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Introduction 

 

On Thursday, March 21, as part of the course Education, Globalization and International Development, we 

visited the Ministry of Foreign Affairs in The Hague for interesting lectures and conversations. In this report, 

we will report on the second part of the day, which includes the network lunch, presentations by graduated 

students and a lecture by Antoni Verger.  

 

MinBuZa day – March 21, 2013 

12:15 – 13:00 Network lunch Students, MinBuZa staff and 

Dutch civil society 

13:15 – 14:30 

(15 minutes per round) 

Presentations by graduated 

students: 

- Presentation 1 

- Presentation 2 

- Presentation 3 

- Presentation 4 

 

 

Karen Smith 

Ayana Fabris 

Loes Bijleveld 

Joëtta Zoetelief 

14:30 – 15:45 Lecture on CSEF Evaluation Antoni Verger 

 

Network lunch 

 

During the network lunch students had the opportunity to talk to and discuss with experts that work within the 

field of education and international development. These experts 

included staff from the Ministry of Foreign Affairs, academics as 

well as representatives of civil society. Networking possibilities 

were somewhat limited by  time constraints and the fact that people 

did not wear name tags. A suggestion for improvement is to let 

participants write their names on badges or have a list of participants 

available for all attendants. Since an introduction of everyone is 

quasi impossible to realize, people could write their names on tape 

or there could be a list of everyone that is actually there. 

 

Graduated students’ presentations 

 

Presentation 1: Karen Smith 

 

From the very beginning, participants expressed their enthusiasm about Karen Smith’s lecture on “The Taboo 

and the Teacher: Youth Sexuality and Teachers’ Education Strategies for Sexual and Reproductive Health 

and Rights in Kenyan Maasai Land.” Karen presented the conclusions of her thesis on the needs of Sexual 

Reproductive Health Rights (SRHR) for both sexes in Kenyan Maasai land, and how teachers' identity and 

agency are used and limited in these context. Karen used the Strategic Relational Approach (SRA) to explore 

the teachers’ interests, roles and motivations affecting educational strategies on SRHR. She then gave an 

insight into the difficulty of a young girl growing up in the Maasai land. She posed a number of significant 

questions: What are youths’ SRHR issues and Kenyan teachers’ related education strategies for providing 

SRHR information and how are teachers’ strategies connected to the strategically selective contexts including 

youths’ issues, teachers’ agency and professional identity? 

In answering this question, Karen embarked on interviews with the teaching staff and organizing 

different kinds of workshops. She further argued that many young girls whom she encountered neither have 



authority over their own bodies not are merely victims. She then noted that Female circumcision holds a 

central place for the young girls in Maasai community. Furthermore, she explained how Female Circumcision 

is induced for coercion or seeking sexual practices. Karen emphasized the point that young girls need be 

empowered to value and give worth to themselves. She also argued that in order to combat gender inequality 

one needs to address not merely the needs of the young girls, but also those of the young men. Karen 

concluded her presentation by making three interesting reflections and recommendations in regard to SRHR. 

Firstly, she emphasized the significance of ensuring the access to condoms and the roles of NGOs to lobby the 

government for the inclusion of proper condom use in the primary school curriculum. Secondly, she 

underlined the importance of targeting both males and females and empowering both genders without 

distinction. Moreover, she argued for the need to create a conducive environment for teachers to respond 

proactively to young girls’ sexuality. Finally, she pointed out the significance of the involvement of teachers 

in community sensitization programs. After Karen’s presentation, the following question was asked: why was 

there access to pregnancy tests but not to condoms, as access to pregnancy tests is often more difficult than 

access to condoms.   

 

Presentation 2: Ayana Fabris 

 

 The next event that followed was a presentation by Ayana Fabris. Ayana presented the findings of her thesis 

on "Education policies in Mindanauo conflict promoting an identity supremacy or pluralism".  Ayana 

provided insights by mainly focusing on the southern- philanthropy of Islamic Development and USAID and 

how they affect school children in particular and the settings of schools in general. The effect is manifested on 

the language, rhetoric and semantics which the schools used. Thus, there is a forging of a new historical power 

struggle leading to the segregation of teacher and students in the schools. She also pointed that her research 

was ‘qualitative and comparative’ in substance but within the realm of ‘epistemology of social 

constructivism’.   

Ayana’s main research question was how do public schools and integrated madaris in the Philippines 

approach cultural diversity with respect to the Muslim minority and how do these schools influence students’ 

identities and their perceptions of social tensions in Mindanao? In answering her question, she paid closer 

attention to different schools, curriculum and teachers identities in the context of Mindanao and Islamic 

‘narratives’. Ayana had plainly noted that one of the stumbling-blocks in the process of data collection was 

the problem finding an “ethnically disaggregated data.” 

The main conclusion drawn by Ayana was that although the 

integration of Madaris is a possible and a good sign, it is by no means 

enough. Moreover, the data showed how neither Islamic Development Bank 

nor USAID are creating a conducive environment for creating a collective 

identity. As a way forward, Ayana has come up with a number of discussions 

and recommendations.  In relation to teaching the subject matter history, 

there is a serious need of critical approach. One of the major problems she 

noted was different epistemic communities (schools) is producing different 

narratives in relation to Mindanao without an in-depth familiarity and 

knowledge of the conflict situation in Mindanao.  She concluded her 

presentation by linking her main research question with the whole discussion 

and debate on educational policies in conflict and post-conflict situations – 

which makes her research more appealing.   

 

 

 

 



Presentation 3: Loes Bijleveld 

 

The presentation of Loes Bijleveld was on non-formal education in South Africa. Loes first explained her 

main concepts and theoretical framework. Thereafter she gave her main results, as such answering her 

research question. Loes was interested in the contribution of non-formal education to educational rights and 

social inclusion. The main concepts in this research were non-formal education, educational rights and social 

inclusion. First, regarding non-formal education, Loes pointed out that non-formal education may exist next to 

formal education and, as such, not necessarily replaces it. The recruiting of children for non-formal 

educational projects goes through formal schools. Non-formal education is an addition to formal education, as 

children go to these projects after (formal) school hours. The content of the education was mostly focused on 

life-skills. Second, focusing on educational rights, Loes distinguishes between (1) right to education, which 

refers to access to education, (2) right within education, which refers to quality education, and (3) right 

through education, which refers to what a child could achieve with a particular diploma of that school/project 

after finishing education. Third, with regard to social inclusion, Loes stated that social inclusion could be seen 

as equality and that it includes three aspects: context-specificity, social dynamics and a bottom-up approach.  

 As a response to her research question, Loes 

argued that non-formal educational projects only 

contributed to the right within education. Non-formal 

educational projects did not contribute to the right to 

education. As mentioned earlier, the children that 

participate in these non-formal educational projects 

all go to a formal (mostly public) school as well. 

Loes critically reflected that non-formal education 

might exclude a group of children that is not 

participating in formal education. Therefore, access 

to schooling is not increased nor is social inclusion. 

For the contribution to the right through education, 

Loes mentioned that she was not able to research 

this, due to the limited scope and time-frame of her research. It would have required interviewing different 

children already graduated and examining their life course after participating in non-formal education. As 

such, one of her recommendations was for future research on the contribution of non-formal education to the 

right through education. Also, Loes recommended that the numerous non-formal educational projects start 

working together and use a more structured approach, in order to also contribute to the right to education in 

the future.  

 

Presentation 4: Joëtta Zoetelief  

 

The presentation of Joëtta Zoetelief was on Bolivian teachers’ perceptions on the new education reform under 

the government of Morales. This new education reform focuses on decolonization and encourages 

intracultural, intercultural and plurilingual education. In the presentation, Joëtta first explained the Bolivian 

context wherein this new reform was implemented. Following, the theoretical framework was explained and 

the main findings were given. Joëtta finished with providing us with her main conclusions and suggestions for 

practice and research. The Bolivian context is a diverse context, wherein the majority identifies him/herself as 

being indigenous. In the colonial era, there was assimilation in education, whereby Western knowledge and 

Spanish were propagated as being superior. In this context, this new decolonizing education law has been 

implemented. For her theoretical framework and methodology, Joëtta followed three theories/perspectives: (1) 

social justice, the work of Nancy Fraser on cultural, economic and political justice, (2) critical intercultural 

education, which refers to the Latin American debates on modernity/coloniality, critical pedagogy and critical 



multiculturalism, and (3) teacher agency and teaching strategies, which is linked to the strategic relational 

approach.  

The main findings of Joëtta’s research are that secondary school teachers have many different 

perceptions of the new education reforms. Zoetelief is speaking of a tension which teachers experience 

between Western knowledge and languages and indigenous knowledge and languages. Teachers face a reality 

in society where Western knowledge and languages provide them with more and better opportunities, but 

decolonization emphasizes the importance of the own (indigenous) culture. Another perception is that some 

teachers argue that in the new reform only the cultures in the highlands are taken into account. This perceived 

Andean-centrism makes them to oppose to the new reforms. As a conclusion, Joëtta states that the new 

education reform allows a critical perspective on intercultural education. Following, Joëtta argues that future 

research and policy should pay attention to teacher agency and the way they (possibly) actively resist to the 

education reforms, and to the complexity of culture, and to the combination of intra and inter-cultural 

education.  

 

Lecture by Antoni Verger – The Changing Role of Civil Society in the EFA Framework 

 

The final presentation of the day was given by Antoni Verger from GEPS (Research group on Globalisation, 

Education, and Social Policies at the Department of Sociology of the Universitat Autònoma de Barcelona, 

Spain). He spoke of the increasing and important role of civil society in development, especially in the 

Education for All initiative. He argued that, not only is civil society becoming increasingly involved in 

shaping education, but over the last decade or so, it is becoming involved at increasingly higher levels.  

Further, Toni spoke of the CSEF (Civil Society Education Fund) and the role that this has had in increasing 

funding support for civil society National Education Coalitions (NECs) as well as supporting an increased 

influence of these coalitions on education policies.   

The role of donors in supporting civil society’s increasing involvement in the education for all 

initiative (EFA) has changed over time. Support has taken various forms including the Commonwealth 

Education Fund (2002-2008) the Real World Strategies (2006-2010) and more recently, the Civil Society 

Education fund (2009-2011). As previously mentioned however, the focus of the presentation was on the role 

of the civil society for education fund (CSEF) both as a donor, and as a movement, through which NECs 

would have greater influence on the shape of education. The organisation has a global scope, working in 

Central America, South America, Asia and mainly across Africa. As explained by Toni, CSEF has two main 

goals;  

 To make NECs engage with governments concerning education for all goals.  

 To build funds to support advocacy activities for civil society.    

A main focus of the presentation was the evaluation of CSEF; to what extent has it been able to achieve its 

goals? And has it been able to strengthen the role of NECs?  It was stressed that a realistic evaluation was 

sought; one that would provide a framework of how things could be improved in the future.  The evaluation 

was based on case study sampling, which took place in seven different countries. This included 

communication with a range of different actors about the role of civil society within education. In total, 159 

interviews were conducted with a range of stakeholders.   

The results showed mixed success of CSEF. Goal 2; to increase funds for advocacy, it was reported, 

was not achieved. This was due to some key barriers, one being that donors prefer conditions, another, 

perhaps not surprising, that the financial crisis has resulted in a reduction of funds. One recommendation from 

these findings was that a donor champion was needed. Further, it was seen that many NECs did not warm to 

the idea of one common advocacy pool, believing that their overall share of funds would fall. There was also 

found to be suspicion over who would be managing the funds and the power associated with such a role. 

Further, that having just one pool of funding may increase competition between civil society organizations 

and decrease cooperation. In contrast, Goal 1; for increased engagement with governments, was seen to be 



more successful. The evaluation showed that as well as new coalitions having been created, existing coalitions 

had been made more inclusive; meaning that the range of actors involved with CSEF had increased, and in 

many regions (especially Asia), the role of women in CSEF had also increased.   

Moreover, noted by Toni as one of the most important impacts of CSEF, was that these coalitions had 

become involved in policy discussion, through capacity building as well as research and training.  However, 

although involvement had increased, was this seen to have an impact on policy? Unfortunately, such a 

question is difficult to answer, largely due to problems of measurement. However, the evaluation concluded, 

that to some extent at least, policies could be seen to have been shaped by coalition engagement.   Examples 

of where this could be seen included Bolivia - where a new education law recently passed takes the disabled 

into consideration, and in Malawi – which has seen an increase of the education budget.   

The main conclusion drawn from the report was that things could still be very much improved. This 

includes the need for increased expertise within CSEF as well as a stronger ‘identity’ and a clearer focus; for 

example, is CSEF a donor or a social movement?  Recommendations that arose from the report included: the 

need for a more simple organizational structure within CSEF, the need to promote inclusiveness, especially 

the participation of teachers and women, and the need to strengthen policy discourse and the analytical 

capacity of NECs. Further, that the principles on which CSEF is based; including education as a human right, 

need to be kept in mind at all times. Despite these areas for improvement, the presentation showed an 

important role for civil society in forming educational policies and stressed the need for continued support of 

this role through organizations such as CSEF. In other areas of development, a multi-stakeholder approach can 

result in more relevant and therefore more effective educational policies across the world. 

 

Conclusion 

 

All in all, the day was a good opportunity for the students to get an insight into several important areas, which 

include the policies of the ministry and current challenges, research conducted by former students, the role of 

civil society, networking and lobbying. We strongly support that this day will be upheld as part of the 

curriculum for future students. A suggestion for future events is to introduce name badges or a list of 

attendants during the network lunch so as to increase network opportunities, so that students could easily find 

the right person to talk to and ensure the potential benefit of the network lunch.   


