneurial program within the curriculum. The third suggestion is to set up a system in

which the implementation of students’ final projects are supported and followed up for a certain

period of time (e.g. one or two years). This might be out of the school’s scope with the usual

number and background of monitors; nevertheless, the regional association (AECOFABA in case

of Riacho de Santana) or a partner NGO could assume this responsibility, always working together

with EFA. This system should follow the model of “business incubators”. In other words, it would

be an organization that supported people’s projects already in the implementation phase of

different issues such as expansion, administration, market research, technical assistance, etc.

In this center, entrepreneurs would be able to exchange information with more experienced

staff as well as among themselves.

Due to the collectiveness culture of countryside societies and based on social capital theories,

the issue of social participation is quite important as far as people’s wellbeing is concerned. EFA’s

contribution to its graduates’ capabilities acquisition in this topic is notable. This eventually fosters

development in two levels: individual and communitarian/societal. The capability approach, which

is focused on the individual, would support that an individual’s wellbeing is higher than another

due to the fact that s/he is able to have more social participation through regular and board

memberships of groups – the case of EFA graduates. Complementing the idea and based on the

livelihoods approach, it can be argued that this fact widens individuals’ livelihood opportunities

regarding many aspects such as attaining collective loans, and purchasing collective agricultural

equipment among others. Finally, as argued in section 5.3, the livelihood strategies adopted by
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former EFA students usually include high levels of social participation. On the societal side, the

fact that EFA graduates become community leaders and actively participate or even set up

communitarian organizations increases the locality’s social capital49 . Thus, not only EFA graduates

profit from it, but people from the communities in general since high levels of social capital is

positive for local development in many aspects, as many authors have argued. (See for example

Kay (2005) and Pike et al. (2006)). Policy makers concerned with social capital strengthening can

profit from EFA’s experience to draw and implement their actions.

After the end of the Cold War and fall of the Berlin wall, Democracy has been predominant

in the world, placing political participation in an important position among the most valuable

capabilities for an individual. This is no different in the context of Riacho de Santana where the

importance of political participation can be analyzed through two different lenses. Firstly, taking

into account the relevance of political connections in order to improve one’s or one’s family’s

wellbeing through “favors” (usually undesired in democracy, but real in Riacho de Santana); and

secondly, considering that benefits for the most excluded groups can be achieved through

participation in local governance by representatives of different communities (almost consensually

desired). Although EFA is born politically engaged, it has not relevantly contributed to the acquisition

of political participation capabilities of its graduates. Therefore, their opportunities with regards

to this issue have not been widened and they have not included political activism among their

main livelihood strategies50 . The changes in political participation and understanding of democracy

seen in Riacho de Santana, which are likely similar in other Brazilian contexts, have agents that

are external to EFA. One is the access to general information, mainly brought by the increase of

mass communication (i.e. television); and the other, in case of this municipality, is the work of the

Catholic Church, more specifically of Priest Aldo Lucchetta. While current generations tend to

recognize the value of their vote and importance of analyzing the candidates’ work rather than

the personal “favors” they can bring, their parents lived in the “colonelism” era. This change is

not enough for an acceptable degree of local governance in which most groups of the population

are represented (changes in “policies, institutions and processes in the Livelihoods Approach).

Although this is a delicate issue because EFA and AECOFABA as institutions stand on the side of one

political group in the municipality, the agricultural school should work on the political participation

capabilities acquisition of its students more intensively. Activities regarding this issue could be

visits to the council, discussions about current projects and encouragement of participation in

communitarian councils among others.

49 Farr (2004: 9) conceptualizes social capital “as the network of associations, activities, or relations that bind people
together as a community via certain norms and psychological capacities, notably trust, which are essential for civil
society and productive of future collective action or goods, in the manner of other forms of capital”.

50 It is worth reminding that political participation can have a broader connotation that would include, for example,
the role of communitarian associations as political entities. However, political participation is used here in the sense
of direct relationship of individuals with the State, mainly in municipal instance.
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Family is one of the most important social groups of one’s life because her/his capabilities,

opportunities and strategies heavily depend on the composition and dynamics of the family.

EFA’s concern about this issue is stated in its name and the agricultural school does a good job

regarding this issue. Alternate Pedagogy and the fact that male and female students perform all

kinds of tasks when at school positively contributes to the family environment in two aspects:

the first is that capabilities which would not be acquired in the family or CS context are acquired

through EFA by men (domestic work) and women (“male” jobs) which gives them a higher degree

of independence; the second, at a certain level a consequence of the first, is that a more even

gender balance within the family is achieved because there is a change in the graduates’ mindset

regarding men’s and women’s role in the family. Consequently, it widens women’s livelihood

opportunities (e.g. work outside the family) and their strategies. Thus, using LA terms, women’s

vulnerability possibly decreases and “cultural” institutions (machismo) can change. Professionals

who work with gender issues can learn from EFA.

Figure 6.1 portrays some of the main conclusions of the research based on the conceptual

scheme presented in chapter 2. It should not be read separately from other parts of this report, but

helps the reader to organize the

ideas and remind the rational

process that lead to the conclusions.
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ANNEXES

ANNEX 1

EFA’S SPECIFIC PEDAGOGICAL INSTRUMENTS AND MAIN CHARACTERISTICS 

PEDAGOGICAL 
INSTRUMENTS MAIN CHARACTERISTICS 

Study Plan 

It has the themes that will be researched at home (empirical), based in what was learned at school 
(scientific) during a certain period. At the end of the week, the monitor proposes the theme to be 
researched by the student at the family environment. The Study Plan is the main instrument of the 
integration home-school, crucial in the alternate pedagogy. 

Common Sharing 

When the students are back from home, they individually present their findings as well as a written 
assignment of the question researched. The next phase is the Common Sharing building up the 
knowledge about that theme. The dialogue is promoted. The monitor gives inputs presenting and 
strengthening the subject, but mainly stimulating the students’ discussions. The monitors meet 
among themselves to discuss about the common sharing and include more concepts and 
disciplines related to the theme.   

Reality Notebook 
and Didactical 

Notebook 

The Reality Notebook is actually a folder where the student keeps all the important reflections 
made throughout the learning process. The results of the researches and other important material 
he may want. It is the systematization of his own knowledge that can be consulted by him in any 
moment of his personal and professional life. 

The Didactical Notebook is produced by the EFA based on the Study Plan developed for that year.  
It is the didactical book where the scientific information is systematized to be worked with the 
students. 

Study Trip, 
External 

Intervention and 
Return Activity 

These three elements emphasize a third element, the community (rather than the family and the 
school). Study trips and lectures or speeches by parents, local agriculture producers, 
entrepreneurs, and external teachers serve to complement the subject presented at school, 
bringing the reality and professional life closer. The Return Activity concludes the Study Plan as a 
way to give feed back to the community, agricultural property, family or other organizations where 
the research of the themes was conducted. It can be a presentation about the findings to the local 
community, for example. 

Experiments, 
Family Visits and 

Internships 

The Experiments are more complex researches conducted with the necessity of technical 
supervision, such as prove that there is more profit when the cassava is planted within certain 
conditions. 

The Family Visits are made by the monitors to promote the dialogue and bring the parents closer to 
the education project. 

The Internships are done within the themes of the Study Plan and can be in local companies, 
agricultural properties, social organization, etc. They can last from 1 day to 1 week.  

Professional 
Project, Follow up 

Notebook and 
Tutorship 

The students make their life and career plan that is followed up during their education in the EFA. 
The objective is make the student think and develop the researches with a vision on the future 
professional life, either if he wants to stay in the countryside or go to the city. 

The Follow up Notebook is another instrument used to promote the dialogue between the family 
and the school. There, all the information about the Study Plan and the themes to be developed by 
the students with the family are registered. The everyday communication parents-school is also 
made through it. 

Each monitor has a group of students to be tutored. Through this instrument, the student can 
discuss specific issues related to learning process, professional aspirations and personal life. 

Evaluation 
Monitors, Parents and Students participate on the process which is continuous and through all the 
activities developed by the students at school, at home and in the community. The main 
dimensions are the practical daily attitudes, behavior, abilities and discipline contents. 

Source: Table constructed by the author based on information from UNEFAB website, 2005 
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QUESTIONNAIRE OF VALUABLE LOCAL CAPABILITIES – RIACHO DE SANTANA 

 
Considering the context where you live, indicate the importance of each “possibility” below: 

 
Low 

importance 

Medium 

importance 

High 

importance 
I don’t know 

 1 2 3  

1. WORK (Being able to)     

1.1. take own decisions (being your own employer)     

1.2. take loans for agricultural activities     

1.3. diversify the production to decrease risks     

1.4. use agricultural techniques (e.g. silage)     

1.5. to do agricultural projects     

1.6. to do accounting     

1.7. minimize environmental degradation     

1.8. work with non-agricultural activities     

Other important possibilities regarding this aspect:     

     

2. SOCIAL PARTICIPATION (Being able to)     

2.1. have good relationship with people in the 

community  
    

2.2. belong to associations     

2.3. participate/influence in collective decisions      

2.4. have board positions in associations     

Other important possibilities regarding this aspect:     

     

3. POLITICAL PARTICIPATION (Being able to)     

3.1. participate/influence government’s decisions     

3.2. run for government positions     

3.3. vote for government     

Other important possibilities regarding this aspect:     

     

4. RELIGION (Being able to)     

4.1. participate in prayers     

4.2. participate in prayers’ organization     

Other important possibilities regarding this aspect:     

     

5. FAMILY (Being able to)     

5.1. participate/influence in family’s decisions     

5.2. perform domestic tasks     

5.3. guarantee food for the family     

5.4. guarantee harmony for the family     

Other important possibilities regarding this aspect:     
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AAAANNEX NNEX NNEX NNEX 3333    

SURVEY QUESTIONNAIRE 

PART 1 – BACKGROUND INFORMATION 

 1. IDENTIFICATION 

1.1. Questionnaire code: __ __ __ __ 1.2. Interview date: ___ / ___ / ___ 1.3. Interview location: ____________________________ 

1.4. Start time: ___ : ___ h. 1.5. End time: ___ : ___ h. 1.6. Duration: _____ minutes 

1.7. Interviewer: _________________ 1.8. Interviewee’s name (optional): _________________________________________________ 

 

2. SOCIO-EDUCATIONAL CHARACTERISTICS 

2.1. Gender:  � M    � F  2.14. How old were you when started 5th grade?   _______ 

2.2. When were you born? ___ / ___ / ___ 2.15. How old were you when finished 8th grade?   _______ 

2.3. Where was the place you lived the longest, until you were 14 

years old? 

________________________________________________________ 

2.16. Did you go to high school? 

2.4. Where do you currently live? _____________________________        � No; (go to 2.21)               � Yes, 

2.5. (if urban area) Do you go to the rural area, at least, once a week?                                                                 � I graduated from it 

       � Yes                                      � No                                                            � but I did not finish (go to 2.21) 

2.6. Until 14, did you spend longer than 2 years living in an urban 

locality?        
2.17. Which type of high school did you attend? 

       � Yes (end the interview)       � No        � Conventional School         � Escola Família Agrícola      

2.7. What is your marital status?                 � Teacher’s training             � ETFAB 

       � Married        � Divorced         � Widow                   � General                             � Other: _________________ 

       � Single          � Other: __________________             � Technical: _________________ 

2.8. Who is the head-of-family? 2.18. How old were you when started high school?   _______ 

       � Myself                   � My husband/wife    2.19. How old were you when finished high school?   _______ 

       � My father              � My mother                 � Other: ____________ 2.20. Did you go to college? 

2.9. Besides you, how many people live in your house?   ______        � No                         � Yes, 

2.10. Out of these, how many have attended or attend EFA?   ______                                                � I am attending it 

2.11. What is your religion?                                                  � but I stopped 

       � Catholic     � Protestant      � Other: __________________                                                                          � I graduated from it 

2.12. With regards to race, what do you consider yourself?  
2.21. In the last 2 years, what have been your main occupations 

(more than one answer is possible)? (maximum 2, rank with +/-) 

 � White   � Light Mulatto   � Dark Mulatto   � Black   � Other: _______                                 � Farmer                  � Teacher (CS)              � Monitor (EFA)       

2.13. Which type of school did you attend from 5th to 8th grade?        � Housewife             � Maid                            � Driver 

       � Conventional School                    � Escola Família Agrícola             � Health agent          � Govmt. worker            � Bee keeper 

            � in the rural area                             � ABEPARS        � Agric. worker         � Coal producer        

            � in the urban area                           � Other: _______________        � Other: ____________________ 
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PART 2 – WORK 

 3. AGRICULTURAL ACTIVITIES (color code related to the kind of indicator: capability  opportunities  strategies) 

3.1. How much do you know and where did you learn about the following activities: (show card with options and say each activity) 

                                                                  how much do you know?                                                     where did you learn the most? 

       crop or livestock                       nothing    a little  quite a bit    a lot                                school       family      community    course           other 

       Beans                                              �           �           �            �                                       �             �               �                �        ___________ 

       Rice                                                 �           �           �            �                                       �             �               �                �        ___________ 

       Cassava                                          �           �           �            �                                       �             �               �                �        ___________ 

       Maize                                               �           �           �            �                                       �             �               �                �        ___________ 

       Horticulture                                      �           �           �            �                                       �             �               �                �        ___________ 

       Fruit                                                 �           �           �            �                                       �             �               �                �        ___________ 

       Ornamental plants                           �           �           �            �                                       �             �               �                �        ___________ 

       Cotton                                              �           �           �            �                                       �             �               �                �        ___________ 

       Medical plants                                  �           �           �            �                                       �             �               �                �        ___________ 

       “Palma” (for cattle)                           �           �           �            �                                       �             �               �                �        ___________ 

       Sorghum                                           �           �           �            �                                       �             �               �                �        ___________ 

       Grass                                                �           �           �            �                                       �             �               �                �        ___________ 

       Chicken                                            �           �           �            �                                       �             �               �                �        ___________ 

       Duck                                                 �           �           �            �                                       �             �               �                �        ___________ 

       Guinea fowl                                      �           �           �            �                                       �             �               �                �        ___________ 

       Pig                                                    �           �           �            �                                       �             �               �                �        ___________ 

       Cattle                                                �           �           �            �                                       �             �               �                �        ___________ 

       Goats                                               �           �           �            �                                       �             �               �                �        ___________ 

       Sheep                                              �           �           �            �                                       �             �               �                �        ___________ 

       Bees                                                 �           �           �            �                                       �             �               �                �        ___________ 

       Fish                                                  �           �           �            �                                       �             �               �                �        ___________ 

       Coal                                                  �           �           �            �                                       �             �               �                �        ___________ 

3.2. Which of the activities below did your family practice during your childhood; which do you practice now; and what are the reasons for 

change, continuity or have never practiced? (say activity, wait for answer and show card with appropriate reasons) 

       crop or livestock   childhood    now      reasons (use code)           crop or livestock   childhood    now      reasons (use code)    

       Beans                            �              �          ___________        Chicken                          �             �           ___________ 

       Rice                               �              �          ___________        Duck                               �             �           ___________ 

       Cassava                         �              �          ___________        Guinea fowl                    �             �           ___________ 

       Maize                             �              �           ___________        Pig                                  �             �           ___________ 

       Horticulture                    �              �           ___________        Cattle                              �             �           ___________ 

       Fruit                                �              �           ___________        Goats                              �             �           ___________ 

       Ornamental plants          �              �           ___________        Sheep                             �             �           ___________ 

       Cotton                             �             �           ___________        Bee                                 �             �           ___________ 

       Medical plants                 �             �           ___________        Fish                                 �             �           ___________ 

       “Palma”                           �             �           ___________        Coal                                �             �           ___________ 

       Sorghum                         �             �           ___________        _______________          �             �           ___________ 

       Grass                              �              �           ___________        _______________          �             �           ___________ 

 Codes of reasons for change: 1. Increase income   2. Diversify food for family   3. Guarantee food for animals   12. Other  

                             continuity: 4. Guarantee food for family   5. Guarantee income for family   6. Guarantee food for animals   13. Other  

   not have: 7. I don’t live in a rural area   8. Climatic problems   9. Too much investment required   10. No return  11. Role in the family   14. Other  

3.3. In the last 2 years, how much of your time was spent with agric activities, non-agric activities and domestic activities? (total = 100%) 

        Agricultural activities                                                 � 0%       � 20%       � 40%       � 60%       � 80%       � 100% 

        Non-agricultural activities                                          � 0%       � 20%       � 40%       � 60%       � 80%       � 100% 

        Domestic activities                                                      � 0%       � 20%       � 40%       � 60%       � 80%       � 100% 



 Annexes  

121 

4. TRADE AND SUBSISTENCE (color code related to the kind of indicator: capability  opportunities  strategies) 

4.1. Considering all your knowledge about sale of agricultural 

products, where did you learn the most? 

4.4. Where or to whom did you sell your produce? What percentage? 

(show card) 

       � School       � Family        � Community         � Course          � Own or neighboring communities  _____   % 

       � Other: ___________________________       � N/A                     � Market in the municipality _____  % 

4.2. Considering all the agricultural produce from the property in the 

last 3 years, how much was sold? 
         � Markets in neighboring municipalities  _____ %         

  � 0% (go to 4.5)      � less than 10%      � 20%            � 40%            � Intermediaries in the municipality  _____  %     

  � 60%         � 80%          � 100%          � N/A              � Intermediaries in other municipalities  _____  %  

4.3. Considering all labor required to produce it, how much was 

yours, other family members’ and other people’s? (total = 100%) 
         � Other: ____________________________  _____  %  

          my work                 family members’           other people’s          � Other: ____________________________  _____  % 

            � 0%                           � 0%                               � 0%        � N/A  
4.5. In the last 3 years, how much have the sales represented in the 

total income of the family? (show options) 

            � 20%                         � 20%                             � 20%            � 0%        � less than 10%     � 20%       � 40% 

            � 40%                         � 40%                             � 40%            � 60%      � 80%                     � 100%     � N/A      

            � 60%                         � 60%                             � 60%       
4.6. In the last 3 years, how much has been saved for the period 

between harvests? 

            � 80%                         � 80%                             � 80%             � 0%        � less than 10%     � 20%       � 40% 

            � 100%                       � 100%                           � 100%             � 60%      � 80%                     � 100%     � N/A      

4.7. Considering the main food items (rice, beans, cassava flower, 

eggs, meat, vegetables and fruit) consumed by your family, in the 

last 2 years, how much has been produced in your property? 

4.8. Considering all the labor to produce it, how much was yours, 

other family members’ and other people’s? (total = 100%) 

      � 0% (go to 5.1.)     � less than 10%     � 20%       � 40%          my work                 family members’           other people’s             

      � 60%                      � 80%                     � 100%     � N/A                  � 0%                           � 0%                               � 0%        � N/A   

             � 20%                         � 20%                             � 20%       

             � 40%                         � 40%                             � 40%       

             � 60%                         � 60%                             � 60%       

             � 80%                         � 80%                             � 80%       

             � 100%                       � 100%                           � 100%       

 

5. AGRICULTURAL TECHNIQUES (color code related to the kind of indicator: capability  opportunities  strategies) 

5.1. How much do you know and where did you learn about the following techniques: (show card with options and say each technique) 

                                                                  how much do you know?                                                where did you learn the most? 

       Technique                                   nothing   a little    m or les      a lot                                 school       family     community     course          other 

 “Enxertia” (grow plants stronger)            �           �           �            �                                       �             �               �                �        ___________ 

       Treated seeds (stronger)                  �           �           �            �                                       �             �               �                �        ___________ 

       Soil preparation                                �           �           �            �                                       �             �               �                �        ___________ 

       Erosion control                                  �           �           �            �                                       �             �               �                �        ___________ 

       Irrigation                                            �           �           �            �                                       �             �               �                �        ___________ 

       Organic fertilizer                                �           �           �            �                                       �             �               �                �        ___________ 

       Organic defensive                             �           �           �            �                                       �             �               �                �        ___________ 

       Chemical fertilizer                             �           �           �            �                                       �             �               �                �        ___________ 

       Chemical defensive                          �           �           �            �                                       �             �               �                �        ___________ 

       Silage                                                �           �           �            �                                       �             �               �                �        ___________ 

       Insemination                                      �           �           �            �                                       �             �               �                �        ___________ 

       Vaccination                                       �           �           �            �                                       �             �               �                �        ___________ 

       Castration                                          �           �           �            �                                       �             �               �                �        ___________ 
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5.2. (if s/he has agric. activ.) In the last 3 years, 

did you think about using these techniques? 

5.3. (if s/he has agric. activ.) In the last 3 years, did you use these techniques? Why? (show 

card) 
 

       Technique                                yes           no             technique                                yes        no      reasons (code)     

 “Enxertia” (grow plants stronger)      �           �            “Enxertia” (grow plants stronger)      �        �      ____________       

       Treated seeds (stronger)            �           �                  Treated seeds (stronger)            �        �      _____________    Codes no  

       Soil preparation                          �           �                  Soil preparation                          �         �     _____________      1. Little knowledge   

       Erosion control                           �           �                  Erosion control                           �         �      _____________     2. Needs high investment  

       Irrigation                                     �           �                  Irrigation                                     �         �      _____________     3. No return  

       Organic fertilizer                         �           �                  Organic fertilizer                         �         �      _____________ 4. Lack of interest  

       Organic defensive                      �           �                  Organic defensive                      �         �      _____________ 5. Family role  

       Chemical fertilizer                       �           �                  Chemical fertilizer                       �         �      _____________ 6. Other: ______________  

       Chemical defensive                    �           �                  Chemical defensive                    �         �      _____________   

       Silage                                          �           �                  Silage                                         �         �      _____________       

       Insemination                               �           �                  Insemination                               �         �      _____________   

       Vaccination                                 �           �                  Vaccination                                 �         �      _____________   

       Castration                                   �           �                  Castration                                   �         �     _____________   

 

6. PLANNING, CONTROL AND EXPANSION (color code related to the kind of indicator: capability  opportunities  strategies) 

6.1. Do you know how to plan a project? 6.2. Where did you learn the most? (show card) 

       � Yes (ask to explain)          � No (go to 6.3.)        � school     � family   � community         

        � course    � other: _________________________      

6.3. In the last 5 years, did you think about doing projects? If so, how 

many? 

6.4. In the last 5 years, have you implemented any projects? If so, 

how many? 

       � Yes;                                                     � No (go to 6.5.)        � Yes;                                                    � No; 

             � expansion of the activity  ____              � of expansion of the activity  ____      � lack of knowledge 

             � new activity  ____              � of new activity  ____                          � lack of resources 

             � other: ________________  ____              � other: _____________  ____             � other: ____________ 

6.5. How well would you know how to do the accounting of your 

activities? (show scale) 

6.6. What has contributed the most to your knowledge about 

accounting? (show card) 

       � nothing (go to 7.1)   � a little           � quite a bit         � a lot        � school                � family                     � community     

6.7. How often do you do the accounting for your activities?        � course               � Other: ______________________       � N/A               

    � Never     � Few times      � Many times      � Always       � N/A                 

 

7. CREDIT (color code related to the kind of indicator: capability  opportunities  strategies) 

7.1. Do you know about any credit program or agent (formal)? 7.5. Why not? (show card) 

       � Yes (ask to name some)          � No        � Someone in my family deals with it  � I did not know I could 

7.2. Would you know what to do to get a loan (formal)?        � I don’t want debt                               � I never needed          

       � Yes (ask to explain)                     � No        � Other: ______________________  � N/A   

7.3. Have you ever thought about getting a loan (formal)? 7.6. Have you ever got a bank loan? 

       � Yes                                                     � No (go to 7.5.)        � Yes;                                                     � No (go to 8.1.) 

7.4. What encouraged you to consider this possibility? (show card) 

(go to 7.6.) 
             � for agriculture or animal rising 

       � school                 � family                  � community                  � for non-agricultural activity 

       � advertisement     � course                � N/A                � personal 

       � Other: _______________________________________________ 7.7. How many times have you got a bank loan in the last 5 years? 

            � 0          � 1          � 2           � 3           � 4           � 5 or more 
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8. COMPLEMENTARY WORK AND MIGRATION (color code related to the kind of indicator: capability  opportunities  strategies) 

8.1. Since you finished school, have you thought about working in 

the following activities? 

8.2. Since you finished school, have you worked doing any of the 

following activities? 

 Activity                                                      yes             no       Activity                                                      yes             no      

 Municipal governm. teacher                        �              �   Municipal governm. teacher                        �              �  

 Non-munic governm. teacher                     �              �  Non-munic governm. teacher                     �              � 

 Diverse in the municipal gvnmt.                  �              �   Diverse in the municipal gvnmt.                  �              �  

 EFA monitor                                                �              �  EFA monitor                                                �              � 

 Diverse at EFA                                            �              �  Diverse at EFA                                            �              � 

 (for the options below, do not consider teacher)  (for the options below, do not consider teacher) 

 Non-agricult. in the community                    �             �     Non-agricult. in the community                    �             �    

 Non-agricult. In the “town”                           �              �     Non-agricult. in the “town”                           �              �    

 Non-agricult. In capital cities                       �              �     Non-agricult. in capital cities                       �              �    

 Non-agricult. In other municip.                    �              �    Non-agricult. in other municip.                    �              �   

 Agric. in commun. outside family                �              �    Agric. in commun. outside family                �              �   

 Agric. in neighbor municipalities                 �              �    Agric. in neighbor municipalities                 �              �   

 Agric. in other municipalities                       �              �   Agric. in other municipalities                       �              �  

8.3. In the last 2 years, what has been the contribution of each 

activity for your income, in percentage terms? (total = 100%) 

8.4. In the last 2 years, what has been your family income 

composition, in percentage terms? (show card) (total = 100%) 

    � Animal raising _____ %                  � Agriculture (famíly)  _____ %      � My income (agric. + non-agric.)  _____ %  

    � Bee keeping _____ %                    � Agriculture (daily) _____ %       � Other members (agricultural activities) _____ %                 

    � Maid _____ %                                 � Driver _____ %              � Other members (non-agricultural activities) _____ %                 

    � Health agent _____ %                    � Coal _____ %         � Government cash (retirement, cash-transfers, etc.) _____ %     

    � Teacher (CS) _____ %                   � Monitor (EFA) _____ %           � Other: ____________________________________  _____ %     

    � Other: __________________________  _____ %         

    � Other: __________________________  _____ %  

 

PART 3 – SOCIAL PARTICIPATION 

 9. RELATIONSHIP IN THE COMMUNITY (color code related to the kind of indicator: capability  opportunities  strategies) 

9.1. In the last 5 years, has anyone or yourself organized a “mutirão” 

(collective action) for your benefit? If so, how many? 

9.2. In the last 2 years, have you participated on any “mutirão” 

(collective action)? If so, how many? 

       � Yes  _____                                                    � No        � Yes  _____                                                    � No 

 

10. GROUP PARTICIPATION (color code related to the kind of indicator: capability  opportunities  strategies) 

10.1. (explain the difference between formal and informal groups) How 

many informal groups in your community do you know? Name 

some. 

10.2. How many formal groups in your community do you know? 

Name some. 

       � none                 � 4 or less: _______                 � 5 or more        � none                 � 4 or less: _______                 � 5 or more 

10.3. Since you finished school, have you participated on any 

informal group? If so, how many? If not, why? 

10.4. How long were you involved? Did you participate in their 

coordination? How long for? (In fraction of 0,5 year) 

       � Yes        � No; (go to 11.6.)           member                                           coordination 

        _____           � I have no interest for the “causes”           � Group 1  _____ year(s)                 � Group 1  _____ year(s) 

                             � they don’t fit my character (age, marital status, etc.)           � Group 2  _____ year(s)                 � Group 2  _____ year(s) 

                             � other: ______________________________           � Group 3  _____ year(s)                 � Group 3  _____ year(s) 

           � Group 4  _____ year(s)                 � Group 4  _____ year(s) 
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10.5. (for people who never coordinated) Have you ever thought about 

taking part in the coordination? 

10.7. How long were you involved? Did you participate on the board 

and for how long? (In fraction of 0,5 year) 

       � Yes                    � No;           member                                           board 

                                                � I think I would not be able           � Group 1  _____ year(s)                 � Group 1  _____ year(s) 

                                                � I have no interest           � Group 2  _____ year(s)                 � Group 2  _____ year(s) 

                                                � other: _____________________           � Group 3  _____ year(s)                 � Group 3  _____ year(s) 

10.6. Since you finished school, have you participated on any formal 

group? If so, how many? If not, why? 
          � Group 4  _____ year(s)                 � Group 4  _____ year(s) 

       � Yes        � No; (go to 11.6.) 
10.8. (for people who never directed) Have you ever thought about 

taking part on the board? 

        _____           � I have no interest for the “causes”        � Yes                    � No; � I think I would not be able 

                             � they don’t fit my character (age, marital status, etc.)                                                 � I have no interest 

                             � other: ______________________________                                                 � other: _____________________ 

11. SOCIAL INFLUENCE (color code related to the kind of indicator: capability  opportunities  strategies) 

11.1. How often do you think people from the groups below follow your ideas and advice? (show card) 

         group                                         never          few times           many times       always                        N/A 

         Family                                            �                   �                           �                   �                              � 

         Community                                    �                   �                           �                   �                              �              

         Informal Groups                             �                   �                           �                   �                              �              

         Formal Groups                               �                   �                           �                   �                              �              

 

PART 4 – POLITICAL PARTICIPATION 

 12. POLITICAL PARTICIPATION (color code related to the kind of indicator: capability  opportunities  strategies) 

12.1. Did you know there is open meeting at the council on Fridays? 12.7. Have you ever thought about running for any govern. position? 

       � Yes                                                    � No (go to 12.3)          � Yes                               � No (go to 12.9.) 

12.2. In the last 2 terms, have you thought about attending them? 12.8. What encouraged you the most to consider this possibility? 

       � Yes                                                    � No   � School      � Family        � Community      � Course       

12.3. In the last 2 terms, have you thought about attending a meeting 

with a councilman or the mayor? 
  � Radio        � Television  � Other: _________________________  

       � Yes                                                    � No 
12.9. Have you been or are you member of any political party? If so, 

how long for? (in fraction of 0,5 year) 

12.4. In the last 2 terms, have you attended any          � Yes _____ year(s)                           � No (go to 12.11) 

  meeting on Fridays?                               � Yes                 � No 
12.10. Since you finished school, have you run in any elections? If 

so, how many? 

  meeting with councilman or mayor?     � Yes                 � No          � Yes _____                                        � No 

12.5. Have you ever thought about joining a political party? 
12.11. Considering the last 2 terms, have you had or do you have any 

relative or good friend as councilman or mayor? 

         � Yes                               � No (go to 12.7.)          � Yes                                                 � No 

12.6. What encouraged you the most to consider this possibility? 12.12. How beneficial do you think it is to have a relat/friend in gvmt? 

  � School      � Family        � Community      � Course                 � It helps a lot                               � It helps a little                   

  � Radio        � Television  � Other: _________________________            � It doesn’t help or bother             � It bothers              

PART 5 – RELIGION 

 13. RELIGION (color code related to the kind of indicator: capability  opportunities  strategies) 

13.1. Considering the last 3 months, how many masses did you 

attend on average, per month?  _______ 

13.2. Since you finished school, have you or did you participate in  

the organization of mass? If so, how long? 

13.3. What has encouraged you the most to organize them?          � Yes _____                                        � No (finish interview) 

  � School      � Family      � Community      � Other: _____________        
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SEMI-STRUCTURED INTERVIEW GUIDELINE 

This questionnaire will be used as a guide for the semi-structured interviews. It will be used together with 
the quantitative questionnaire previously answered by the respective interviewee. Thus, during the 
interview, the questions will be posed taking into account such previously known information as well as 
previous informal interviews with the interviewee. 

1. Talk about your childhood. 
a. Who did you live with? What did you use to do? 
b. What were your parents’ activities and economic characteristics? 
c. What was your parents’ political and social participation? 
d. Who were your colleagues and what do they do nowadays? 

2. Talk a little about the period you were at school. 
a. What did you learn? 
b. What were the good and bad things? 
c. What did you use to think with regards to your future? 

3. When you left school, what kind of knowledge did you have and how could you use it in your life? 

4. Regarding work, what decision did you take right after you graduated? Why? 
a. Were you happy with the results? 

5. How was the sequence of you work activities? 

6. Talk a little about your community. 
a. How is your participation in the community? 
b. How important is the community for you? 

7. Talk a little about the formal and informal groups you are or have been a member. 

8. Talk a little about your political participation. 
a. Is it limited to voting or it also includes party membership and candidacy? 
b. What is the school’s role? 
c. How have you used politician friends to “survive” (political favors)? 
d. What do you think about politics in Riacho de Santana? 

9. Talk a little about your religious participation. 
a. How was it during your childhood? 
b. What were the school’s, family’s and community’s roles? 

10. Talk a little about the trajectory of your family formation. 
a. Where and how did you meet your wife/husband? 
b. When and why did you decide to get married? 
c. When and under what circumstances did the children come? 

EXPLAIN THE MAIN OBJECTIVES OF THE RESEARCH REGARDING THE CONTRIBUTION OF THE 
SCHOOL FOR CAPABILITIES’ AND OPPORTUNITIES’ EXPANSION. 

11. Regarding work, what opportunities did you have at that time (graduation) and as the time went by? 
a. Could you set up your own business? 
b. Could you continue working with your parents? 
c. Could you go to another town to try better life opportunities? 
d. Could you improve and diversify agricultural production (subsistence and new crops and 

livestock)? 
e. Could you work as a public employee? 
f. Could your relatives have helped you? 

12. What was the role of the school in these opportunities? 

13. Regarding participation in formal and informal groups that you were or have been member: 
a. What has encouraged it? 
b. What was the role of the school? 
c. What was the role of the family? 
d. Do your colleagues (EFA and non-EFA) have the same kind of participation? 

14. Describe the relationship between the members of your family. 
a. How did the school influence it? How were your (EFA and non-EFA) collegues influenced? 
b. How was it during your and your husband’s childhood? 

� Discuss sections of the quantitative questionnaire. 

ANNEX 4

ANNEXES

15.

SEMI-STRUCTURED INTERVIEW GUIDELINE
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FOCUS GROUP QUESTIONS 
 

Issue for discussion #1 

I understand that beans, rice, cassava, maize and grass are: 

� common crops in Riacho de Santana, 

� do not require very special techniques, 

� its success can be determined by the weather (there are no solutions in adverse weather), 

� people can learn in the family environment. 

a. Are these true statements? 

b. What is EFA’s role with regards to these cultures? 

 

Issue for discussion #2 

The school is the main means of learning for EFA students for horticulture, fruit culture, ornamental plants, 
medical plants and sorghum. 

a. Why? 

b. How does the school work with the learning of each of these cultures? Are there differences between 
ABEPARS and ETFAB? 

c. What is the importance of each of them in the context of Riacho de Santana? 

d. How can someone practice horticulture in Agreste (very drought affected)? 

 

Issue for discussion #3 

a. Are the activities with goats, sheep and bees profitable and feasible in Riacho de Santana? 

� Even though there are more former EFA students keeping sheep and bees, the number is below 
20%. 

� With regards to goats, it is less than 15% in both groups (EFA and CS). 

� The knowledge about this three livestock is very low for former EFA students, about 60% 
answered that they don’t know anything or a little in the cases of goats and sheep; and 50% in the 
case of bees. 

b. How are this livestock worked at EFA? 

c. How is the issue of innovation (doing differently from what the father did) worked? 

 

Issue for discussion #4 

With regards to agricultural techniques, the difference on the degree of knowledge when the two groups 
(EFA and CS) are compared is noticeable. EFA graduates have greater knowledge, on average, in all 
techniques, although some differences are greater than others. 

a. But what is the real importance about knowing these techniques in people’s lives? 

b. What opportunities are opened by the fact the graduates know them? 

� Do men and women benefit alike?  

ANNEX 5

ANNEXES

c.

FOCUS GROUP QUESTIONS
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TRANSLATION OF ABEPARS’ AND ETFAB’S CURRICULUM WITH COURSES AND TIMETABLE 

 

Primary Agricultural Family School of Riacho de Santana – Communitarian School 

Address: Sítio São Félix, s/n – Riacho de Santana, BA – Telephone/Fax: 

Authorization #: Resolutions # 1,257/83 and 1,258/83. CEE. D.O of 26/01/84. 

Supportive Entity: Associação Beneficente Promocional Agrícola of Riacho de Santana – Affiliated to AECOFABA 

PRIMARY SCHOOL PROGRAM – 5th to 8th GRADES 

YEAR – 1997 

NUMBER OF SESSIONS IN THE YEAR: 10 AT EFA AND 09 IN THE FAMILY/COMMUNITY 

 YEAR 

CORRESPONDENT GRADE OF CS 

1st 

5th 

2nd 

6th 

3rd 

7th/8th 

TOTAL # OF HOURS IN 
THE YEAR 

 COURSES 

Portuguese 14 14 14 420 

Artistic Education 02 02 02 60 

Mathematics 14 14 14 420 

Natural Sciences 05 05 05 150 

Health Program 02 02 02 60 

Geography 04 04 04 120 

History 04 04 04 120 

Physical Education 02 02 02 60 

Religious Education 03 03 03 90 

C
O

M
M

O
N

 N
U

C
L

E
U

S
 

Subtotal 50 50 50 1,500 

Intro to Zootechny 08 08 08 240 

Intro to Agriculture 08 08 08 240 

Intro to Rural Admin and 
Engineering 

04 04 04 120 

Domestic Economics 02 02 02 60 

Foreign Language (optional) - - - - D
IV

E
R

S
E

 P
A

R
T

 

Subtotal 22 22 22 660 

“Serão” (workshops and speeches) 16 16 16 480 

Practical tasks in EFA’s property 15 15 15 450 

Work with family/community 12 12 12 360 

Internship and Study Trip - - - - 

Diverse Trainings - - - - 

Sports practice 10 10 10 300 

C
O

M
P

L
E

M
E

N
T

A
R

Y
 

A
N

D
 IN

T
E

G
R

A
T

E
D

 
A

C
T

IV
IT

IE
S

 

Subtotal 53 53 53 1,590 

GRAND TOTAL    3,750 

Local and Data: Riacho de Santana, July 10th, 1996 Director: Vera Lúcia  

 Source: ABEPARS’ files 

 

TRANSLATION OF ABEPARS’ AND ETFAB’S CURRICULUM WITH COURSE AND TIMETABLE
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ESCOLA TÉCNICA DA FAMÍLIA AGRÍCOLA DA BAHIA - ETFAB 

SUPPORTIVE ENTITY: AECOFABA 

Address: Av. do Agricultor, s/n – Riacho de Santana, BA 

YEAR: 10 SESSIONS – 8 HOURS – 3 SHIFTS 

SESSIONS OF 15 DAYS – PERIOD OF 4 YEARS – TOTAL OF 40 SESSIONS 

AGRICULTURAL TECHNICAL PROGRAM 

 YEAR 1st 2nd 3rd 4th TOTAL # OF HOURS IN 
THE YEAR 

 COURSES 

Portuguese and Brazilian Literature 10 10 11 08 390 

Italian 02 02 - - 40 

Artistic Education  01 01 02 02 60 

Mathematics  20 14 - - 340 

Physics - 08 08 - 160 

History 02 02 02 - 60 

Geography  02 02 02 - 60 

Social and Political Organ of Brazil 02 - - - 20 

Chemistry 10 06 - - 160 

Animal Biology 04 06 - - 100 

Vegetal Biology 08 08 - - 160 

Health Program - 02 02 - 40 

C
O

M
M

O
N

 N
U

C
L

E
U

S
 

Subtotal 61 61 27 10 1590 

Biology 01 01 - - 20 

Mathematics - - 02 02 40 

IN
S

T
R

U
M

E
N

T
A

L
 

Subtotal 02 02 11 11 60 

Agriculture 08 10 - - 180 

Cultures - - 08 08 160 

Zootechny 06 04 04 - 140 

Livestock - - 04 09 130 

Rural Administration and Economics - - - 04 40 

Drawing and Topography - - 04 06 100 

Agricultural Mechanics - - 04 04 80 

Rural Construction and Installation - - - 06 60 

Irrigation and Draining - - 06 08 140 

Rural Industries - - 04 04 80 

Appropriate Techniques - - 04 06 100 

P
R

O
F

E
S

S
IO

N
A

L
IZ

IN
G

 P
A

R
T

 

Subtotal 14 14 38 55 1,210 

Physical Education 01 01 01 01 40 

Religious Education 02 02 02 02 80 

Philosophy - - 02 02 40 

EFA Methodology - - 01 01 20 

Sciences Methodology - - 01 01 20 

Mathematics Methodology - - 01 01 20 

Sociology - - 02 02 40 

Psychology - - 02 02 40 

“Serão” (workshops and speeches) (12) (12) (12) (12) - 

Practical tasks in EFA’s property (20) (20) (20) (20) - 

Work with family/community (40) (40) (40) (40) - 

Study Trip - - - - - 

Social, Techn and Method Internship - - 15 15 300 C
O

M
P

L
E

M
E

N
T

A
R

Y
 A

N
D

 IN
T

E
G

R
A

T
E

D
 

A
C

T
IV

IT
IE

S
 

Subtotal 75 75 234 234 600 

GRAND TOTAL    3,460 

In 15/08/88 [Used between 1984 and 1994] Director: Vanda Mendonça 

 Source: ETFAB’s files adapted by the author. 
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Childhood,
Education and Work
Zé Russo was born in 1960
in Pau Branco community.
His parents had 10
children. In 1970, his
family moved to a farm in
a neighboring community
to search for better living
conditions. In 1973, they
moved to Paraná, but
some weeks later all
family members went

back and he stayed working with agriculture at his uncle’s
property financially helping his family. Zé Russo grew up
illiterate and in 1981, after a couple of years back in
Riacho, he started attending ABEPARS. In 1986, in his third
year at ETFAB, he was advised by a doctor to quit school
due to health problems (epilepsy). In 1988, after 2 years
working with agriculture in his parents’ property, Zé Russo
got a job as a teacher in a neighboring community. His
cousin indicated him to the mayor. He taught for 6 years.
In 1991, he got married and five years later he went to
the countryside of the state of São Paulo with his wife to
work at his brother-in-law’s farm. In 1997, they went
back to Pau Branco. In 1999, they went to Rondônia (state
in the North) to work with coffee plantation with his
brother. During the 5 years he stayed there, he ended up
not making too much money, but enough to go back, fix
the house and buy some furniture that was broken and
old. Since 2004, Zé Russo is a subsistence farmer at his
property.

Social Participation
His parents had very strong social participation, both
church and movement. His father was one of the founders
of the worker’s union. Zé Russo participated a lot in the
Church (youth groups, courses for baptism and wedding,
etc.). He has even founded communities. He also
emphasizes his participation related to EFA in the sense
of bringing students to the agricultural school. He would
tell about the school in the communities where he was.

Political Participation
His political participation is not very strong. He does not
like to militate. It is only to analyze the candidates and
vote. He thinks the school did give advice to people on
how to behave. He thinks that the fact that people go to
school they already have the chance to analyze the
candidates. Both schools prepare, but it depends on the
person to learn or not.

Family
Zé Russo met his wife in his cousin’s wedding in his
community. They started dating and married in less than
1 year. She was 27 and he was 30. They haven’t had
children because of his health problems. They seem to
have an excellent relationship. She helps him a lot because
of his epilepsy and he recognizes that all the time. They
do everything together. He does many domestic tasks and
has even influenced his neighbors.

Childhood,
Education and Work
Marieta was born in 1976
in Riacho Dantas
community. Her parents
had 4 children. During her
childhood, she used to
play with her cousins and
helped her father with
light jobs in agriculture.
In 1989, Marieta started
ABEPARS. She finished
ETFAB in 1997 and went to

Rio do Pires (municipality in Bahia) to work as EFA Monitor
in the following year. Since then, she has always been an
EFA monitor in different municipalities (Macaúbas, Andaraí
and Riacho de Santana). She graduated in History from
FAPA in Riacho de Santana. She is currently a monitor at
ABEPARS.

Social Participation
Her grandfather was the community leader and founded
the church. The leadership passed through her family.
Her sister became the leader, then her brother and after,
herself. In their childhood, they participated on everything
related to Church. Youth group, catechesis, etc. Her
community was much more united and active when she
and her brother were the leaders, while they attended
EFA. When they left, the people who assumed their
position did not do a very good job. In Rio do Pires, she
participated a lot, but in Macaúbas and Andaraí she didn’t
participate a lot. The participation is much more related
to church than association. She is affiliated to the worker’s
union because she was an intern while she was at school
and knew it and got motivated.

Political Participation
Her parents have always had a side in politics but were
not very active. She is not active either, only voting
consciously.

Family
Marieta met Adalto who is also an ABEPARS Monitor still
at school, but only started dating after they worked
together in Rio do Pires. He came to Riacho to work in
the regular school and she went to Macaúbas, so they
started dating. They have one child and they think it is
enough for now because they don’t have too much time
to dedicate for them. She thinks there were no anti-
conceptional methods before and due to that, people
had more children. Everything is shared in her family.
She always plans with her husband. She is also financially
independent. Her husband does a lot of domestic tasks as
well.

JOSÉ ALVES MOREIRA (ZÉ RUSSO) MARIETA MARIA BARBOSA (MARIETA)
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Childhood,
Education and Work
Marcelio was born in 1978
in Mata community and has
two sisters. He went to
school in the community
up to fourth grade and
then went to ABEPARS
because his uncle had been
there before and his father
thought he could have a
better future if he studied
there. He helped his father

in the agriculture as all other colleagues did. He graduated
from ETFAB in 1998 and remained working at his father’s
property for 3 years. During this period, he left for 90
days. First to Salvador and later to São Paulo to look for a
job. He did work in a construction company for a short
time, but went back to his community. In 2001, he started
working as an Agricultural Technician in Barreiras region
where he stayed for five years. In 2006, he started a
veterinary shop in Riacho de Santana.

Social Participation
His father participated very actively in the community.
With regards to associations, he was even a member of
the EFA association. Marcelio is a member of the local
association in Mata. He also participates in the youth
group.

Political Participation
His father has always been politically engaged. He usually
invites candidates to go to his house during the campaign.
Marcelio’s political participation is analyzing the
candidates and vote. He is not like his father who follows
the politicians actions and discusses with them about their
performance.

Family
He met his wife while working in Bom Jesus da Lapa
(neighboring municipality). They dated and married in
2005. He says they plan everything in their daily lives,
including children and finances. They don’t have children
yet.

MARCELIO DE OLIVEIRA SILVA (MARCELIO)

Childhood,
Education and Work
Arcanjo was born in 1978
in Laranjeiras community.
He has one brother.
Arcanjo says that his
childhood was pretty hard
regarding financial means.
His parents hardly could
give them conditions to
study. Another thing that
marked his childhood was
the accident he had. He

broke his arm and in the surgery, there was a medical
fail, which made him handicapped. His left arm is much
smaller than the other and he lost part of the movements.
So, he didn’t play or have a lot of friends as a regular
kid. He started ABEPARS in 1992 and finished ETFAB in
1999. In the following year, he went to the seminar
influenced by Priest Aldo Lucchetta. He quit before he
graduated and started looking for jobs. He went to
Barreiras region in 2004 to work as Agricultural Technician
in the agribusiness. He was in an environment that he
didn’t wish to be. But the circumstances made him do
that. He worked with a lot of artificial things. He was
doing something which was the opposite of what he
wanted. He currently works with rural development
(familiar agriculture) with people from land reform
programs. Now he is much happier because this is what
he was prepared to do. Friends from EFA helped him to
get this job.

Social Participation
Arcanjo has a history of a lot of participation in groups.
He tried to do some work in his community, but it didn’t
succeed. Nowadays, he participates on the association in
Tanque Claudiano community as a member, which he
helped to found. He has been member of the board
before, but cannot anymore because of work. He has
also participated on Youth Group and Couple Group there,
but no longer participates because of time.

Political Participation
Arcanjo was invited to run for elections as councilman,
but did not accept because he thinks that people might
be corrupted being there. Politics in Riacho is dirty for
him. So, his way of participating is judging who the
politicians are to give his vote. This was how the school
presented this issue to them. It is important to know the
candidates in order to make the choices.

Family
The beginning of his family was much more a consequence
than a plan. He started dating a 14-year-old girl when he
was in the seminar, 22 years old. She got pregnant when
she was 16 and they married, very influenced by pressure
from the society. Now, he is concerned about having more
children (he has 2). First because of the conditions they
can give to them, second because of the world population.

ARCANJO JOSÉ SOARES (ARCANJO)
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Childhood,
Education and Work
Lino was born in 1962 in Boa Nova community. His parents
had 10 children. Lino lived with his god-father during a
pretty long period of his childhood (about 12 years old)
who had a better economic situation than his family. He
worked with them and brought many clothes and food
back home when he came. The host family donated to
them. He grew up illiterate and in 1981 started attending
ABEPARS. He concluded fundamental education in 1984
and remained in Agreste region working at his father’s
property until 1986, when he went to São Paulo for the
first time. His intention was not to stay there. His brothers
and sisters always invited him to visit, but he never went
because he was studying. He wanted to work for a while
and go back to his community. He worked there for 3
months, but it was a very tough job, so he went back. He
wanted to work cultivating vegetables, but it was not
possible because of the drought. After EFA, Lino has not
worked for farmers anymore, only within the family.
Before, he and other family members needed to work for
others; otherwise, they wouldn’t have basic necessary
things they needed to live. But their condition improved
later. He didn’t decide it by himself, but influenced by
his father and older brother. He says that there was a
direct influence from the school because the productivity
of their property increased. After 1990, Lino went to São
Paulo a few times. Twice to look for a job, but he was not
successful and did not stay long and 3 times to sell honey
and deserts from Bahia. The experience was successful in
the first 2 times he went, but not on the third. People
didn’t think his product was very good (the honey
crystallized) and people he sold before, would no longer
buy it because they had enough. He realized that he was
losing money and didn’t go anymore. He has been in
Agreste working as a subsistence farmer since 2000.

Social Participation
Lino’s father was very active in the community. He helped
the priest a lot in the community and was the main leader
Agreste had. Lino was brought up in this environment of
social participation. His mother is also a very solidary
woman who helps people all the time. Lino is a pretty
active person in the community. He helped to start the
local association in his community in 1990. He has been
president 3 times and secretary twice. Lino is seen by
the community as someone who likes to donate. He was
invited to do voluntary work teaching for adults in a Church
driven program of adult literacy. He does that at his house,
three times a week, for free.

Political Participation
Lino is afraid of staying in one or another side of politics.
He was invited to run for the elections in 2000 for
municipal representative, but did not accept. He thought
he had no chances (money means more chance) and the
community would not support him. The community does
not believe they can have their own voice through one of
them. They are used to favors and they think only people
with “knowledge” and economic power can represent
them. He is a member of a political party.

Family
Lino has three children and had the first in 1990, after
one year of marriage. The difference regarding family
relationship was mainly because of modernization. He
exemplifies that saying that even within his family, his
father, this happened. His father was not as restrict with
them like he was with Lino. Graciliano was very restrict.
Lino says that everyone has the same rights in the house,
but contradicts himself a little bit when he explains the
kind of rigid education he wants for their children,
especially his daughter. He wants her to marry a right
guy, with his characteristics for example. He says he does
many domestic tasks as well as his male children.

Childhood,
Education and Work
Rosa was born in 1962 and lived in Barreiro do Bom Sucesso
community during her whole life. She had 10 brothers
and sisters. She used to play with them and also with her
cousins. While her uncles and mother went to the field to
work, all the children stayed home. The older ones took
care of the younger ones. With regards to education, her
father paid a teacher for 3 months and later, aged 10,
she started attending a public primary school until she
was 13. She studied until 15:00h and then went to the
field to work with horticulture, cotton, etc. She also took
care of the pigs. She attended ABEPARS between 19 and
22 years old.
She worked with agriculture in her property and sewed
until she had vision problems. In 1996, she started
horticulture. She cultivated using water from the river,
much more work than 6 years later, when they built the
“cisterna”. Since then, she has been selling in the market
with her aunt.

Social Participation
She participated on many things in the community when
she was younger, mostly related to Church. Her sister
who didn’t go to EFA likes to participate much more than
herself. Nowadays, she doesn’t participate because she
has to take care of her children.
Political Participation
Rosa only votes. When she was at EFA, they did discuss
about politics, but not about “politicagem”. She has never
liked to participate a lot, just vote. She did have some
help from politicians when her son got sick and they
needed money to go to the capital. They hadn’t voted
for the mayor, but a municipal representative who was
their friend was able to arrange things in the government
and they got the money for transportation.

Family
She has 5 children and thinks it is already too much. She
married someone from the community when she was 24
years old. She discusses with him sometimes and said that
this could be improved. Her children did not go to EFA
because they didn’t want themselves. If they did, they
would have gone. They do help her in the horticulture

ROSA

LINO DE SOUZA OLIVEIRA (LINO)
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Childhood,
Education and Work
Onofre was born in 1965 in Agreste region where he always
lived. He attended primary school in Agreste and started
ABEPARS in 1984. He did not attend ETFAB. He has always
worked with subsistence agriculture in his property. Right
after finishing EFA, he taught in an adult literacy program
for about one year in his community. He has had
opportunities to go to São Paulo to work through his wife’s
ex-boss, but he does not think it is worth going and the
decided not to go. Before they got married, his wife has
spent some time working in São Paulo.

Social Participation
Onofre has a very active participation in the community
since he was attending EFA. He has participated a lot in
the movements and actions related to the Catholic Church.
He is very engaged in communitarian work and is even
one of the founders of his community’s local association.
He is currently the president of the association and has
had about 4 other positions in the board.

Political Participation
Onofre learned how to analyze the candidates before
voting at EFA. He thinks he is a conscious voter now. He
hasn’t been a member of any political party but wants to
be now.

Family
Onofre got married in 1989 and had three children. His
relationship with the children and wife is very friendly
and opened.

ONOFRE PAULO PEREIRA (ONOFRE)

Childhood,
Education and Work
Maria was born in 1968 in Santaninha community and she
had 6 brothers. She used to play with her brothers and
neighbors in the community, where she lived during all
her childhood. She started ABEPARS when she was 14 years
old. Even before going to EFA, she used to help her father
at work: seeding, harvesting, preparing the soil, etc. She
lost her mother when she was a child. Her father was the
leader in the community. She did not start ETFAB because
she planned to get married, but she ended up not getting
married then. After finishing ABEPARS, she worked with
her father for two years, but everything they harvested
was for the family expenses and there was no money left.
She wasn’t happy with this life and wanted her own money.
She went to the town to work as maid. Some time later,
in 1989, she went to Candiba (municipality in Bahia) to
work as maid at her cousin’s house to make more money.
She worked with her cousin for 3 months. She went away
with her boyfriend and they married some months later.
She lived in Candiba for 15 years. The activities were
regular ones with agriculture. Her husband’s major activity
was cattle and subsistence crops. In 2004, she went back
to Santaninha with her husband and now works with
agriculture.

MARIA ZETOL DOS SANTOS (MARIA)

Social Participation
Since her father was the leader in the community, she
followed his steps with a pretty intensive participation in
the community which was, actually, related to religion.
She would help organizing the prayers in the beginning
and, later, even act as a teacher for catechism. Her role
in Candiba was even more active. The priest invited her
to found the community and she accepted. She organized
all the prayers; she would be responsible for the readings
and reflections; the leader of the community. She was
also responsible for founding the local association. She
thinks she had a lot of influence from her father and also
from the EFA (but more directly from Priest Lucchetta.
Now she doesn’t participate in her own community in
Riacho de Santana, but she misses it. She doesn’t do
anything because of the little daughter, but she thinks
she should do something because many things have to
change in the community.

Political Participation
Her political participation is only discussing within the
family and voting. At school, they did discuss about it,
but more with the Priest, no specific classes.

Family
She met her husband in Candiba and they married three
months after they “ran away”. She tried to get pregnant
for 15 years but couldn’t. After going to a good doctor and
going under a specific treatment, she finally got pregnant
and had her daughter who is about 2 years old now.

Childhood,
Education and Work
Almira was born in 1978 in Bom Sucesso community. She
started ABEPARS when she was 17 and finished ETFAB when
she was 23. She never left her community and has always
worked with agriculture in her parents’ property.
Nowadays, she and her husband deals with horticulture,
selling in the market.

Social Participation
She has been a member of the worker’s union since the
children were born, but doesn’t go to meetings or
anything. She participated in the youth group in the
community.

Political Participation
Political participation is only voting. Almira thought that
at school, they supported only one side, theirs. They did
tell to vote to this or that, but they were not neutral and
did not show both sides.

Family
Jair and Almira have an 8-year difference. They started
dating in 2001 and married in June 2003, a little more
than 2 years later. Less than 1 year after, the twins were
born. They knew each other from the community, but
only started dating in May 2001. They did not plan to
have the kids, but now, their lives are them.

ALMIRA BARBOSA SILVA RODRIGUES (ALMIRA)

ANNEXES



134

Childhood,
Education and Work
Tião was born in 1960 in
Barreiro da Caatinga
community and had 6
brothers and sisters. He
spent his childhood in this
community working with
his father in agriculture.
He also worked on a daily
basis for people, when he
was about 13 or 14. He
started going to CS a little

late, when he was 9, and stopped when he finished 4th

grade because there were no schools that taught upper
than 4th in the community. He continued his education
when he was 40 starting CS 5th grade in the town and
finishing high school (speeded) aged 45. During his
childhood, his family planted cotton and the agriculture
was basically for subsistence. The produce was for their
consumption. Sometimes they sold the cattle and pigs.
Tião has always worked as a farmer in his parents’ property
and in 1988 he got a governmental job as general servant
and moved to town. He worked as school “guard”, tractor
driver, and parking “guard”. He got this job because he
got involved in politics. In 1995, there was governmental
job contest in which he was approved and got the current
job as a guard. He is not fully satisfied with his job, but
the other option would be to go back to his community,
not to big cities. He loves Riacho de Santana. Compared
to other interviewees, Sebastião has a pretty comfortable
financial situation. His wife sells vegetables in the market.

Social Participation
His father did not participate in any association or in the
community a lot, only regular relationships with the
neighbors. Tião did not participate in the foundation of
the association, but he has been a member for quite a
long time. He is currently a member of the board. Besides
the association, he is part of the board of the church in
the community.

Political Participation
His father did not participate politically a lot. He only
voted. When Tião was 28 years old, a politician visited
the community and they became friends. He started
participating in politics. This fact opened the doors to
migrate to the town and have a job in the government.
The fact that Tião is involved in the government may
have been important for his wife to have a spot in the
market.

Family
Tião met his wife in the community and they got married
in 1984. They had two children, without much planning.
He thinks that two are enough because it is too hard to
support the children. He feels that when he was 24, he
didn’t have as much information as his children do now.
He thinks that schooling was not a priority before, but
nowadays it is very important. Before, it was easier to
give a good condition for children.

Childhood,
Education and Work
Alberto was born in 1970 in
Barreiro do Bom Sucesso
community. He has 2 younger
sisters. He went to school in
Riacho which is 6 km from
where he lived. They used to
go on foot, then by donkey and
later by bicycle. His father also
bought a house in the town and
later he lived by himself there.
He learned how to cook and do

other domestic activities. He helped his father in the
agriculture as everyone else did.  He started 5th grade in
1981. He needed to work to pay for his expenses in the
town. From 1978 onwards, the main activity in the
municipality was cotton. In 1990, Alberto finished Magistério
and started his career as a CS teacher, his current
profession, with the help of the mayor at that time. He
wanted to be a lawyer but it was impossible, with his
conditions, to attend university, since the closest one is
about 100km away and he had no money available. He
worked in many different communities since the
educational system has been changing in order to
concentrate students in larger schools. Nowadays, he likes
the profession, but he didn’t like it before. Many of his
colleagues went to São Paulo after graduating but he didn’t
go because his father was ill. In 2005, he started going to
college in a neighboring municipality.

Social Participation
Alberto used to participate pretty actively in religious
groups when he was younger. He has also been part of
the local association (2 years), but does not participate
anymore because of political reasons. The community
where he lives has two political groups which is
represented by 2 different associations. His father did
not have a lot of social participation. Alberto has always
liked to give speeches and take initiatives in groups.
Alberto stopped going to church because of political
reasons. He thinks the Church in Riacho de Santana is
very politicized.

Political Participation
His father was very active with regards to politics in the
neighboring municipality where he comes from, Matina.
But when he moved to Riacho de Santana, he didn’t
participate on politics as much. Alberto says that he likes
to be involved in political discussions and question wrong
policy and actions.

Family
He met his wife in the community. They married in 1995.
She has only studied up to 4th grade and, comparing to
some other former EFA students, one could say that the
difference of “power level” between himself and his wife
in the house is relevant for his side. She didn’t participate
in our talks too much and he ordered some food and drink
a couple of times instead of getting it himself. Alberto
has two kids (the first came after 1 year of marriage and
the second after 5). He thinks two children are enough
because his income is low, so he wouldn’t be able to give
good conditions to more children.

ALBERTO JOAQUIM DE LIMA (ALBERTO)SEBASTIÃO MEIRA DA CRUZ (TIÃO)
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Childhood,
Education and Work
Jair was born in 1970 in Bom
Sucesso community. He went
to school in Riacho because it
is only 6km from there. They
used to go by bike. In 1983,
he started 5th grade at CS and
finished Magistério in 1989. In
the following year, Jair went
to a rural municipality in the
state of Paraná to work in a
bakery shop. He had relatives

and didn’t want to come back to Bahia. He got a job
easily because they knew people there and needed. He
did a lot of courses, such as computing, office
administration, etc. because he wanted to get a better
job. In 1992, he went to São Paulo to work. He got a job
at a restaurant as a barman. Firstly, he worked at a
restaurant for a while and then another restaurant. He
didn’t need anything he had studied, only to know people.
People also wanted to know his background and since
people knew the region in Riacho de Santana, they knew
he was a “good guy”. While he was there, he went back
to Riacho on vacation. After about 10 years, he thought
that it was better to go back, so he tried to save some
money and went back. Then, he started working on a
day-to-day basis in other people’s property when he and
his wife, Almira, decided to start working with
horticulture. Their parents already planted it. They sell
in the market in a spot that belongs to Almira’s mother
and aunt. They want to buy it. He likes the work, but
wants a better place in the market. The investment is
high to expand their business selling to more people. They
don’t have land with water and the initial investment to
dig a well is too expensive.

Social Participation
He doesn’t participate in the local association because he
thinks people don’t know how to work in an association.
But he recognizes its importance. They lack a leader. He
says people do not have information of what an association
is. He did participate a lot in a youth group in Paranavaí.
The young people who lived with him decided to found the
group to discuss about things related to life and religion.
He liked this period a lot. In the community, he was not a
leader and thinks there is no one who calls them to
participate in the community, but he doesn’t do it himself.

Political Participation
His political participation is only voting. He didn’t have
anything at school and he thinks it is the role of the school
to teach what politics is and show the candidate’s profile.

Family
Jair and Almira married in 2003. Less than 1 year later,
the twins were born. They knew each other, but only
started dating in may 2001. They did not plan to have the
kids, but now, their lives are them. He would like to have
more children, but it is hard because of the financial
situation. With regards to modernization and less children,
he says that it was easier before, but nowadays, people
go to school and the parents only give, give... and they
don’t work. Moreover, the laws have influenced (Children’s
rights).

ANA PAULA MOREIRA CARDOSO (PAULA)

Childhood,
Education and Work
Paula was born in 1979 in Pau
Branco community and she has
3 brothers and sisters. She
studied in the community until
she was 10 years old and then
went to Riacho de Santana to
live with her grandmother and
keep studying at CS.  Although
she had studied the two first
grades in Pau Branco, she
didn’t know how to read and

write, so she had to do everything again in Riacho. Her
father’s activity was only farming. He planted cotton,
beans, corn, rice and cassava. Since Paula was 14, she
worked as a maid in family houses. In the beginning, only
part-time and after 7th grade, full-time and went to school
in the evenings. In1999, she finished high school
(Magistério) and went back to her community. She thought
about being a teacher, but it is too hard because there is
a lot of competition. “It’s like to have the elementary
school, it is not enough, you have to study more (college),
so I came back to the countryside.” There was no
opportunity. In 2000, she moved to Salvador. A friend of
hers had relatives in Salvador and needed a maid. She
worked for 2 years. She wanted to study while working,
but salary was not enough. She did a computing course.
In 2002, Paula went back to Pau Branco. She was dating
and went back to get married and because her salary was
low. Her boyfriend managed to get a job at a school
through a politician. She worked for 15 months. She was
really happy as a teacher. She had to stop because it was
a contract and the competition is too much. Nowadays,
she is a housewife and farmer.

Social Participation
Paula’s father has always been active in the community.
He is currently involved in the process of starting a new
association in Pau Branco. Her family was also very
religious and this has influenced her social participation.
She likes the community and has always participated on
youth groups, but not as a leader because there were
other people doing that. She is a member of the worker’s
union, and joined because of a federal benefit for
pregnant women.

Political Participation
Her father was not very involved in politics. His role was
only voting. Paula doesn’t have a strong political
participation, only voting.

Family
Paula met her husband in the community. They started
dating and married in 2002. They have one kid. She doesn’t
plan another kid now, but if he comes, he is welcome. It
doesn’t seem that they plan a lot. She thinks her father
also planned things regarding the family. She thinks the
relationship between men and women changed a lot. In
her family, she doesn’t see a lot of change, but she sees
outside. She emphasizes the Women’s rights.

JAIR RODRIGUES DA SILVA (JAIR)
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(JUDITE)

Childhood,
Education and Work
Judite was born in 1975 in Santaninha community and
had 8 brothers and sisters. She lived there until she was
11 years old. Then, she went to Campos Verdes in the
state of Goiás. She lived with her aunt who had a small
grocery shop. She learned many things there, like domestic
tasks and how to be a family. She says that her family’s
financial situation was very bad. They didn’t have any
toys or anything. The parents were not concerned about
putting children at school. In Santaninha, she was enrolled
at school, but attended classes only went once a week.
In Goiás, she went to school regularly. Back to her
community, she attended a CS in Mata village from 5th to
8th grade and then moved to the town to attend CS
Magistério. She had to marry her fiancé because her family
wouldn’t allow a single female to go to town without
being married. Her husband stayed in São Paulo doing a
health treatment for a while. They lived at his mother’s
for 3 years with whom she learned a lot. She worked as a
maid part-time for a couple of years. Diana has also always
worked with embroidery. The income she had helped to
support herself because her parents did not have a good
financial situation. She dedicated about 5 hours a day
doing this work since she was about 16 years old. After
graduating from high school, Judite went back to
Santaninha.

Social Participation
Her parents and uncles did not participate in the
community a lot. She does. She and her husband, who
attended EFA, are the coordinators of the “couples” group,
which is related to Church. Many people attend it. They
have revitalized it in the last 2 years. His husband is the
one who chooses the themes, etc. She is not a member of
the association, but her husband is the president. Although
her parents did not participate a lot, she thinks they did
have a role on that because they went to Church and
took them too.

Political Participation
Her parents did not have strong political participation.
She says that for the local elections, she asks for votes
for the candidates she supports.

Family
Judite got married in 1995 and has two children as they
have always planned. It seems that the couple shares the
decisions and responsibilities in the house.

PAULO SERGIO MOREIRA (SERGIO)

Childhood,
Education and Work
Sergio was born in 1982 in Pau
Branco community. He spent
his childhood in Pau Branco.
He played soccer and also
worked with his parents in
agriculture. They did not
plant cotton anymore,
“bicudo” had already
devasted everything. He
studied in the afternoon and
helped his father in the

agriculture. In the evening, he watched TV (electricity in
1999) and did homework. He went to CS in Santa Rita
(neighboring community) from fifth to eight grade. He
started fifth grade when he was 10 and went to school by
bike (8km), it was tough for a kid. He attended Magistério
in the town. Sergio didn’t go to EFA because he did not
like when he did the “adaptation” period there. He regrets
it now. If his father had insisted, it would have been better
for him. According to him, EFA is the best school for them
in the environment they live. In 1998, Sergio worked in a
metal industry in the town and he liked the job. After
finishing high school, in 2000, he worked at a grocery
shop. His father knew the owner and asked her to give
the job to him. He was not satisfied at all with this job.
He didn’t have to use his knowledge and he was even
ashamed by the job. Anyone could pack stuff for the
clients. In 2002, he got a job as health agent. His mother-
in-law knew the mayor and arranged the job for him.
Before that, his sister was the health agent. He likes his
job, although he really wanted to work with metallurgy.
He is not very satisfied with the R$ 350,00 (about • 125)
that he earns.

Social Participation
His parents participated a lot in the Church, but not
association. His father played at Church. Sergio
participated a lot in the groups related to Church, such
as youth group, he was a trainer for catechism at church,
he has been the leader of Pastoral da Criança. He was a
teacher in EJA (Education for Youth and Adults). With
regards to associations, he has never been a member.

Political Participation
His parents were not very much involved with politics.
Only voting. With regards to political participation, Sergio
only votes. He says he votes for the candidate’s work.

Family
He met his wife in the community, they are cousins. He
says that people from there marry amongst each other.
He has one daughter and does not plan to have more
because it is too expensive to support children. For him,
before, it was easier to raise 10 than it is to raise 3
nowadays.
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